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Fundamentals  

WHAT IS ASSESSMENT?  
Assessment, which comes from the Latin root “seated beside”  (Online Etymology Dictionary, 

2015) is described as the ongoing process of gathering and discussing information from diverse 

sources - professors, peers and the student by him/herself – so that students will develop a deep 

understanding of what they know, comprehend, and can do with their knowledge as a result of 

their experiences carried out in class or out of it; the process finishes when results are used to 

improve subsequent learning and achieve the course goals. (Indiana University, s.f.) 

This process is important for learning a language and must be included in the procedures of 

evaluating not only the students' language performance but also their EFL learning process  

(Cohen, 1994).  The author establishes how testing and other ways to assess performance must 

be considered.  According to Cohen, the concept of evaluation is quite different from the one 

we have in mind. Tests not always show what students know, that is why we need something 

else to complement the process of learning. This extra thing needed in the process must be 

“assessing”.   Cohen points out that assessment practices are also very valuable for teachers 

who need to rely on something valid to value their teaching practices.   

Since assessment seems to have such a high value for teachers and students, Evaluation is set 

apart in this guide which presents a collection of assessment strategies ( step by step practices) 

which will help students and teachers achieve the course objectives.  

WHAT IS MEANINGFUL LEARNING?  
Dr. David Ausubel contradicts the rote learning theory and presents the cognitive structure as 

key concept. He says that learning is the sum of all kind of knowledge we have acquired, as well 

as, the relationships among the facts, concepts and principles that make up that knowledge. 

Learning for Ausubel means to add something new to our cognitive structure and attach it to 

our existing knowledge that is located there. He says everything we already know is connected 

with what we are learning and only if we relate the former thing with the new thing there will 

be a production of new knowledge.  (Ausbel, 1967). 
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Meaningful learning related to the learning of foreign languages supports the contradiction 

established by Ausubel related to rote learning, which is only effective on a short term basis. A 

Foreign language skills, English in this case, to be learned needs to construct a well-defined 

structure that will allow students, step by step, build their own knowledge, use it, and after 

building a base,  construct their academic skills on. Without this previous structure, constructing 

academic skills would be almost impossible.  

When students learn something in a mechanical way (rote learning) they tend to forget easily 

and are not able to apply that knowledge in situations they need.  For example, in reading, when 

students are analyzing an academic text they have to go back to the pages of a dictionary to look 

up the translation of the word because they do not remember it, instead of relating the meaning 

of the word to the context of the reading.  It is even more difficult for students who do not have 

bases of English (have not constructed the structure needed) to build new knowledge on. For 

this reason, it is especially difficult for some students to read academic texts.   

According to Ausubel L2 acquisition is best "assisted in the beginning by means of a slower rate 

of speech that is progressively accelerated as oral comprehension improves". (Meaningful 

Learning, 2015) This is also applied for writing which is one of the central issues of this guide. 

For example, if students know how to use the parts of the speech correctly, they will be able to 

construct effective sentences as well. If the students make effective sentences, then they will be 

able to write paragraphs accurately, and if the students write accurate paragraphs, the final 

product, essays, will be reasonable well written.   Structure-based learning is the way in which 

knowledge is best acquired.  

 

HOW THIS ASSESSMENT GUIDE DEALS 
WITH MEANINGFUL LEARNING?  
This assessment guide focuses on students’ learning and offer them themes and subthemes 

systematically ordered, consequently, every student will be able to construct their knowledge 

on which he/she can support the new knowledge.  Learning happens when assessment is done 

and feedback is provided and applied by students.   This guide is structured as follows:  
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CHAPTER 1: ACADEMIC TEXT ANALYSIS WITH ASSESSMENT PRACTICES 

1.1. How to find the topic, main ideas and details. 

1.1.1. What are topics, main ideas and details. 

1.1.2. How to find the topic, main ideas and details of a paragraph.  

1.1.3. How to find the topic, main idea  and details of a whole text 

1.2. How to differentiate the type, purpose and structure of the text. 

1.2.1. How to differentiate the type of text?  

1.2.2. How to distinguish the purpose of the text?  

1.2.3. How to recognize the structure of the text?  

1.3. How to infer meaning from context 

1.3.1. How to infer meaning of words from context 

1.3.2. How to answer comprehension questions about the text?  

 CHAPTER 2: ESSAYS WRITING  

2.1.  How to use parts of speech effectively  

2.2. How to write effective sentences 

2.2.1. How to use connectors, transition words and sign post to link sentences 

and ideas  

2.2.2. How to use commas in sentences 

2.3. How to write paragraphs  

2.4. How to write introductions of essays  

2.5. How to write conclusions of essays  

ASSESSMENT STRATEGIES AND SOURCES 
OF ASSESSMENT IN THIS GUIDE  
The first chapter of this guide, which is related to Text Analysis will use the following assessment 

strategies to monitor the advance of the students. Assessment must come from different 

sources to make it more valid.   

 Think pair and check - peer assessment  

Take a few minutes to think about your answers.  Next, pair with a designated partner 

to compare thoughts before sharing with the whole class. (Adlit.or) 

Peers will check and provide feedback according to the explanation done by the 

teacher 
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Teacher will conference at the end of the class to provide a more specific feedback.  

 Information transfer –  peer assessment 

Every student will get a paper with the reading to be analyzed. He or she will identify 

the requested information and transfer it to a graphic organizer. (Esol online, 2014) 

Peers will check for coincidences, discuss the results and provide feedback. 

Teacher will conference at the end of the activity. 

 One sentence summary – teacher’s assessment 

This strategy will be applied for finding main ideas of longer texts (it can also be 

applied for paragraphs) students will have the reading, they will analyze it according 

to the practices carried out in class, and then will try to summarize it in only one 

sentence (this will be the main idea of the text) (asociated, 2009) 

Teachers will check and conference at the end of the activity 

 Multiple choice quiz – teacher’s assessment 

This multiple-choice quiz includes all kinds of supporting details and comprehension 

questions:  main idea, details, inference, out of context, lexical, applied and affective 

comprehension (Mogarry, 2012) and will test the level of comprehension the student 

have at this point.   

Teachers will check, grade (optional) and conference at the end.  

 Questionnaire – self assessment  

From different options, students will chose the correct ones according to the 

information asked for. Every student will self- assess his/her own development of 

skills at this point.  

The second chapter of this guide, which is related to Essay Writing, will use the following 

assessment strategies to monitor the students’ advance. Assessment must come from different 

sources to make it more valid.   

Writing correction code – peer and teachers evaluation 

It is a set of codes which optimizes learning opportunities from mistakes learners 

make in written assignments. (Kaye, 2007)This strategy will be used to see how 

effectively students use parts of speech to write sentences and paragraphs.  Peers 

will check first and then teacher will do it too. Feedback will be provided from both 

parts.  

 

The writing correction code is the following: 
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     (Kaye, British Council BBC, 2016) 

 

 Check list – peer assessment  

In education, a checklist is a list of features referred to for verifying; comparing, 

ordering, etc. that are taken into account to complete an assignment. Teacher will 

write a checklist and the same students will check their work. The teacher will 

provide feedback.  

  

 Rubrics   

Rubric is a part of authentic assessment; it shows the criteria which states and 

describes the components of the final work. (ilearn.org, 2015) It will be used at 

paragraph and essay writing to give students a clear target of proficiency to aim for. 

This rubrics will provide feedback from three sources. At first, students themselves 

will assess their work based on the criteria stated in the rubric, then peers will check 

and provide feedback and finally the course teacher will assess student work based 

on the same criteria.  

FEEDBACK  

Assessment feedback is seen as an integral part of learning (Evans, 2014), therefore two types 

of feedback will be provided with the assessment practices.   

Metacognitive feedback is a critical procedure that involves two processes: the ability to 

monitor one’s cognitive activities, and the ability to take corrective steps when a problem has 

occurred (Jason Tan, Gautam Biswas, Daniel L. Schwartz). Teachers and peers will provide this 

type of feedback by using codes, therefore students will be able to reflect, correct their errors 

and produce learning experiences. (INQUIRE, 2008)  

Criterion-referenced feedback, since assessment in the second part uses rubrics; the feedback 

provided will be focused on the criteria stated in the rubrics.  (Valenzuela, 2002)  Criteria will 

assess the ability to correctly use parts of speech, grammar and conventions when writing 

sentences, paragraphs and the complete essay.  
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CHAPTER 1                                                               

1. Academic Text Analysis and 

Assessment Practices 

INTRODUCTION TO ACADEMIC TEXT 
ANALYSIS  
The Open University of Israel in its on line magazine the “Road to Academic reading and writing” 

states that academic reading differs from reading magazines or other entertainment books (The 

Open University of Israel , s.f.). In an academic text, the following aspects are usually found: 

abstract questions and issues, facts and evidence to support claims, logic to build arguments and 

defend positions, clearly-defined structure, and carefully chosen words to present concepts and 

arguments as effectively as possible and persuasion to convince to accept the author’s positions. 

  

 Academic text analysis is described as the process to break down the text and study the parts. 

Text analysis have to consider the following aspects: identify the type of text, the author's thesis 

and purpose, Analyze the structure of the passage by identifying all main ideas, consult a 

dictionary or encyclopedia to understand material that is unfamiliar, determine the purpose, 
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evaluate the means by which the author has accomplished his purpose: describe, explain or 

persuade (The Open University of Israel , s.f.) 

It deals with reading concepts and ideas related to subjects that are studied at college or 

university.  Text analysis usually requires that a student identifies the type, the purpose, the 

structure of the text and to use the established criteria to evaluate the author’s efficiency on 

passing the message. 

 

1.1. HOW TO FIND, TOPICS, MAIN 
IDEAS AND DETAILS 

The first steps in analyzing a text are to understand what the concepts of topic, main 

idea and supporting details are and how to find them in a paragraph, thus you can have 

a clearer picture of what the main idea of the text you are reading is.  

1.1.1. What are topics, main ideas and details?  

What is a topic? 
The specific problem, idea or person that acts as the main character of a paragraph, 

essay, report, or speech. (Nordquist, 2015). It is the who or the what the reading is 

about.  

 
 

What is a main idea?  

A main idea is the most important point of the reading without all the details that back 

it up. It is the big picture. The most important or central thought of a paragraph or larger 

section of text, which tells the reader what the text is about, or what it is said about the 

topic. The main idea answers the question what is the point the writer is making? (K5 

chalkboard, 2015) The main idea is also called the thesis, main point, central focus, gist, 

controlling idea, and central thought. (Pearson Education, 2015) 

Sometimes the main idea can be clearly stated in the reading and other times not, and 

you have to infer or imply what the main idea is. (Roell, 2015) 
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What are details? 

When reading, it is essential to notice important details. Supporting details are those 

reasons, examples, facts, steps, numbers, or any other kind of evidence that explain 

or add something to the main idea. (Study.com, 2015)These details are essential to 

develop reading comprehension. Sometimes the text does not make any sense if a detail 

is missed.  

There are two types of details in the reading; those that are clearly read and found and 

those that you have to understand, imply or predict from what you read, that means 

reading between lines.  

 

 

 

Practice     

Focus: Differentiating the topic, main idea and details.    

Instruction: With your teacher brainstorm about topics, main ideas and supporting details. 

 

Usually, one word or phrase that is the subjects of the reading 

____________________    ____________________ 

 Topic

s  
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____________________    ____________________ 

 

 

What is said about the topic. 

____________________    ____________________ 

____________________    ____________________ 

 

____________________    ____________________ 

____________________    ____________________ 

 

 

Examples, claims and facts that support what you said about the topic 

____________________    ____________________ 

____________________    ____________________ 

 

____________________    ____________________ 

____________________    ____________________ 

Assessment  
Assessment focus: differentiating topic, main ideas and 
supporting details  

Assessment source: Peer assessment  
Assessment strategy: Think, Pair and Check  

Instructions: Read the following words phrases and statements, think and decide whether they are 
topics, main idea or supporting details.  Use the table and letters to classify them, then pair up with a 

friend, check and reflect on the wrong answers.  

a. The nutrition of an athlete  

b. Abortion  

c. Genetic engineering may have serious complications. 

d. Milk ingest is prejudicial for teens 

Main 

Ideas 

Details    

Name: __________________________ 

Date: ___________________________ 
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e. Drinking alcohol  

f. For example, medical students are being affected by stress due to the long hours of 

study.  

g. Financial problems and excessive work hours cause anxiety, which is one of the 

major causes of stress.  

h. Cloning in the 21th century 

i. The first vitro-fertilization attempt was carried out in 1997.  

Topics Main Ideas Details 

   

 

Feedback:  

 Peers will check the correct and incorrect  answers and provide a rationale for 

his/ her reasons.   

 Teacher will conference at this point.  

 Student will reflect and correct his/her mistakes.  

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________

_______________________________________________________________________ 

1.1.2. How to find the topic, main idea and 

supporting details of a paragraph?  

In order to find the topic, main idea and supporting details of a paragraph, scanning, 

which is a technique that is used to specifically look for details in a reading is used. This 

technique works together with the following strategies:  

Underlining.- A very useful strategy to find the details is underlining the most important 

words or phrases, and then you can check if what you underlined is general (topic) or 

specific and if it refers to the main idea in some way (details). Supporting details are 

always more specific than the main idea. (www.humber.ca, 2015). Use different colors 

to differentiate the topic, main ideas and details.   
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Transferring.- Other strategy that efficiently helps us in  differentiating the topic, main 

idea and details is transferring information to a graphic organizer. Then it would be easy 

to understand the main idea of what you are reading.   

 

Questioning.- It is a good idea to  question yourself with the following questions:  

 Who or what is this about? 

 What are the important details? 

 What main idea is the author trying to convey about the topic? (Pearson 

Education, 2015) 

 Is the main idea stated or inferred?  

Practice  

Focus: finding topic, main idea and supporting details of paragraphs. 

Instructions:  

Activity 1.- Read the paragraph and underline with different colors the topic (who or what is the 

reading talking about) and use a different color for the details (what is it said about the topic)   

then, establish the main idea the author is trying to convey.   

Topic Main idea Details  
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Activity 2:  Read the paragraph; transfer the information to a graphic organizer. 

 

 

 

 

 

 

 

 

 

Activity 3: Read the paragraph and answer the following questions. 

 

 Who or what is this about? (topic) 

_________________________________________________ 

 

 What are the important details? 

Main idea 
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_________________________________________________ 

_________________________________________________ 

_________________________________________________ 

_________________________________________________ 

 

 What main idea is the author trying to convey about the topic? 

 

________________________________________________________________

__________________________________________________________ 

 

 Is the main idea stated or inferred?  

_____________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Assessment   
Assessment focus: finding topic, main ideas and 

supporting details of a paragraph 

Assessment source: Peer assessment  
Assessment strategy: Information transfer  

Instructions: Read the following paragraph, take a few minutes to think and scan the topic and 

details in this paragraph. Use one of the strategies showed above (underlining, transferring  or 

questioning) Next, pair with a designated partner to compare thoughts before sharing with the 

whole class. 

Name: __________________________ 

Date: ___________________________ 
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(custom essay-cheap.com, 2015) 

 

Feedback: peers will provide feedback and teacher will conference after the activity  

1.1.3. How to find the topic, main idea and 

supporting details of a whole text  

Once, you have learned how to find the topic, main idea and details of a paragraph, it is 

going to be easy to work on a whole text.  These steps may help you in this hard task.  

Draw here your graphic organizer  
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Reading for details  

Details of a reading are explicitly stated in the text. This is also called literal comprehension  

(Hand in Hand education, 2015) because you easily find the answer to the questions in the text.  

For example:  

Text: The topics of science, research, and athletics explored through being a student-athlete have 

prepared me for the medical field.  Like a clinician, I quizzically explore topics in science and research with 

the same fervor that I approach my training plans and racing schedule. (www.standford.edu, 2014) 

Question:  What types of topics did the author explore like a clinician?  

Answer:  topics in science and research  

Practice  

SKILL FOCUS: Finding the topic, main idea and supporting details of a text. 

In order to get some help, look for clues in
introductions, titles, headings, subheadings boxed
information chapter, bold words, pictures, charts, and
graphs. This will help you discover what the writing is
about (topic).

the entire text, looking for the specific details. Re-read to
find and highlight key words and concepts.

on finding the mind main ideas in particular paragraphs of the
whole text. Generally, each paragraph of the whole piece of
writing is a group of sentences dealing with one idea related to
that topic.

establish Relationships among main ideas in related paragraphs 
from longer selections.How these ideas go together/  What do 

these ideas have in common? The main idea of the text will be a 
general statement which includes the evidence existing in the 

paragraph.
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Instructions: Read the text and follow the steps (preview, read, focus, infer) to find the topic, 

main idea and details of the text.  

Infectious diseases: HIV/AIDS 
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 Step 1: Preview - read the title and subtitles. 

What is the topic of the reading?  

_____________________________________________________________________________

_____________________________________________________________________________ 

Step 2: Read - Highlight the key words and details  

_____________________________________________________________________________

_____________________________________________________________________________ 

Step 3: Focus: what is the main idea of each paragraph?  

Paragraph1:___________________________________________________________________

_____________________________________________________________________________  

Paragraph2:___________________________________________________________________

_____________________________________________________________________________  

Paragraph3:___________________________________________________________________

_____________________________________________________________________________ 

Paragraph4:___________________________________________________________________

_____________________________________________________________________________ 

Paragraph5:___________________________________________________________________

_____________________________________________________________________________ 

 

Paragraph6:___________________________________________________________________

_____________________________________________________________________________ 

 

Paragraph7:___________________________________________________________________

_____________________________________________________________________________ 
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Step 4: Infer: How are the ideas of the paragraphs connected? What do they have in common? 

_____________________________________________________________________________

_____________________________________________________________________________ 

The main idea of the text is:  

_____________________________________________________________________________

_____________________________________________________________________________ 

Reading for details 

As you read the text Infectious diseases: HIV/AIDS, in the step two, you underlined 

the key words and concepts. Among them, find the answer to the following questions. If 

not, read the text again and you will find them.  

1. When is a person diagnosed with AIDS? 

_______________________________________________________________________ 

 

2. When was AIDS first identified?  

_______________________________________________________________________ 

 

3. How many people live with HIV and AIDS worldwide? 

_______________________________________________________________________ 

 

4. The text states that AIDS occurs because… 

_______________________________________________________________________ 

 

5. When does the body become more vulnerable? 

_______________________________________________________________________ 

 

6. According to the text, if infections called “opportunistic” occur then  

_______________________________________________________________________ 

 

7. What is the only way to ensure that a person avoid AIDS? 

_______________________________________________________________________ 

 

8. What is the treatment to prevent or delay the onset of AIDS? 

_______________________________________________________________________ 

 

9. What kind of infections are harder to treat in a VHI patient?  

_______________________________________________________________________ 

 

10. Why do people still develop AIDS 

_______________________________________________________________________ 
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Assessment 

Assessment focus: finding topic, main ideas and 

supporting details of a text 

Assessment source: teacher’s assessment  
Assessment strategy: One sentence summary  

Instructions: Carry out the whole process of finding topics, main ideas and details and then 

summarize it in a single sentence, which will be the main idea of the whole text.  

 

.  

Name: __________________________ 

Date: ___________________________ 
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 (Bronze, 2015) 

 

 

ONE SENTENCE SUMMARY:  

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

Feedback: 

_____________________________________________________________________________________

_____________________________________________________________________________________ 
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Assessment 

Assessment focus: Finding topics, main ideas and 

supporting details of a text 

Assessment source: teacher’s assessment  

Assessment strategy: quiz – questionnaire  

 

Instructions: As you read, find the details in the reading and write them below. 

1. The text states that swine flu occurs because…  

__________________________________________________________ 

 

2. According to the text, if a person gets in contact with infected pigs or environments 

contaminated with swine influenza viruses then...  

__________________________________________________________ 

 

3. What are the criteria for suspected H1N1 influenza 

__________________________________________________________ 

__________________________________________________________ 

__________________________________________________________ 

 

4. What are symptoms of swine flu? 

__________________________________________________________ 

 

5. What are some of the symptoms manifested in children? 

__________________________________________________________ 

 

6. How many cases did the outbreak of swine flu in New Jersey involve?  

__________________________________________________________ 

 

7. What is other name of the swine flu vaccine? 

__________________________________________________________ 

 

8. What does GBS stand for?  

__________________________________________________________ 

 

9. What is the main complication of GBS? 

__________________________________________________________ 

 

10. What is the percentage of deaths because of swine flu 

__________________________________________________________ 

Feedback: teacher will feedback using the code: correct   read again  

Student will repose his/her answers and check with the teacher again.  

Name: __________________________ 

Date: ___________________________ 



 

“BESIDES” Meaningful Learning Assessment Guide  
for Academic Text Analysis and Essay Writing.  

Isabel Escudero – UNACH 2016  
   

 

19 

Assessment 

Assessment focus: Identifying topic, main ideas and 

supporting details   

Assessment source: self-assessment  

Assessment strategy: questionnaire   

Instructions: choose the answers that fits the questions. More than one answer is possible.   

 

What words are typically used to name the main idea? 

 Main point 

 Central focus 

 Gist 

 Controlling idea 

 Details  

 Central thought. 

 Specific information  

 

 How do topics and details differ? 

The topic is the general subject, and the details are the specific supporting ideas. 

The topic is specific and the details are general  

What questions do you ask to find the topic? 

 “Who or what is the subject?” 

How the details support the main idea 

What questions do you ask to find the main idea? 

 “What point is the author trying to make?” 

 What is the general idea of the paragraph?  

 

How do stated and unstated main ideas differ? 

A stated main idea is a sentence within the passage.  

The stated main idea is explicit.  

The unstated main ides is implicit  

An unstated main idea is implied. The supporting details convey the meaning of the main idea.  

How do you get the main idea of longer text? 

Break the material into subsections and determine how they support the whole. 

Look for the topic of the text reading the title, subtitles, graphs, charts and other evidences.  

Skim the reading  

What of the following are good for details of a reading? 

           reasons  

examples 

title 

Name: __________________________ 

Date: ___________________________ 
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1.2. HOW TO IDENTIFY, THE TYPE, 

PURPOSE AND STRUCTURE OF A TEXT?   

The second step of the text analysis is to recognize the type, purpose and structure which are 
very important to know the reason the author had to write the text and how the text is 
organized to fulfil its purpose.  

1.2.1. How to identify the type of text:  
There are different type of texts and its classification is carried out according to the 

particular purposes they are designed to achieve. Its features depend on the type of text 

to be employed.  The type of text can be one of the three major types according to the 

English curriculum; (BBC/skill wise, 2011) 

 Descriptive/narrative,  

 Expository/explicative/instructive, 

 Argumentative/persuasive.  

 Nevertheless, one type of text can fall into one or more of these categories.  

Type of text  Description  Features  

Descriptive 
- Concepts  
-  Facts 
- Anecdotes  
- Diary  
- Stories 

 

This type of text deals with 
factual phenomena and tells 
what something is like, e.g. 
objects, people and issues. The 
writer is trying to help you 
imagine or ‘see’ a person, 
place or thing. (BBC/skill wise, 
2011) it is also called 
Narrative.  

 Vivid language  

 Make use of adjective and 
adverbs 

 Use the reader five senses 

 

 

 

 Example: The man was sick. He looked very pale and had fiver. 
He was lying in the emergency room which was very crowded. A 
nurse was nearby and he called to her. The nurse called a doctor 
who came quickly. He gave the man an injection and made him 
go to sleep. 
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Type of text  Description  Characteristics 

Expository, also 
known as  
Explanatory or 
instructive  

 - Autobiography 
 - Directions 
 - Posters  
 - Reports 
  

 

It is a piece of writing that tries to 
inform the reader about something 
important (Aims Community 
College, s.f.) This type of text is also 
called explanatory because it 
explains objects and ideas in their 
interrelations or instructive 
because it can give instructions 
about how to do something 
 
Use the verbs to refer to, be 
defined, be called, consists of, 
contain, words like namely, 
incidentally, for example, in 
other words, When similarity is to 
be expressed then words such as: 
similarly, also, too; and to express 
additional information words like 
above all, in addition, , on top of 
it, (Ana Mª Roldán Riejos, 2011) 

 Often about topics not 
known 

 New information 
makes prediction 
harder 

 Key vocabulary often 
new 

 Cause and effect not 
known 

 Abstract concepts 

 Thing or subject 
oriented 

 Explanations have 
impersonal meaning 

 Language is direct and 
unnecessary words 
are left out 

 
 

 
 

 
. (Institute, s.f.) 
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Type of text  Description  Characteristics 

Argumentative  Argumentative type of text 
deals with problems and 
controversial ideas. They 
present ideas in favor or 
against a subject. The aim is 
always to put the 
reader/audience to the 
author's side. 
Use words such as: in any 
case, by contrast, yet, still, 
so, however, etc. (Citta 
studi.org, s.f.) 
 

 Argumentative texts tries to 
convince the reader/receiver to 
change his/her beliefs, position 
or point of view.  

 They develop a thesis (definite 
viewpoint) which will be 
probed with research-based 
arguments. 

 They also include advertising 
texts, which try to persuade 
their readers that a product is 
somehow better, at least 
implicitly, than others.  

  They use solid evidence from 
personal experience, literature, 
historical examples, etc.   

 Maintain the readers’ interest  

 End with a strong conclusion.  

 Text in capital letters 

 One sided argument  
 
 

Example:  

(Ernest, 2014) Fragment.  
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Practice  

SKILL FOCUS:  Identifying the type of text 

Activity 1: Information transfer   

Instructions: Use the boxes with the text features to complete the maps below according to 

each one of the type of text. When you are finished, go back to your papers to check. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Descriptive text  
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Instructive text  

Argumentative text  
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Also called explanatory 

or instructive  

Also called persuasive  

Text in capital letters 

One sided argument Also called narrative   

Cause and effect not 

known 

Use words such as 

adjective and adverbs  

Give instructions 

In addition, above all, 

besides  

New information makes 

prediction harder 

It presents solid 

evidence 

Factual phenomena 

Deals with objects, 

people and issues 

Controversial ideas 
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Activity 2: think pair and check  

Instructions: With the information you had in the former activity, analyse the paragraphs 

provided as examples and decide why they are examples of such type of text. Number specific 

features in the text and explain them below.  

 

Text 1:  

 The man was sick. He looked very pale and had fiver. He was lying in the emergency room, which 

was very crowded. A nurse was nearby and he called to her. The nurse called a doctor who came 

quickly. He gave the man an injection and made him go to sleep. 

Type of text: _______________________________________ 

What specific features are found in the text?  

 _______________________________________________________________________ 

 _______________________________________________________________________ 

 _______________________________________________________________________ 

 _______________________________________________________________________ 

Text 2  

. (Institute, s.f.) 

Type of text: _______________________________________ 

What specific features are found in the text? 

 _______________________________________________________________________ 

 _______________________________________________________________________ 

 _______________________________________________________________________ 

 _______________________________________________________________________ 
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Assessment 

Assessment focus:  Type of text    

Assessment source: peer assessment   

Assessment strategy:  think pair and check    

Instructions: With the information you had in the former activity, think and analyse the 

following paragraph, decide what type of text is it, underline the specific features, number them 

and explain them below. Then check them in pairs before the teacher conferences to the whole 

class.      

 

(Ernest, 2014) Fragment.  

 

Type of text: ____________________________    

Specific features:  

 _______________________________________________________________________ 

 _______________________________________________________________________ 

 _______________________________________________________________________ 

 _______________________________________________________________________ 

 

Name: __________________________ 

Date: ___________________________ 
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1.2.2. How to find the purpose of the text  
Every author has a purpose for writing and every text has a reason. As there are different 

types of text, there are different purposes. The major three purposes, its genres and type of 

texts are described in the following chart.  

 

Purpose  Type of text  Genres * Conventions  

1. Inform/ 
Entertain  

Descriptive  Stories (narratives) 
Poetry  
Films reviews 
Concepts  

 

 

2. Inform or 
instruct  

Expository 
Descriptive  

News papers 
Articles 
Books  
Medical histories  
 

Avoids repetition. 

Explains facts. 

Gives information clearly, 
introduces the main issue, 
and then develop it.  

Uses diagrams or pictures 
to help understanding. 

3. Convince 
or 
Persuade 

Argumentative  Debates 
Advertisements 
Speeches 
Essays  
 

Uses capital letters, 
exclamation marks, 
questions and repeated 
words to catch your 
attention. 

Uses adjectives to make 
something sound 
attractive. 

One-sided argument 
 
Presents strong evidences 
to support the argument 
such as facts, examples 
and claims. (BBC/skill wise, 
2011) 

* Different genres can belong to different text and may have one or more 

purposes. (BBC/skill wise, 2011) 
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Practice  

SKILL FOCUS: Distinguishing the purpose of the text  

Instructions: Read the descriptions of each item and determine the author’s main purpose (to 

entertain, persuade, or inform).  Then, in a sentence or two, explain your answer. 

1. A story about a couple’s sexual emergency who came to the ER for attention.  

Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 

 

 

2. A section in a history book describing the conditions and causes of the smallpox 

outbreak in 1967 

Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 

 

 

3. An instructional booklet explaining how to operate the new defibrillator in the ER. 

Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 

 

 

4. An article where the author argues that taking aspiring is better than paracetamol.  

Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 

 

 

5. A book of anatomy where the structure of every part of the body is described.  

Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 

 

6. A medical case of a young athlete with HIV, diagnosis and treatment. 
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Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 

 

 

7. A medical report describing the effects of steroids on the human body 

Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 

 

 

 

8. A speech written by a professional athlete listing the negative effects of steroids and 

urging young athletes to not use them. 

Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 

 

 

9. A booklet containing the hospital rules and the consequences for violating those rules 

Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 

 

 

 

10. A story written about a young boy who moves to a new school and is bullied, but he 

gains self-confidence by joining a medical team and learning to stand up for himself.   

Author’s Purpose: _______________________________________________________ 

Explain Your Answer: 
Write a sentence or two. 
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Assessment 

Assessment focus:  Distinguishing the purpose of the 
text     

Assessment source: peer-assessment  

Assessment strategy:  one sentence summary  

INSTRUCTIONS: read the following abstract of a medical case, decide what the purpose of the 
author is in this passage, and explain what makes you to think so.    

 

 (Lehman College, 2008) 

Purpose of the text: ____________________________________________________________ 

Explanation: 

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

FEEDBACK 

_____________________________________________________________________________

_____________________________________________________________________________

____________________________________________________________________________ 

Name: __________________________ 

Date: ___________________________ 
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1.2.3. How to recognize the structure of the text  

The structure of the text can be different or the same for each one of the types of texts. For 

example, an informative type of text can have a cause and effect structure and an 

argumentative type of text can have a cause and effect structure. Therefore, the structure 

of the text has nothing to do with the type or purpose of the text.   The structures presented 

in this guide are the most common for academic text.  

 

a. Cause and effect:  

b. Compare and contrast  

c. Sequence /Chronological  

d. Problem solution  

e. Descriptive  

TEXT STRUCTURE CHART  

Type of 
structure 

Description  Signal words Topic examples  

Cause and effect  It explains 
“what” and 
“why” 
something 
happened. 

Because 
So 
Since  
Therefore 
If…then 
As a result  
Consequently 
For this reason  

Lung cancer as consequence of smoking  

Compare and 
contrast  
 

It makes a 
comparison 
between two 
facts and 
establishes 
similarities and 
differences 

Similar 
As well as 
Not only…but 
also 
On the other 
hand 
Either…or 
As opposed to  

Signs and symptoms of a person with latent 
TB and other with TB infectious disease   

Sequence  Describes an 
event or story 
in order or gives 
the steps to 
make 
something.  

First, second, 
third 
Next 
Then 
Before-after 
Finally 
 

The process of digestion  

Problem solution  Explains the 
problem and 
the solution 
posted 

The problem is 
In order to 
solve this  
One solution 
can be  

Treatment for the flu.  

Descriptive  Describes the 
features, 
characteristics 
or examples of 
a topic, thing or 
person.   

For example  
For instance 
Such as 
To illustrate 
Characteristics 
(adjectives)  

The muscular system and its characteristics.  
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Practice  
SKILL FOCUS: Recognizing the structure of the text  

Instructions:  Analyze the text. Identify the structure and then transfer it to a graphic organizer. 

Text1:

 (Center for disease control and prevention, 2007) 

Text 2 

(DeVault, 2015) 
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Text 3 

 (Science Student Center) 

 

Text 4 

 

    

Adapted from:  (Union of concerned scientist , 2011) 
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Text 5 

(NPS Medicinewise) 

 

Text 6 

 

  (George) 
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Assessment 

Assessment focus:  Recognizing the structure of the 
text     

Assessment source:   peer assessment   

Assessment strategy:  One sentence summary   

INSTRUCTIONS: After reading the passages above. Summarize them in one sentence following 

the template:  

Name: __________________________ 

Date: ___________________________ 
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 Descriptive  

__________ is a _________ that _______________________________________________ 

 Sequence 

_________________________ begins with, continues with ___________________ and 

ends with __________________________. 

 

 Compare/Contrast 

______________ and ________________ are similar in that both 

____________________,_________________ but  they differ in _____________________ 

and _________________________. 

 

 Cause/Effect 

_______________ causes ____________________________________________________. 

 

 Problem/Solution 

________________________  and _____________________ are he solutions  for 

_______________.  

 

FEEDBACK  

Assessment 

Assessment focus:  Recognizing the type, purpose and structure of the text    

Assessment source: self-assessment   

Assessment strategy:  multiple choice test    
Instructions: choose the answers that better fits the questions. More than one answer is 

possible 

 

What type of text are the most common ones? 

 Descriptive 

 Cause of effect 

 Explanatory 
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 Argumentative  

 Sequential  

 

 How do the structure and the purpose of the text differ? 

The structure of the text shows how the text is organized. The purpose is the reason 

the author has to write that text.  

The structure refers to how the main ideas are showed and the purpose shows how 

the author explain these main ideas.  

 

What questions do you ask to find the purpose of the text? 

 What is the type of the text? 

 What is the author trying to say? 

 

What features does the descriptive type of text have? 

 One sided argument  

Thing or subject oriented 

Vivid language  

End with a strong conclusion. 

What features does the argumentative type of text have?  

 One sided argument  

Thing or subject oriented 

Vivid language  

End with a strong conclusion.  

What of the following are types of text structure? 

           Descriptive 

Cause and effect  

Compare and contrast 
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Mid-intervention Practice 

SKILL FOCUS:  Identifying type, purpose and structure of the text.    

STRATEGY:  group – work  
Instructions: Get in groups of three or four people. Analyze the given text examples in pages 40-42. Use the extra sheet to fill 
in as the text passes by your group. (Every group will be given a different paper with a different text, once the group finishes analyzing it, they will pass it to the next group.  
Texts will rotate until all of them pass by all the groups)  

 

N° Topic of the text  Type of text Purpose  Structure  Main idea   

      

      

      

      

      

Name: __________________________ 

Date: ___________________________ 
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 Assessment 

Mid-intervention assessment: Text analysis    

Assessment source: Peer assessment  
Assessment focus: Topic, main idea, supporting details, type, purpose and structure of the text.  

Assessment strategy: Information transfer  

Instructions: Read the following passage and analyze it.  

   

(NPS Medicinewise) 

Feedback: 

 

Text tittle   
 

Main idea:   
 

Details:  
 
 
 
 
 

Type of text  
 

Purpose of the text  
 

Structure of the 
text 

 
 
 

Name: __________________________ 

Date: ___________________________ 
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1.3. HOW TO INFER MEANING FROM 

CONTEXT  

A student who had understood the whole text will be able to answer questions related to what is 

explicitly and implicitly found in the text, that is, create inferences based on clues related to what 

the student have already read.  

1.3.1. How to infer meaning of words from context  

One of the techniques to infer meaning of words by context are CONTEXT CLUES. Context clues 

provide readers with enough information that they can infer or make a refined guess about the 

meaning of a word. Often, context clues mean we do not have to check an online dictionary or 

other reference material, allowing us to continue reading with less disruption. (Howard, 2015) 

The following are examples of how context clues can be used to infer meaning of new words.  

 

 DEFINITION / DESCRIPTION CLUE 

The new word may have an explanation included in the sentence or text, it can be 

separated by commas, dashes or parenthesis or it can use “that is”/i.e. to introduce an 

explanation. (mdc.edu, 2015) 

Eg.  

Fluoroscopy, examination with a fluoroscope, has become a common practice. 

The commas before and after “examination with a fluoroscope” point out the definition of 

“fluoroscopy.” 

 EXAMPLE CLUES 

Some words have examples to help the reader understand the meaning of the word. 

Example clues can be pointed out by phrases like: such as, and for example.  

E.g.  

In the course of man’s evolution, certain organs have atrophied. The appendix, for 

example, has wasted away from disuse. 

“Atrophied” means “wasted away.” 

 SYNONYM RESTATEMENT CLUE 

The unfamiliar word is repeated with other idea. Synonyms are words with the same 

meaning. 

E.g.  This is an oral thermometer. Put it in your mouth.    

 

 CONTRAST / ANTONYM CLUE 

Antonyms contrasts the meaning of an unfamiliar word with the meaning of a familiar 

term. Words like “although,” “however,” and “but” may signal contrast clues. 

E.g.  When the light brightens, the pupils of the eyes contract; however, when it grows 

darker, they dilate. 

“Dilate” means the opposite of “contract.” 
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 ANALYSIS OR STRUCTURE CLUE 

Prefixes, roots, and suffixes can help the reader infer the meaning of a word.  

E.g.  Neuralgia, is an intense intermittent pain along the course of a nerve, especially in the head 

and face.   

The suffixes -dynia and -algia mean pain.  

neur- or neuro-  refers to nerves 

  

The following chart presents the most common medicine-related prefixes and suffixes  

 

(McAuley, 2015) 

 INFERENCE CLUE 

There is enough information for the reader to make a guess. 

E.g.  

The term "sphere" means that the correction for nearsightedness or farsightedness 
is "spherical," or equal in all meridians of the eye. 

Practice 

http://www.all-about-vision.com/glossary/definition.php?defID=402
http://www.allaboutvision.com/resources/anatomy.htm
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SKILL FOCUS: Inferring meaning of words from context ( Context Clues)  

Instructions: chose the word that better fits the meaning of the underlined word in the sentence. 

Write what type of clue it is and underline the clue found in the sentence.  

 
1. The purpose of the psychiatrist is to mitigate the suffering of the patient, i.e make the 

suffering of the patient less traumatic.  
a. make milder 
b. beautify 
c. increase 
d. banish 

 
2. Other important classes of water-borne diseases are caused by metazoan parasites. 

Typical examples include certain Nematode, that is to say "roundworms". 
a. Watery 
b. Transmitted by water 
c. Thirsty  
 

3.  It is good to know how infectious diseases spread  so that you can protect yourself 
from  getting sick and decrease the likelihood that you will spread illness to others.  
a. Transmit  
b. Repress  
c. Continue  
 

4. Next week "priority" are patients who are going to be immunized against the highly 
contagious H1N1 virus, which has been linked to nine deaths in the West Midands since 
the outbreak, the epidemic that began in May. 
a. Epidemic  
b. Problem      
c. Final  

 
5. Lap-band, or bariatric, surgery, involves intervention to restrict the amount of food the 

stomach can hold. 
a. Stomachache treatment  
b. Weight –loss surgery      
c. Gastritis   

 
6. The country is naturally very healthful, as evidence of which may be mentioned that no 

great epidemic has ever visited the state. 
a. Diseased  
b. Free of disease  
c. Insalubrious 

 

7. Children with autism can display a wide range of symptoms, which can vary in severity 
from mild or moderate to disabling. 
a. Intense  
b. Sharp  
c. Moderate     

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 
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8. We struggle to understand disease and injuries because we still do not know much 

about how the human body works, is supposed to work, or can possibly work. 
a. Harm  
b. Body damage  
c. Wellness 

 
9. Regarding disorders and disabilities: We should be able to repair, heal, or replace any 

part of the body not functioning at the level the person with the disability reasonably 
wishes it to. 

a. Incapacity 
b. Incorrect 
c. Integral  

 
10. The struggle lasted for some months, and helped to delay the further progress of the 

disease.  
a. Prolong 
b. Accelerate  
c. Postpone  

 
11. If a disease or person is asymptomatic, they show no physical signs of a medical 

problem 
a. That has many symptoms  
b. That shows no physical signs  
c. That shows sympathy          

 
12. The common cold is a stubborn, i.e. difficult to cure, infection; and there does not yet 

exist a foolproof cure for it.  
a. Not easy to heal 
b. Infectious  
c. occasional  

 
13. Placebo effect is the positive psychosomatic response of an individual to a treatment 

a. Mental  
b. Real  
c. Good  

 
14.  There are some quiescent diseases   and other that immediately develop sings and 

symptoms.  

a. Produces quits 

b. Not now developing disease  

c. With immediate response  

 
Sentences adapted from: http://sentence.yourdictionary.com 
PRACTICE 2: In the box provided below of each sentence, write a synonym for the word 
in bold as it is used in context. 

 

1. Smallpox is one of greatest scourges, that is plague, in human history. 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

Type of context clue: _______________________ 

http://www.macmillandictionary.com/dictionary/british/disease
http://www.macmillandictionary.com/dictionary/british/person
http://www.macmillandictionary.com/dictionary/british/asymptomatic
http://www.macmillandictionary.com/dictionary/british/physical_1
http://www.macmillandictionary.com/dictionary/british/sign_1
http://www.macmillandictionary.com/dictionary/british/medical_1
http://www.macmillandictionary.com/dictionary/british/problem
http://www.macmillandictionary.com/dictionary/british/quiescent#quiescent__3
http://www.macmillandictionary.com/dictionary/british/quiescent#quiescent__3
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Synonym:______________________________ 

 

2. This disease, which starts with a rash that progresses to pus-filled blisters can result in 
terrible aftermaths, such as disfiguration, blindness, and death.  

Synonym:______________________________ 

 

3. The first smallpox outburst was registered in 1350 B.C.E., in the Egyptian-Hittite War, 
it is considered the beginning of the epidemic.  

Synonym:______________________________ 

 

4. The population was reduced by 20 percent when smallpox proliferated in Athens and 
killed more than 30,000 In 430 B.C.E. 

Synonym:______________________________ 

 

5. Thucydides, an Athenian aristocrat, provided a terrifying account of the epidemic, 
describing numerous abhorrent facts, for example dead lying unburied, the temples 
full of corpses, and the violation of funeral rituals.  

Synonym:______________________________ 

 

6. Thucydides himself had the disease, but he survived and went on to write his historic 
account, his own version, of the Peloponnesian War. 
Synonym:______________________________ 

  

7. In this work, he noted that those who survived the disease were later immune to it; 
however, those who never got the diseases stayed vulnerable.  

Synonym:______________________________ 

 

8. He wrote, “the sick and the dying were assisted by the pitying care of those who had 
recovered, because they knew the course of the disease and were themselves free 
from fears.  

Synonym:______________________________ 

 

9. Smallpox continued to ravage Europe, Asia, and Africa, and this devastation lasted for 
centuries. 

Synonym:______________________________ 

Sentences taken and adapted from: (Hogan, 2015) 

Assessment 
Name: __________________________ 

Date: ___________________________ 



 

“BESIDES” Meaningful Learning Assessment Guide  
for Academic Text Analysis and Essay Writing.  

Isabel Escudero – UNACH 2016  
   

 

46 

Assessment focus:  inferring meaning of words from context     

Assessment source: peer assessment   

Assessment strategy:  think pair and check    

Instructions: Answer the following questions related to the paragraph.  Use context clues in the 
text to identify your answers.  

 (Hogan, 2015) 

1. What does aerosolized mean?  

a. That can be spread in the air  

b. A biological weapon  

c. A container 

 

2. Which phrase in the passage tells you that the Soviet Union may affect the world 

greatly? 

a. The extend in other countries is unknown 

b. They are working on a large-scale production  

c. The outbreak can hardly be estimated  

 

3. What word is closest in meaning to “Outbreak”? 

a. End  

b. Plague 

c. Concequences  

 

4.   “Stockpiles” is all except 

a. Concentration  

b. Load  

c. Pilates  

1.3.2. How to answer comprehension questions 
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When analyzing a text there are the following types of reading comprehension questions that we 
have to identify and answer.  

 Main idea : asks for "primary purpose" or "main point" (PlatinumGMAT) 

            

How to recognize the answer  

The correct answer to a main point question is often a paraphrase of the conclusion or 

thesis statement of the passage or text.  

 

 Supporting ideas: asks for specific details in the reading. (PlatinumGMAT) 

How to recognize the answer  

It is important to stick quite close to the text to find the answer. It should be avoided 

answers that seem logical but are not directly supported by the text.  

 Lexical Comprehension: understand key vocabulary (PlatinumGMAT) 

 

How to recognize the answer  

Answers are usually based on context clues.  

 

 Inference: states a conclusion based upon what is explicitly said in the text. (PlatinumGMAT) 

 

How to recognize the answer  

It is usually an obvious logical consequence of a sentence in the text. The logical 

consequence will be extremely clear 

  

 Application: Take information and conclusions in the text and induce them to similar 

situations or ideas. (PlatinumGMAT) 

How to recognize the answer  

Mirror the action or idea discussed in the text to a similar one that does not appear in the text, or 
make a prediction based upon the information in the text.  

 

 Logical Reasoning: Take information from the context (outside of the text) and apply it to the 

ideas in the reading. (PlatinumGMAT) 

  

How to recognize the answer:  Think the contrary to what is stated about the idea 

in the question.  
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 Passage Structure: ask you to determine the relationship between different parts of a 

passage.  

 

How to recognize the answer 

The key to this question type is understanding the relationship between each idea 

and paragraph. You must be able to separate ideas that support a thesis from the 

thesis idea itself. These questions are referred to by some as logical structure 

questions. 

 

 

 

 

 

Practice 

SKILL FOCUS: Answering Comprehension Questions 

Instructions: After reading the text, choose the best answer.  
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1. What does the author want to explain in the reading?  

a. AIDS is an epidemic disease that cannot be cured but treated and prevented.  

b. AIDS has killed many people around the world.    

 

2. What words are more like the word “damage” in 

paragraph two? 

a. Injuries – harm     

b. Cost  - reparation 

 

3. The author mentioned “opportunistic diseases” in the third paragraph in order to …” 

a. Show they take advantage of the opportunity offered by a weakened immune 

system 

b. Show AIDS can be diagnosed only when opportunistic diseases are treated 

 

4. What is the cure for AIDS?       

a. Antiretroviral treatment  

b. There is no cure for AIDS only for the opportunistic diseases 

 

5. What can be inferred from antiretroviral treatment in the second last paragraph? 

a. It is not always effective  

b. Everyone can access to it   

Type of question: ____________________ 

Type of question: ____________________ 

Type of question: ____________________ 

Type of question: ____________________ 
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6. What can be implied about AIDS in last stages 

a. It is the most harmful stage physically and emotionally 

b. It is when infected people need a better 

treatment. 

 

7. The compromised situation of people suffering from AIDS described in the last paragraph 

is most like …  

a. A couple who is preparing for getting married  

b. A student who has gotten bad grades all the 

semester   

 

8. What is the cure for AIDS?       

a. Antiretroviral treatment  

b. There is no cure for AIDS only for the opportunistic diseases 

 

9. What can be inferred from antiretroviral treatment in the second last paragraph? 

a. It is not always effective  

b. Everyone can access to it   

 

10. What can be implied about AIDS in last stages 

a. It is the most harmful stage physically and emotionally 

b. It is when infected people need a better 

treatment. 

 

11. The compromised situation of people suffering from AIDS described in the last paragraph 

is most like …  

a. A couple who is preparing for getting married  

b. A student who has gotten bad grades all the 

semester   

 

 

 Practice 

Assessment focus:  Answering comprehension questions     

Assessment source: peer assessment   

Assessment strategy:  think pair and check    

Instructions: With the reading “AIDS” in page 18 answer the following comprehension questions.  
12. What does the author want to explain in the reading?  

Name: __________________________ 

Date: ___________________________ 

Type of question: ____________________ 

Type of question: ____________________ 

Type of question: ____________________ 

Type of question: ____________________ 

Type of question: ____________________ 
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a. AIDS is an epidemic disease that cannot be cured but treated and prevented.  

b. AIDS has killed many people around the world.    

 

13. What words are more like the word “damage” in 

paragraph two? 

a. Injuries – harm     

b. Cost  - reparation 

 

14. The author mentioned “opportunistic diseases” in the third paragraph in order to …” 

a. Show they take advantage of the opportunity offered by a weakened immune 

system 

b. Show AIDS can be diagnosed only when opportunistic diseases are treated 

 

15. What is the cure for AIDS?       

a. Antiretroviral treatment  

b. There is no cure for AIDS only for the opportunistic diseases 

 

16. What can be inferred from antiretroviral treatment in the second last paragraph? 

a. It is not always effective  

b. Everyone can access to it   

 

17. What can be implied about AIDS in last stages 

a. It is the most harmful stage physically and emotionally 

b. It is when infected people need a better 

treatment. 

 

18. The compromised situation of people suffering from AIDS described in the last paragraph 

is most like …  

a. A couple who is preparing for getting married  

b. A student who has gotten bad grades all the 

semester   

 

 

Text Analysis Final 

Assessment 

Assessment focus:  Answering comprehension questions     

Assessment source: peer assessment   

Assessment strategy:  think pair and check    

Instructions: Read the text carefully, complete the chart and then answer the following questions.  

 

Name: __________________________ 

Date: ___________________________ 

Type of question: ____________________ 

Type of question: ____________________ 

Type of question: ____________________ 

Type of question: ____________________ 

Type of question: ____________________ 

Type of question: ____________________ 
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Should we destroy Smallpox Forever? 
 

World Health Organization debates destruction of  

Variola stocks  

May 16, 2011 

Ben Riley-Smith 

 

 

 

 

 

The Next meeting of The World Health Organization is to decide the destiny of the last two 

known remaining stocks of the virus that causes the deadly human disease smallpox: Variola.   

Only two viral diseases have been eradicated in history and one of them is Smallpox.  30 per 

cent of those infected with the virus died.  However, after the success of a global vaccination 

campaign, it was finally declared eradicated in 1980.  Since then, there is a campaign lead 

by the WHO to destroy existing stocks of the smallpox virus to minimize the risk of 

accidental release – which developing countries are afraid of since they would be hardest hit 

by a reappearance of smallpox. 

1993 was the initial target date to destroy the, but this has been pushed back repeatedly under 

pressure from developed countries led by the United States who want to keep the samples 

for research. The US Centres for Disease Control and Prevention in Atlanta, Georgia and the 

Russian State Research Centre of Virology and Biotechnology in Koltsovo, Novosibirsk are 

only two laboratories which retain stocks of Variola. The WHO's 193 member states are 

meeting in Switzerland to have a new date to destroyed the two last stocks. They want to 

build a consensus after analyzing the following arguments for and against destroying Variola 

forever. 

 

SMALLPOX SHOULD BE SAVED 
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One of the reasons to keep Variola is for research because the existing smallpox vaccine, 

even though it is effective is not suitable for people with weak immune systems (such as 

those with HIV). There is still an ongoing research into improved anti-viral drugs for 

treatment and also safer preventative vaccines. There is also the need of more effective 

vaccines because there is the possibility that rogue states or terrorists keep secret stocks 

of the virus, with the intent of a biological attack. 

The New York Times published an article which conclusion stated that it is too early to 

get rid of the last two known stocks of variola because it would jeopardize, that is, put 

in danger, the research advancements being made. Destroying the smallpox virus would 

be pointless anyway, since it is now possible to recreate it from its genome, which was 

sequenced in 1994. That means destruction of the Variola stocks would be more symbolic 

than a practical protection against a new outbreak.  

SMALLPOX MUST BE DESTROYED FOREVER 

Developing countries are concerned about a renewed outbreak of smallpox because the 

risks are higher than the possible benefits from research. In 2007, the WHO stated that 

scientific curiosity alone is not enough to keep the stocks; it is necessary clear evidence 

that research will produce tangible public-health benefits. But, there is no such evidence 

yet. 

Dr DA Henderson, the man in charge of the smallpox eradication program from 1966 

until the last case in 1977, told the BBC: "All of the productive research that we can do, 

has been done already. "It has been completely discussed by people around the world and 

we think is the time to destroy the virus in order to prevent it from being produced or 

used. “People who want to save Variola say the virus can be recreated from its genome, 

anyway. If this is true, why is it necessary to keep the virus? If smallpox ever returns, 

much virus than we really need for vaccines can be produced from scratch. 

 

Reading taken from:  

http://www.theweek.co.uk/politics/5485/should-we-destroy-smallpox-forever-asks-who
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TEMPLATE FOR TEXT ANALYSIS 

Title of the text:  

Name:  

Date:  

 

What is the general 
topic?  

 

What is said about the 
topic? (main idea)  

 

What is the purpose of 
the text  
 
Does the author fulfil 
his/ her purpose?  

 

What are the reasons  
(details) would the 
author give? 

 

How is the text 
structured  

 

Type of words used  Key words  
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1. Which of the following most accurately states the main idea of the passage? 

a. There are reasons to keep and reasons to destroy  the variola virus 

b. Variola virus should be kept for research or destroyed for avoiding misuse 

c. The characteristics of the smallpox  

d. WHO’s decisions in relation to the smallpox incidence 

 

2. The primary purpose of the passage is to… 

a. Inform about the arguments for and against destroying variola virus.  

b. Persuade the reader to vaccinate against variola virus. 

c. Convince the reader to vote against keeping variola virus 

d. Inform the readres about WHO’s decision.  

 

3. The passage states that World Health Organization is deciding about  

a. What diseases can be eradicated besides smallpox 

b. What to do with the two remaining stocks of variola virus  

c. What  to do with the 30% of the infected ones  

d. How to plan a vaccination campaign  

 

4. The passage mentions each of the following about variola virus EXCEPT 

a. There are two existing stocks of variola virus that can be accidentally released  

b. It causes the deadly human disease smallpox 

c. There is no consensus about where to keep the virus  

d. WHO has led a campaign to destroy existing stocks of the virus. 

 

5. According to the passage, if variola virus is kept then  

a. Research into improved anti-viral drugs for treatment could be possible.  

b. A biological attack will happen  

c. Effective vaccines of smallpox would be manufactured  

d. The USA secretary of health will publish the news in the New York times.  

 

6. What word is closest in meaning to “jeopardize” ? 

a. Protect  

b. Threaten  

c. Contribute  

d.  help 

 

7. Which word in the passage tells you that the variola virus genome can be used to make 

the virus again? 

a. Destroying  

b. Pointless 

c. Recreate  

d. Symbolic  
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8. The last paragraph implies that which of the following was true of research of variola 

a. The research has been exhaustive 

b. Research has not been done completely.  

c. Research took only few years to show results  

d. Non-scientific individuals conducted the research  

 

9. It can be inferred from the 3rd paragraph that keeping variola stock. 

 

a. Is the best evidence for saying that research is been conducted.  

b. Is neither beneficial to health nor to research   

c. Is the best way to make better vaccines  

d. Smallpox epidemic can be controlled.  

 

10. The author implies that all of the following statements about saving the variola virus  

are true EXCEPT 

a. Saving the virus is not worthy because the virus can be recreated from its 

genome  

b. Saving the virus is not worthy because scientist can still produce vaccines. 

c. Saving the virus is not worthy because people infected can get healed easily. 

d. Saving the virus is not worthy because all the research possible has been carried 

out already.  

 

11. Which of the following statements would provide the most logical conclusion of the 

text? 

a. Whether, keeping or destroying the virus the decisions should be made based 

on benefits for the public-health. 

b. The benefits of keeping or destroying the variola virus should be based on the 

most powerful countries interest.  

c. The WHO must not spread the fact that the virus of smallpox is still alive.  

d. The WHO has to preserve life and health, so that they should make the 

decision based on what they think it is right.  

 

12. Which of the following, if true, would most weaken the arguments provided in the 

paragraph related to saving the variola virus.  

a. People who guard the variola stocks say it is impossible to have other stocks 

around the world.  

b. Researchers say that the variola virus loss its effectiveness with the time. 

c. Scientist affirm that only a stronger vaccine will help patients with HIV combat 

the virus.  

d.  Advances made so far are taking the research toward good results.  
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CHAPTER 2 

1. Essay writing and 

assessment practices  
 

 

 

 

 

 

 

 

 

 

INTRODUCTION TO ESSAY WRITING  
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Essays are part of academic papers (ESC Online Academic Center). In order to write an academic 

paper, it is necessary to develop the academic writing skill, which have to rely on complex 

processes and activities such as categorizing, measuring reactions against to a subject, making 

new connections, building key terms and concepts for a subject, conceptualizing, figuring out 

meaning, developing arguments—among others. Our highest cognitive functions are developed 

and supported through active and interconnected use of language skills.  (Hobart and William 

Smith College) There are different types of essays; however, the most popular in the academic 

field are descriptive, expository and argumentative.  

When writing academic essays, there are characteristics that have to be taken into account such 

as structure, referencing, abstract thought, academic though, the audience, punctuation and 

grammar (Massey University ) 

 Descriptive essays: a descriptive essay lets the reader picture or imagine what 

he/she is reading. (Roach, 2015). Descriptive essays simply lists or catalogues 

information. It does not establish relationships between the pieces of 

information and does not present a position to be argued. (The University of 

Sidney, 2014)When writing a descriptive essay, you are asked to describe or 

outline the way things are or the way things happened, for example, the 

features of a particular theory or a series of historical events.  

 Expository essays: An expository essay, as its name says exposes or explain. It 

uses examples, graphs, charts, and statistics  to back up the information you are 

presenting. The most common types of this essay are the how-to or process 

essay and Cause and effect essay. They provide readers, in the first case with a 

step-by-step outline on how to do something, or in the second case with an 

explanation of how an action causes an effect. For example, if you are writing 

an essay on how a person can get lung cancer, you would list probable causes 

of the disease. (Study.com, 2015) (Cassano, 2015) 

 Argumentative essays: Writing argumentative essays takes into account the 

skill to build up arguments and stand on them proving scientifically the validity 

of those arguments. (Suzanne Sweat , 2015). It is necessary to provide the 

reader with personal experience, literature, historical examples, and research 

to support the author’s viewpoint. The main purpose is to persuade or convince 

the reader. One example of this type of essay is  

 

For a good writing product, it is necessary to take into account all the process in writing, i.e. start 

reviewing the parts of the speech, how to write effective sentences, how to write paragraphs 

and then outline the essay with the introduction and conclusion. 

2.1. HOW TO USE PARTS OF THE SPEECH 

EFFICIENTLY  
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There is a classification given by traditional grammar, which classifies words based on parts of 

speech: the verb, the noun, the pronoun, the adjective, the adverb, the preposition, the 

conjunction, and the interjection. (U Otwa) 

It is important to know that the same word can have a function in one sentence and other 

function in other.  (U Otwa)  

Example.  

 I am reading an interesting book of anatomy. (Book is a noun in this sentence)  

 Karina is ready to book the tickets. (Book is a verb in this sentence)  

Next, you will find a table which presents every part of the speech, its usage and an example.  

 

Adapted from: (Englishclub.com, 2016) 

Practice 

SKILL FOCUS: using parts of the speech  
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Instructions:  in the following sentences recognize the function of the bolded word that best fit 
in the sentence and choose the correct answer, then explain your answer.  

1.  I cannot sleep because my knees ache in the night. 

a. Modal verb 

b. Action verb 

c. Modal verb negative  

Explanation: _________________________________________________________ 

 

2. We knew the baby was coming right away because the woman's labour pains were 
acute. 

a. Noun  

b. Adverb of mode 

c. Adverb  

Explanation: _________________________________________________________ 

 

3. Your son is extremely allergic to peanuts. 

a. Adverb  

b. Noun  

c. Intensifier adverb  

Explanation: _________________________________________________________ 

4. We called the ambulance when Josh stopped breathing. 

a. Verb  

b. Noun  

c. Common noun  

Explanation: _________________________________________________________ 

 

5. I cannot remember the accident because I had amnesia. 

a. Determiner  

b. Noun 

c. Verb  

Explanation: _________________________________________________________ 

 

6. We had to amputate his leg because the infection spread so quickly. 

a. Adverb  

b. Pronoun  

c. Adjective  

Explanation: _________________________________________________________ 
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7. I have low energy because I am anaemic. 

a. Adjective  

b. Noun  

c. Verb  

Explanation: _________________________________________________________ 

 

8. My throat infection went away after I started the antibiotics. 

a. Noun  

b. Verb  

c. Adjective  

Explanation: _________________________________________________________ 

9. The anti-depressants helped me get on with life after Lucy died. 

a. Verb  

b. Preposition  

c. Conjunction  

10. I've made you an appointment with a specialist in three weeks’ time. 

a. Preposition  

b. Conjunction  

c. Pronoun  

Explanation: _________________________________________________________ 

11. My grandmother cannot knit anymore because the arthritis in her hands is so bad. 

a. Conjunction  

b. Adverb  

c. Preposition  

Explanation: _________________________________________________________ 

12.  Washing our hands periodically helps in reducing the bacteria spread.  

a. Noun 

b. Verb  

c. Preposition  

Explanation: _________________________________________________________ 

Sentences taken from (English Club.com, 2016) 

Practice 

SKILL FOCUS: using parts of the speech  

Instructions: Analyze the following paragraph and transfer every part of them to the chart according 
to its function in the text.  
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 (Wisegeek, 2015) 

Noun          

 

Pronoun         

 

Adjectives         

 

Adverbs         

 

conjunctions         

 

preposition         

 

interjections         

 

determiners         

 

Verbs         

 

 

Assessment 

Assessment focus:  Using parts of the speech      

Assessment source: peer assessment   

Assessment strategy:  think pair and check    

Name: __________________________ 

Date: ___________________________ 
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Instructions: Read the sentence carefully, note the mistake made in the sentence, write which 
part of the speech is not in the right position, and then explain the correct usage of it.   

1. A biopsys is used to show a different number of illnesses. 

Mistaken word: __________________ 

Explanation: ____________________________________________________________ 

 

2. Blood to donors have to answer questions about their medical history. 

Mistaken word: __________________ 

Explanation: ____________________________________________________________ 

 

3. Highly blood pressure puts you at risk of having a heart attack. 

Mistaken word: __________________ 

Explanation: ____________________________________________________________ 

 

4. We thought it was just a sprain, but it his turned out leg was broken. 

Mistaken word: __________________ 

Explanation: ____________________________________________________________ 

 

5. The woman was badly bruised she when came into the emergency room. 

Mistaken word: __________________ 

Explanation: ____________________________________________________________ 

 

6. The baby so was large that we had to perform a Caesarean section. 

Mistaken word: __________________ 

Explanation: ____________________________________________________________ 

7. You saved your brother's life by CPR performing. 

Mistaken word: __________________ 

Explanation: __________________________________________________________ 

Sentences taken from (Englishclub.com, 2016) 

2.2. HOW TO WRITE EFFECTIVE 
SENTENCES?   

Writing effective sentences is the art of combining words, phrases and clauses to convey 

meaning. Sentences need to have the correct punctuation, capitalization and connections in 

order to be considered an efficient sentence.  



 

“BESIDES” Meaningful Learning Assessment Guide  
for Academic Text Analysis and Essay Writing.  

Isabel Escudero – UNACH 2016  
   

 

64 

2.2.1. How to write sentences, clauses and 

phrases   

 Sentences: A sentence is a group of words that makes complete sense, (subject and predicate). 

It contains a main verb, and begins with a capital letter. Sentences can be simple, compound and 

complex sentences. (Oxford diccionary , 2015) 

Simple sentence: A simple sentence normally contains one statement (known as a main 

clause). (Oxford diccionary , 2015) 

Eg. Alzheimer is a degenerative disease.  

Compound sentence: A compound sentence contains two or more similar clauses (or 

main clauses). They are usually joined by a conjunction such as and- or- but. (Oxford 

diccionary , 2015) 

E.g., HIV is a contagious disease and it causes harm to the immune system.   

Complex sentence:  A complex sentence consist of one or more clauses, however, theses 

clauses are not equally balanced. They contain a main clause and one or more 

dependent clauses.  

Eg. The patient was already in the surgery room when his family came, and he 

had stopped of complaining due to the pain.   

 Clauses:  

There are two different kinds of clauses. Independent clauses and dependent clauses. 

(Eurocenter, 2014) 

Independent Clauses:  It can act as a sentence.  It has subject, verb and predicate.  

S+V+C/P 

Eg. The circulatory system contains the heart, blood, and vessels. 

Dependent clause: They cannot stand in itself to have meaning. They consist of a 

subordinate, subject, verb, and complement/ predicate. S + S+V+C/P. and it needs to be 

connected to an independent clause to have meaning.  

Eg. “When the man broke his leg, he felt a terrible pain” 

 Phrases:  They are words put together, but they do not have either a subject or a 

verb. A phrase cannot stand by itself, but they can be used as part of a sentence 

(Oxford diccionary , 2015) 

Eg. “At the hospital” 
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Practice 

FOCUS: writing sentences, clauses and phrases.  

Instructions:  Read the following statements and write DC for a dependent clauses, IC for 

independent clauses and PH for phrases. Then analyze their structure.  

Eg. The integumentary system is one, big, busy organ.    _IC__ 

         S                     V     C 

1. That is right! _______ 

2. The integumentary system is the body’s largest organ. _______ 

3. It absorbs nutrients (from the sun and other sources), and eliminates waste 
(sweat). _______ 

4. It also has a very high cell turnover rate. _______ 

5. In one year, _______ 

6. You will shed over 8 pounds of dead skin! _______ 

7. In fact, _______ 

8. What you see on your body is dead skin waiting to be sloughed off _______ 

9. While everything else is beneath the surface. _______ 

10. The skin is made up of several different types of cells. _______  

11. And each type of cell contributes to the skin in different ways. _______ 

12. The epidermis, _______  

13. The epidermis is the most superficial layer of the skin that covers almost the 
entire body surface.  

14. The epidermis rests upon and protects the deeper and thicker dermis layer of 
the skin. _______ 

15.  Structurally,  _______ 

16. The epidermis is only about a tenth of a millimeter thick _______ 

Sentences from: (Innerbody.com, 2015) 

Practice 

SKILL FOCUS:   Writing sentences, clauses and phrases.  

Instructions:   Order the following sentences.  

http://www.visiblebody.com/ap/ipad
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1. The/ are/ a/ pair/ of/ organs/ found/ along/ the/ wall of/ the abdominal cavity. kidneys/ 

bean-shaped/ posterior/ 

 

_______________________________________________________________________

_______________________________________________________________________ 

2. left kidney/ is/ The/ located/ higher/ than/ the right kidney/ the right side/ of the liver/ 

is / larger than /the left side. /because/ much / slightly/ 

 

_______________________________________________________________________

_______________________________________________________________________ 

3. unlike/ the other organs/ The kidneys,/of the abdominal cavity,/ posterior/ to the 

peritoneum/ and/  the/  muscles/  of the/ back. are located/ touch/ 

 

_______________________________________________________________________

_______________________________________________________________________ 

 

4. are/ by/ a layer/ of/ adipose/ that/ holds/ them/ in/ and/ protects/ from/ physical 

damage. surrounded/ The kidneys/ place/ them/ 

 

_______________________________________________________________________

_______________________________________________________________________ 

5. filter/ metabolic wastes/, excess/ from/ to/ form/ urine. The kidneys/ ions,/ the blood/ 

and chemicals/ 

 

_______________________________________________________________________

_______________________________________________________________________ 

 

Sentences taken from (innerbody.com, 2015) 

2.2.2. How to link sentences and ideas. 

In order to link ideas and sentences, it is good to use subordinates and conjunctions.  

 Subordinates: the most common subordinates are: although, because, before, 

however, unless and even though.  (Sokolik, Edx.org) 
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 Conjunctions: The most common conjunction are: for, and, nor, but, or, yet, so.  

They link words, phrases and clauses. (Sokolik, Edx.org) 

 Transition words. Transitions are words that help link sentences and ideas. Next, 

a list of the most popular ones. 

as a matter of fact 

in addition 

first, second, third 

In the light of 

to 

and 

also 

then 

like 

moreover 

as well as 

similarly 

furthermore 

additionally 

nevertheless  

otherwise  

however  

even though  

but 

in spite of 

nevertheless 

If... then 

because of 

in order to 

as / so long as 

here 

there 

next 

where 

beside 

behind 

since 

then 

before 

next as soon as 

as long as 

to sum up 

in summary 

in conclusion 

after all 

given these points 

as shown above 

as can be seen 

thus 

consequently 

therefore 

as a result 

to clarify 

to explain 

to emphasize 

for example 

for instance 

for this reason 

not only ... but 
also

 

  

 

 Sign posts: indicate where the writer go next.  

- The purpose of this paper is.... 

- The previous research has shown... 

- The next section will illustrate... 

Practice 

FOCUS:  using transition words  

Instructions:   from the above list of transition words, classify into the following categories.  
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Practice 

SKILL FOCUS:  using transition words  

Instructions:   Complete the sentences with the most appropriate transition.  

1.   ______________ the harm it may cause to the liver, people still drink alcohol  

a. therefore  

b. regardless  

c. in addition  

d. furthermore  
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2.  Water-soluble hormones are unable to pass through the phospholipid bilayer of the plasma 
membrane and are _________________ dependent upon receptor molecules on the surface of cells. 

a. in spite of  

b. furthermore  

c. therefore  

d. otherwise  

 

3.  In most cases, cystitis clears up completely following a course of antibiotics. _____________, 
recurrence is a problem.  

a. however  

b. for example  

c. in addition  

d. subsequently  

 

4.   ___________ cystitis can be quite painful, it usually don't cause permanent damage. 

a. furthermore  

b. accordingly  

c. as a result  

d. although  

 

5. ______ UTIs are less common in men, they tend to be more severe when they do occur. 

a. in spite of  

b. as a result  

c. on the other hand  

d. however  

6. _________________, if treating asymptomatic bacteriuria would not be of any benefit 

it may impose a burden of potential side effects as well as the excessive costs on  

patients. 

a. similarly  

b. for example  

c. on the other hand  

d. as a result 

7. People with UTIs may also benefit from certain analgesics (pain killers) ____________ 

the bladder gets numbed and help make urination more comfortable. 

a. nevertheless  
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b. as a result  

c. despite that  

d. nonetheless 

8.  ______________ most people feel better within one or two days of beginning 

antibiotics, it's important to finish the entire course. 

a. Even though  

b. Likewise 

c. As a result 

d. For instance  

 

9. Bacteria often multiply in the urinary tract when a person doesn't urinate frequently 

enough.___________ frequent sexual activity contributes to the development of UTIs, 

especially for women. 

a. For instance 

b. Likewise  

c. On the other hand 

d. However 

10. UTIs can affect one population more than other, ___________pregnant women are at 

increased risk for pyelonephritis, which increases the chances of premature birth and 

low birth weight for the baby. 

a. As a result 

b. In comparison to  

c. Besides 

d. For instance 

Assessment 

Assessment focus:  Using transition words 

Assessment source: peer assessment   

Assessment strategy:  think pair and check    

Name: __________________________ 

Date: ___________________________ 
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INSTRUCTIONS:  Fill in the blanks with the correct transition word or sign post taken from the 

box. There is an extra one. 

 

UTIs are usually diagnosed based on medical history and a lab tests. _____________ urinalysis 

which is a urine sample that is examined under a microscope to determine the presence of 

bacteria and white and red blood cells. ______________, for severe or recurrent infections, the 

doctor may order a urine culture. This involves placing drops of urine into several different 

mediums. Each medium encourages the growth of a different bacterium. 

____________________, within a few days, the lab can identify the bacteria causing the 

infection and test its sensitivity to various antibiotics. __________________patients with 

recurrent UTIs may be referred to an urologist, a physician who specializes in treating diseases 

of the urinary tract. ___________________, the urologist can perform imaging and mechanical 

tests to determine the underlying cause of the infections. The success of the diagnosis and 

treatment depends on the effectiveness of the diagnosis.  

Adapted from: (Maurer, 2015) 

 

 

 

 

 

2.2.3. How to use commas in a sentence.  

Commas are used in the following cases: (Wheeler, 2016) 

 Independent clause + , + conjunction + independent clause.  

as a result  - -   however –  nevertheless - for instance  – Besides that – on the other 

hand.  
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Eg. Breathing out activates the parasympathetic wing of the nervous system, so 

try three or more breaths in which the exhalation is twice as long as the 

inhalation.  

 Dependent clause + , + Independent clause 

E.g. Before you turn on that stress-generating mobile device, you should take a 

deep breath and make an intentional pause. 

 

 Phrase + , + Independent clause.  

Notice that, putting a smile on the face and awakening your feelings of 

connection with others are good practices to lessen stress.  

 In lists 

Eg. Walking improves your circulation, keeps your joints lubricated and builds 

stamina.  

 

 An extra explanation goes between commas.  

E.g. The heart, the main organ of the respiratory system, slows down a little 

when we exhale.  

 

 To separate cities from countries.  

E.g. Holly Lucille from Toronto, Canada recommends something’s called “power 

pause”. 

 

 

 

 

 

Practice 

FOCUS: Using commas  
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Instructions: Chose the sentences that has placed the comma correctly. Then place the number 

of the rule they belong to.   

1. The heart the muscular organ of the circulatory system, constantly, pumps blood 
throughout the body.  

The heart, the muscular organ of the circulatory system, constantly pumps blood 
throughout the body.  

The heart the muscular, organ of the circulatory, system constantly pumps blood 
throughout the body.  

 

2. Approximately the size of a clenched fist, the heart is composed of cardiac muscle tissue.  

Approximately, the size of a clenched fist the heart is composed of cardiac muscle tissue.  

Approximately the size of a clenched fist the heart is composed of cardiac, muscle tissue.  

 

3. The upper chamber on each side of the heart which is called an atrium receives and 
collects the blood coming to the heart.  

The upper chamber, on each side of the heart, which is called an atrium receives and 
collects the blood coming to the heart.  

The upper chamber on each side of the heart, which is called an atrium, receives and 
collects the blood coming to the heart.  

 

4. The atrium then delivers blood to the powerful lower chamber, called a ventricle, which 
pumps blood away from the heart through powerful, rhythmic contractions.(3 commas) 

The atrium, then delivers blood to the powerful lower chamber called a ventricle which 
pumps blood away, from the heart through powerful rhythmic, contractions. 

The atrium, then delivers blood to the powerful lower chamber called a ventricle which 
pumps, blood away from the heart through powerful, rhythmic contractions. 

 

5. In the lungs oxygen is absorbed, in the blood.  

In the lungs oxygen, is absorbed in the blood.  

In the lungs, oxygen is absorbed in the blood.  
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6. When the left side of the heart, receives the oxygen-rich blood from the lungs it delivers 
it to the rest of the body. 

When the left side of the heart receives the oxygen-rich blood from the lungs, it delivers 
it to the rest of the body. 

When the left side of the heart receives, the oxygen-rich blood from the lungs it delivers 
it to the rest of the body. 

7. Physiologically the contraction of the cardiac muscle tissue in the ventricles, is called 

systole.  

Physiologically the contraction of the cardiac muscle tissue, in the ventricles is called 

systole.  

Physiologically, the contraction of the cardiac muscle tissue in the ventricles is called 

systole.  

 

 

8. When the ventricles contract, they force the blood from their chambers into the arteries 

leaving the heart. 

When the ventricles contract they force, the blood from their chambers into the arteries 

leaving the heart. 

When the ventricles contract they force the blood from their chambers, into the arteries 

leaving the heart. 

 

9. The left ventricle empties into the aorta and the right ventricle into, the pulmonary 

artery.  

The left ventricle empties into the aorta, and the right ventricle into the pulmonary 

artery.  

The left ventricle, empties into the aorta and the right ventricle into the pulmonary 

artery.  

 

10. The London England hospital medical team, called systolic pressure to the increased 

pressure due to the contraction of the ventricles.  

 

The London, England hospital medical team called systolic pressure to the increased 

pressure due to the contraction of the ventricles.  

The London England hospital medical team called systolic pressure, to the increased 

pressure due to the contraction of the ventricles.  

Sentences adapted from (cardiocnsults.com, 2006) 

Assessment 

Assessment focus:  Using commas     

Name: __________________________ 

Date: ___________________________ 
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Assessment source: peer assessment   

Assessment strategy:  think pair and check    

Instructions: Place commas where needed according to the rules explained above  

 

. (Robinson, 2009) 

 

FEEDBACK:  

 

 

 

 

 

 

Assessment 

Assessment focus:  writing sentences      

Name: __________________________ 

Date: ___________________________ 
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Assessment source: peer assessment and teacher’s assessment  

Assessment strategy:  rubric     

Instructions: 

 Chose four words from the ones in the box and write sentences  

 Remember to differentiate, sentences, clauses and phrases.  

 Use linkers such as conjunctions or subordinates.   

 Also pay attention to punctuation and capitalization.  

 Your peer and/or teacher will use the rubric in the next page to assess your learning, then 
you will be able to check your mistakes and reflect about them.  

.  

 

 

 

 

 

SENTENCE 1. 
_____________________________________________________________________________ 

 

_____________________________________________________________________________ 

 

SENTENCE 2. 
_____________________________________________________________________________ 

 

_____________________________________________________________________________ 

 

 

SENTENCE 3. 
_____________________________________________________________________________ 

 

_____________________________________________________________________________ 

 

 

SENTENCE 4. 
_____________________________________________________________________________ 

_____________________________________________________________________________ 

 

Building sentences rubric 

 

 

 0,5 1 2 

The heart - the blood - the blood vessels – 

the platelets -  arteries -  capillaries - the veins. 
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GRAMMAR  The sentences has more 
than three mistakes 

The sentences has one 
or two mistakes  

The sentence has the 
correct grammar 

AGREEMENT  The sentence does not 
agree in tense and 
number 

The sentences does not 
agree in tense or 
number.  

The sentences shows 
agreement in tense and 
number  

PUNCTUATION  The sentences has 2 or 
more punctuation 
mistakes.  

The sentences has one 
or two mistakes of 
punctuation  

The sentences has the 
correct punctuation 

CAPITALIZATION  The sentence does not 
capitalize the first letter 
neither other proper 
nouns in the sentence. 

The sentence capitalizes 
the first letter but not 
other proper nouns in 
the sentence 

The sentence capitalizes 
the first letter and the 
proper nouns as 
corresponds.  

STYLE  The sentences are 
simple and does not use 
any linker. 

The sentences are 
composed clauses but 
does not uses the 
appropriate linker. 

The sentences are 
composed clauses and 
use the appropriate 
linker.  

 

Note: use the writing correction code to rewrite your sentences.  

 

 

 

 

Writing correction code taken from: (Kaye, 2007) 

 

2.3. HOW TO WRITE PARAGRAPHS  
The consideration for a good paragraph is not the length. You can write a paragraph with only 

one sentence or with more than five or six. Therefore, what makes sentences be a paragraph is 

the support they provide to a main idea.  
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2.3.1. How to write an effective paragraph 

Paragraphs are the union of sentences. They consist of topic sentences, supporting 

details and conclusion. (UNC college of arts and science ) 

Paragraphs are organized in the following way: (Sokolik, 2014) 

Topic sentence:  

Sentence #1 – what the paragraph is going to be about. It is the main idea of the paragraph.  

Sentence #2 – explain why the topic sentence is true.  

Supporting details  

Sentence #3 – give an example of the claim made in the topic sentence: use "for instance”, “for 
example”. 

Sentence #4 – give another example of the claim to better support it:  use “Furthermore”, 
“also”, “additionally”, “moreover”.  

Sentence #5 – support the claim with information that is even more specific or citation, use   
“According to…”, 

Conclusion  

Sentence #6 – write a sentence that wraps up the paragraph (an “in conclusion” sentence):  

Paragraph example: 

 

Practice 

FOCUS: paragraphing  
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Instructions: Number the sentences to form a paragraph, rewrite it below and add transitions 

where possible.   

______This can affect the kidneys (the organs that remove excess water and waste products 

from the blood) and the ureters (the tubes that connect the kidneys and bladder).  

______UTIs involve the lower urinary tract, i.e. the bladder and the urethra called cystitis.  

______UTIs  can be quite painful, and can cause serious damage when not treated adequately.  

______In acute (sudden, short-term) pyelonephritis, there is a risk that bacteria will enter the 

blood stream, causing a life-threatening condition called septicemia.  

______Chronic (long-term) pyelonephritis can cause scarring and permanent damage to the 

kidneys (Sarah Maurer, 2015) 

______Sometimes cystitis spreads to the upper urinary tract, causing a more serious infection 

called pyelonephritis.  

Adapted from: (Maurer, 2015) 

  

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________

_____________________________________________________________________________ 

FEEDBACK  

Assessment 

Assessment focus:    paragraphing   

Assessment source: peer assessment teacher’s 
assessment   

Assessment strategy:  rubric    

Name: __________________________ 

Date: ___________________________ 

http://www.innerbody.com/image_urinov/dige05-new.html
http://www.innerbody.com/image_urinov/repo15-new2.html


 

“BESIDES” Meaningful Learning Assessment Guide  
for Academic Text Analysis and Essay Writing.  

Isabel Escudero – UNACH 2016  
   

 

80 

Instructions:  write a paragraph describing a medical dilemma that you may face as medical 

practitioner, follow the instructions explained to write paragraphs and then add transitions, 
commas and capitalization as corresponds.   

 

Sentence #1 – (topic sentence) – 

Sentence #2 – support the topic with an explanation of why the topic sentence is true. 

Sentence #3 – use an example of the topic sentence: use "for instance" 

Sentence #4 – use another example to support the claim in a better way:  use FURTHERMORE,. 

Sentence #5 – support the topic sentence by citing an author, a book, report:   ACCORDING TO… 
Sentence #6 – The final sentence is a wrap of the paragraph (an “in conclusion” sentence):  

Finally, put all together and add transitions words as needed. 

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

 

 

 

 

 

Paragraph Writing Rubric 

Paragraph Topic: ________________________________ 

 1 0,5 0,25 0 
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Paragraph 
Structure 

The paragraph has:  
Topic sentence. 
3 details or 
supporting 
sentences 
Concluding sentence  
 

The paragraph has: 
Topic sentence.  
2 supporting 
sentences. 
Concluding 
sentence  
 

The paragraph has: 
Topic sentence. 
2 detail sentences. 
Concluding 
sentence 
 

The paragraph has:  
No topic sentence 
Just some 
sentences.  

 The supporting 
sentences strongly 
support the topic 
sentence.  
 

The writing is on 
topic.  
 

Some of the 
sentences stay on 
topic. 

Writing does not 
stay on topic and 
some details are 
missing 

 Language/interesting 
words. 

The writing makes 
sense. 

The writing is 
difficult to 
understand  

The writing does 
not makes sense. 

Conventions  All of my sentences 
have a subject and 
predicate and they 
show good 
agreement.   
.  

Most of the 
sentences have a 
subject and 
predicate. And 
most verbs and 
subjects agree. 

Some of the 
sentences have a 
subject and 
predicate and some 
subjects and verbs 
agree. 

The sentences do 
not have a subject 
and predicate. Or 
they have them but 
they do not agree.  
 
 

 It uses a variety of 
types of sentences 

Varied kinds of 
sentence 
structures.  
 

Sentences 
demonstrate 
minimal variety.  
 

Simple sentence 
structures.  
 

 Transition words and 
sign post are well 
used during the 
paragraph  

The paragraph 
shows some 
transition words 
and signpost but it 
misses some of 
them. 

The paragraph has 
transition words 
but not signpost or 
vice versa.  

The paragraph lacks 
of transition words 
and sign posts.  

Punctuation  All of the sentences 
are well punctuated 
and start with capital 
letter.  
 

Most of the 
sentences are well 
punctuated and 
start with capital 
letter.  
 

Some of the 
sentences are well 
punctuated and 
start with capital 
letter.  
 

The sentences are 
not well 
punctuated and do 
not start with 
capital letter.  
 

 All the words are 
well spelled. 

Most the words are 
well spelled. 

Some of the words 
are well spelled. 

All the words are 
not well spelled. 

References  Source material is 
smoothly integrated 
into the text. 

Source material is 
used. 
 

Source material is 
used, but 
integration may be 
awkward. 
 

Lacks sources 
and/or sources are 
not accurately 
documented. 
 

 All sources 
are accurately 
documented in the 
desired format 

All sources are 
accurately 
documented, but a 
few are not in the 
desired format. 
 

All sources are 
accurately 
documented, but 
many are not in 
the desired format 
or lack credibility 

Format is incorrect 
for all sources 
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2.4. HOW TO WRITE 
INTRODUCTIONS OF ESSAYS  

The introduction of the essay is the map for the reader. It has to provide with a 

background or contextual information of the topic, present the thesis statement, and 

the outline of the essay (Morgan, 2014).   

2.4.1. Parts of an introduction  

In order to write an introduction properly, make sure to follow the next steps:  (Unilearning.com, 

2000) 

 Background of the topic / Orientation to the topic  

 Thesis statement  

 Outline of the essay or purpose statement 

 Topic background 

It is the bridge to link the reader to the topic of an essay. It can be written in one, two 

or more sentences depending on how much information is needed to understand the 

importance of the issue (Xudong, 2013). You can:  

 Relate an anecdote. 
 Present surprising facts and statistics. 
 Use a fitting quotation. 
 Ask a provocative question. 
 Tell a vivid personal story. 
 Define a key term. 

 Thesis statements 

The thesis statement is the most important part of introductions (The Univeristy of 

North Carolina, 2014) Every Essay has a thesis, but they differ according to the type of 

essay. (English 102) There are argumentative, prescriptive and descriptive thesis.  

Thesis have three parts: the topic + attitude + argument. (Sokolik, EDX.org, 2015) 

Smoking + causes serious damages to your respiratory system,+ it affects your lungs, 

throat and even causes bad breath.  
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 Argumentative Theses 
 

- Tells the reader how you will address the topic under discussion.  

- Tells the reader what to find in the rest of the paper. 

- Directly answer the research question  

- It makes an arguable claim 

- It is usually stated in a single sentence.  

Examples:  

- “Secondhand smoke is just as dangerous as smoking and causes a higher frequency of 

cancer and heart disease. 

- Proteins provide immune system defense for the body and also contain anti-oxidant 

components. Protein creases muscle growth and is highly necessary in order to recover 

properly from some kind of injury. (Custom essay. org, 2014) 

 

 Prescriptive thesis  
 
- They are also arguable statements BUT, makes a claim about how things should be.  

- Deal with questions of values, ethics or morality.  

- Uses evidence, logic, measurement, analysis, interpretation and explanation. HOWEVER, 

unlike a descriptive thesis, it also 

- Makes a “should” statement 

- Appeals to shared values or morals—assessments of what is “good” and “bad.”  

Example 

- Because half of all American elementary school children consume nine times the 

recommended daily allowance of sugar, schools should be required to replace the 

beverages in soda machines with healthy alternatives. (Writing services , 2011) 

 

 Descriptive Thesis: 

- A descriptive thesis states how things are.  

- Makes an “is” statement 

- Everyone with enough training can observe, test and conform.  

- Deals in measurement, analysis, interpretation, explanation  

                  Example:  

- Obesity is “accumulation” of fat in the organism, which leads to the increase of the 
surplus mass of the body by 20% and more compared to the average normal body 
mass value (“ideal” mass of body).  
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 Purpose statement or essay outline 

Purpose statements for your Introduction can be (The writing center , 2014):  

 The purpose of this paper is to ... 

 The purpose of this investigation is to ... 

 In this paper, we give results of ... 

 The aim of this paper is to ... 

 This paper reports on the results obtained .... 

 This study was designed to ... 

 The remainder of this paper is divided into five sections .... 

 In this paper, we argue that .... 

 This paper argues that .... 

 We have organize the rest of this paper in the following way .... 

 This paper is structured as follows .... 

 

Example of essay introduction 

  (Megaessays.com, 2014) 

 

 

 

 

Practice 
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FOCUS: writing Introductions for essays   

Instructions: Analyze the following introductions. Underline each one of its parts and number 
it according to the code. Then, complete the type of essay and the type of thesis.  

1. Topic background  

2. Thesis statement  

3. Essay outline  

Introduction 1                                             

What the brain need to function 

Type of essay: ____________________________________ 

Type of thesis: ____________________________________ 

Introduction 2                                           

 

Type of essay: ____________________________________ 

Type of thesis: ____________________________________ 
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Assessment 

 

Assessment focus:  writing introductions      

Assessment source: peer assessment, teacher’s assessment  

Assessment strategy:  rubric     

Instructions: Write an introduction about why the human body is the perfect machine.  

Follow the instructions:  

 

Sentence #1 – topic background and orientation 

Sentence #2 – thesis statement:   

Sentence #3 – Essay outline or purpose statement 

 

Introduction for a descriptive essay  

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

Introduction for an argumentative essay  

_____________________________________________________________________________________ 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

____________________________________________________________________________________ 

Introduction of an essay – Rubric  

Name: __________________________ 

Date: ___________________________ 
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Essay Topic: ________________________________ 

 1 0,5 0,25 0 

Structure The introduction 
has:  
Background  
Thesis statement  
and  outline  

The introduction 
has:  
Background  and 
Thesis statement   

The introduction 
has: only a  
Background of the 
topic  

The introduction 
has no sense. 

 The thesis statement 
is clear and has: 3 
elements 
Topic, attitude and 
argument  

The thesis 
statement is quite 
clear has:  
Only two of the 
three elements  

The thesis 
statement has:  
Topic or just one of 
the elements. 

There is no thesis 
statement or it is 
not clear. 

Conventions  All of my sentences 
have a subject and 
predicate and they 
show good 
agreement.   
 

Most of the 
sentences have a 
subject and 
predicate. And 
most verbs and 
subjects agree. 

Some of the 
sentences miss one 
of the elements 
and the sometimes 
they do not show 
good agreement.  

The sentences do 
not have a subject 
and predicate. Or 
they have them but 
they do not agree.  
 
 

Punctuation  All of the sentences 
are well punctuated 
and start with capital 
letter.  
 

Most of the 
sentences are well 
punctuated and 
start with capital 
letter.  
 

Some of the 
sentences are well 
punctuated and 
start with capital 
letter.  
 

The sentences are 
not well 
punctuated or do 
not start with 
capital letter.  
 

 All the words are 
well spelled. 

There are a few of 
misspelled words 

There are some of 
misspelled words 

There are many 
misspelled words.  
 
 

TOTAL   
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2.5. HOW TO WRITE CONCLUSIONS 
OF ESSAYS  

The conclusion is the warp up paper of the essay. It must be the part where the reader finds 

the whole summary of the essay.  

2.5.1. Parts of a conclusion   

The conclusion paragraph is formed by these elements: Thesis + Summary + 

Connection (Warner, 2015) 

o Reference to essay question 

o Thesis: rewrite your thesis. Use synonyms.  

o Summary: rewrite the topic sentences of the paragraphs.  

o Connection: make a connection with the reader.  

 

Example:  

 

Conclusion  
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Practice 

SKILL FOCUS : writing conclusions for essays   

Instructions: Analyze the following conclusions. Underline each one of its parts and number it 
according to the code.  

1. Reference to essay question 

2. Thesis: rewrite your thesis. Use synonyms.  

3. Summary: rewrite the topic sentences of the paragraphs.  

4. Connection: make a connection with the reader                                           

CONCLUSION 1:  

 

CONCLUSION 2: 

 



 

“BESIDES” Meaningful Learning Assessment Guide  
for Academic Text Analysis and Essay Writing.  

Isabel Escudero – UNACH 2016  
   

 

90 

Assessment 

Assessment focus:  writing conclusions  

Assessment source: peer assessment and teacher’s 
assessment  

Assessment strategy:  think pair and check    

Instructions: write the conclusion of the essay you have been developing.  

 

Follow the instructions:  

 

Sentence #1 – Reference to the research question  

Sentence #2 – thesis statement  

Sentence #3 – Review of arguments 

Sentence #4  - Connection to the reader  

 

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________

_____________________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

Name: __________________________ 

Date: ___________________________ 
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Conclusion of an essay – Rubric  
 

Essay Topic: ________________________________ 

 1 0,5 0,25 0 

Structure The conclusion has 
the four elements:  
refers to the essay 
questions, restate 
the thesis statement, 
presents a summary 
of the essay and 
makes a great 
connection with the 
reader.  

The conclusion 
refers to the essay 
questions. Restate 
the thesis 
statement, 
presents a 
summary of the 
essay and makes 
great connection 
with the reader. 

The conclusion 
refers to the essay 
questions. Restate 
the thesis 
statement, 
presents a 
summary of the 
essay and makes 
great connection 
with the reader. 

The conclusion 
refers to the essay 
questions. Restate 
the thesis 
statement, 
presents a 
summary of the 
essay and makes 
great connection 
with the reader. 

 The thesis statement 
is clear and has: 3 
elements 
Topic, attitude and 
argument  

The thesis 
statement is quite 
clear has:  
Only two of the 
three elements  

The thesis 
statement has:  
Topic or just one of 
the elements. 

There is no thesis 
statement or it is 
not clear. 

Conventions  All of my sentences 
have a subject and 
predicate and they 
show good 
agreement.   
 

Most of the 
sentences have a 
subject and 
predicate. And 
most verbs and 
subjects agree. 

Some of the 
sentences miss one 
of the elements 
and the sometimes 
they do not show 
good agreement.  

The sentences do 
not have a subject 
and predicate. Or 
they have them but 
they do not agree.  
 
 

Punctuation  All of the sentences 
are well punctuated 
and start with capital 
letter.  
 

Most of the 
sentences are well 
punctuated and 
start with capital 
letter.  
 

Some of the 
sentences are well 
punctuated and 
start with capital 
letter.  
 

The sentences are 
not well 
punctuated or do 
not start with 
capital letter.  
 

 All the words are 
well spelled. 

There are a few of 
misspelled words 

There are some of 
misspelled words 

There are many 
misspelled words.  
 
 

TOTAL   
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ESSAY WRITING  

Now it is time for you to put all the pieces together and write your essay. 

Assessment focus:  writing essays  

Assessment source:  Self, peer and teacher’s assessment  

Assessment strategy:  Check list for structure and rubric for content 

Instructions: Write a 200 word essays to answer the following research question. Use the 
checklist and rubric below in order to self-assess your work before submitting.  

 

Research question: Theories argue that humanity is the result of a process called evolution or 
from a powerful God’s creation. In the following essay present evidence on how anatomy and 
physiology support whether the creation or the evolution of the human body according to your 
point of view.  

____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________ 

 

____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________ 

 

____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________ 

 

____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________ 
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Assessment 

Name:  __________________________________ Date: 
______________________ 

Skill: essay writing (structure)           

Assessment strategy:  check list  

Source of evaluation:  self- evaluation  

 

Check list for essay structure  

1. Intro  

a. Topic background- Sentence 1                

b. orientation to the topic -  Sentence 2  

c. Thesis statement   

- Topic  

- Attitude  

- Argument 

d. Outline    

 

2. Paragraphs   

       P1  P2          P3 

a. Topic sentence  

b. Explaining sentence 

c. Supporting sentence 1 with Example 

d. Supporting sentence 2  argument  

e. Supporting sentence 3 reference 

f. Concluding sentence  

 

3. Conclusion  

a. reference to essay question 

b. reiteration of thesis point 

c. overview of main arguments explaining them 

d. concluding comment or connection 

 

Name: __________________________ 

Date: ___________________________ 
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RUBRIC FOR ACADEMIC ESSAYS 
 
Estructure  10 7,5 5 2,5 Total  

Essay 
structure  
 
 
 
 
 
Introduction  
 
 
 
 
Paragraphs  
 
 
 
 
 
Conclusion  

The essay clearly defines 
the introduction, at least 
three body paragraphs 

and a conclusion  

The essay  shows the 
introduction and at least 
three body paragraphs 
but misses the 
conclusion 

The essay has 
introduction, but does 
not differentiate the 
paragraphs and/or a 

conclusion 

The essay does not 
present a clearly defined 

structure  

 

The introduction has 
background sentence, 

thesis statement, essay 
outline.  

The introduction has 
only the thesis 
statement.  

The essay has some 
sentences related to the 

topic but misses the 
thesis statement 

The introduction is just a 
mixture of sentences 

with no logical structure.  

 

The paragraphs have: 
topic sentence.  At least 
3 supporting sentences 

and concluding sentence 

The paragraphs have: 
topic sentence.  Only 

one or two supporting 
sentences and 

concluding sentence 

The paragraphs have: 
topic sentence, 

supporting sentences 
but no concluding 

sentence 

The paragraphs misses 
the topic sentence and 

has only   sentences 
related to the topic.  

 

The conclusion refers to 
the thesis statements 
without repeating it, 

mention the arguments 
and establishes a 

connection with the 
reader. 

The conclusion has only 
two of the three 

elements mentioned 
before. 

The conclusion has only 
one of the three 

elements mentioned 
before. 

The conclusion does not 
clearly mention any of 

the elements.  

 

Language Use       

 
 
Coherence  
 
 
 
 
Cohesion  
 
 
 
 
 
 
Use of 
vocabulary  

Correct utilization of 
grammar, including 
punctuation, spelling, 
and subject and verb 
usage and transition 
words.  

There are a few errors 
which do not interfere 

with content. Content is 
still well understood.  

There are some errors 
throughout the text, 

even though they 
interfere with the 

content, the ideas stand 
clear   

There are many errors 
which makes content 

difficult to understand.  

 

The writing fulfills with 
the cohesive devises: 

lexical, cohesive nouns, 
reference, substitution 

and ellipsis.  

There are a few errors 
which do not interfere 

with content. Content is 
still well understood.  

There are some errors 
throughout the text, 

even though they 
interfere with the 

content, the ideas stand 
clear   

There are many errors 
which makes content 

difficult to understand.  

 

Use precise, varied and 
creative words. 

Synonyms are well used 
and ALL sentences 

demonstrate 
understanding of 
specialized words.  
300 words or more 

Vocabulary is well 
chosen, however it lacks 
some elements to make 

it  
Uses more than 200,but 

less than 300 

Words fits the topic, but 
they are not interesting 
enough and specialized 

words are somehow 
confusing.    

Uses 150 words or less 

The vocabulary use is 
poor, repetitive and 

imprecise.   
Uses less than 100 

words 

 

Critical  
thinking  

     

 
 
 
Thesis 
statement  
 
 
 
 
Arguments  
 
 
 
 
 
Evidence  

It is related to the 
research question, it 
clearly presents the 
author’s attitude and 
arguments. It is clear and 
coherent. 

It answers to the 
research questions but it 
fails in posing arguments 

and attitude.  

It is somehow related to 
the research question, 

and presents the author’ 
side but it lacks clarity 

and coherence 

It is not related to the 
research question. It 
does not clearly state 

the author’s attitude or 
arguments. 

 

Interesting, well though 
and strongly support the 
topic sentences and 
helps prove the thesis 
statement.  

Statements, examples 
and references  are not 
very accurate to support 
the topic sentence and 
thesis statement  

Statements, examples 
and references 

somehow support the 
topic sentence and 
thesis statement. 

The writer’s arguments 
are some unclear 

statements which are 
not very accurate to 

support the topic 
sentence and thesis.  

 

Evidence supports one 
concept that helps prove 
the thesis statement and 
Includes citation in the 
correct format. 

Evidence is accurate to 
support but format is 

not correct. 

Evidence is somehow 
accurate but format is 

not correct. 

Evidence is not accurate 
and it is not in the 

correct format. Or there 
are not references 
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