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INTRODUCTION 

 

The need for using English as a second language for communication has been increasing 

significantly in recent years. Most schools over the world has carried out the teaching 

process of English language without having good results, due to the use of methods that 

does not let students learn English as a second language in a good way. So this is the 

result of using traditional methods, through the use of these methods some English skills 

have been neglected in these English schools. The speaking skill is seemed best to taste 

how much have students learn English as a second language, and obviously this is 

neglected too, in most of the traditional methods. In order to solve this problem, Task-

Based Learning Method for improving students´ English speaking skill project was 

proposed. It was developed as a predictive study, where field research was used. In that 

way new communicative activities based on Task-Based Learning Method were 

implemented, activities such as: brainstorming, fact finding, sequencing items, 

comparing, solving problems were applied to the class where this project was developed, 

highlighting in that way, the importance of use of Task-Based Learning Method as an 

alternative method that helps students to develop their English speaking skill. The results 

after applying Task-Based Learning Method for improving students´ English speaking 

skill were good and suggest to teachers interested in used this method consider to Task-

Based Learning Method as an alternative method for improving communicative 

competence in English students.   
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CHAPTER I 

 

REFERENTIAL FRAMEWORK 

1.1. THE PROBLEM OF THE RESERCH 

The Task-Based Learning Method in the improvement of students´ English speaking 

skill in 3er año de bachillerato class ―A‖ at Unidad Educativa ―Tomas B. Oleas‖, parish 

of Cajabamba, province of Chimborazo, during the academic year 2014 – 2015. 

 

1.2. THE PROBLEM STATEMENT 

English as a second language in education has been gaining more and more space among 

the principal subjects to be taught in schools and universities around the world.  Because 

English is the main language for business, communications, education, travel, and so on. 

Many students have taken advantage of attending schools that teach English as a second 

language in a good way. However, some schools have failed when they teach English as 

a second language, so English classes are wasted time about five or more years, and 

students feel they know nothing about English and they cannot communicate effectively 

in it. Recent studies has shown that: the lack of motivation to learn other language, 

boring classes, and use of obsolete methods to teach English as a second language, are 

the most common problems that do not let students can learn and use English to 

communicate freely. Now, talking about communication, which skill taste better that 

students learn English as a second language for communication? All skills play an 

important role and all of them must be taught in the same way. However, the mastery of 

speaking skill is a priority for many second language learners. Obviously learners 

evaluate their success trying how much they can express their ideas in English. 

 

At Unidad Educativa ―Tomas B. Oleas‖ the author wants to apply a new method which 

has not been used by the English teacher in 3
er 

año de bachillerato class ―A‖. This 

method lets students improve the way of learning of English as a second language. Task-
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Based Learning method seems to be the most appropriate method to apply and improve 

in English classes at Unidad Educativa ―Tomas B. Oleas‖, due to properly Task-Based 

Learning Method offers to English teachers and students the opportunity to avoid the 

common problems pointed out before. What Task-Based Learning Method makes 

different from others is the opportunity that students have by increasing their exposure to 

deal with target language, expanding and using the words and phrases they learn, in 

other words increasing their capacity to communicate in English effectively. Besides 

letting students to experiment language freely into an atmosphere where they feel 

comfortable without feeling threatened, and paying attention to the meaning rather than 

the form. These opportunities are fixed up through tasks that are similar to real life 

communicative situation. 

 

1.3. FORMULATION OF THE PROBLEM 

 

How effective is the method of Task Based Learning in the improvement of students´ 

English speaking skill in 3er año de bachillerato class ―a‖ at Unidad Educativa ―Tomas 

B. Oleas‖, parish of Cajabamba, province of Chimborazo, during the academic year 

2014 – 2015? 

 

1.4. QUESTIONS GUIDELINES 

 

 What are the students’ perceptions of using Task-Based Learning in English 

classes at Unidad Educativa ―Tomas B. Oleas‖? 

 Does Task-Based Learning method help to improve students´ English speaking 

skill? 

 How much did the students improve their speaking skill since the use of Task-

Based Learning? 
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1.5. OBJECTIVES: 

 

1.5.1. GENERAL OBJECTIVE 

To analyze the effectiveness of the Task-Based Learning method in the 

improvement of students´ English speaking skill in 3er año de bachillerato class 

―A‖ at Unidad Educativa ―Tomas B. Oleas‖, parish of Cajabamba, province of 

Chimborazo, during the academic year 2014 – 2015. 

 

 1.5.2. SPECIFIC OBJECTIVES 

1. To choose a variety of activities based on Task-Based Learning for students. 

2. To apply the Task-Based Learning method to improve the speaking skill. 

3. To evaluate, if students have improved their English speaking skill after using 

Task-Based Learning method.   

 

1.6. RATIONALE AND IMPORTANCE OF THE PROBLEM 

 

Despite several reasons the author has considered two main reasons by which he thinks 

this projects will be useful: 

First, the author though this projects pretends to establish the effectiveness of Task-

Based learning method by using in English classes so that, most of English teachers can 

use this method for getting better results by teaching English as second language. 

Besides contribute somehow with all the experiences acquired along four years that the 

author has been training as an English teacher. It means put in practice all ideas, beliefs, 

experiences about English as a second language with all students that want to learn 

English but, sometimes different circumstances do not let them learn it in a good way.  

Finally, this project is important for the author because trough this he expects to get his 

degree as an English teacher.  
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CHAPTER II 

THEORETICAL FRAMEWORK 

 

2.1. BACKGROUND OF PREVIOUS INVESTIGATIONS REGARDING THE 

PROBLEM TO BE INVESTIGATED.  

By checking the archives of the library of Universidad Nacional de Chimborazo, the 

author verified that there are no identical or related works. 

 

At local level the investigation founded is: 

TASK-BASED LEARNING WORKSHEETS THAT PROMOTE THE 

DEVELOPMENT OF MULTIPLE INTELLIGENCES. This investigation was 

developed by SUSANA XIMENA ORELLANA MORA who proposed the use of task-

based learning worksheets as a supplementary material for the Our World Through 

English Students’ book in order to develop students’ multiple intelligences to improve 

their language learning skills. Nineteen students in eight year of Basic Education at 

Corneliuo Crespo Toral School participated in this study. As conclusions the author 

revealed: students have improved their language learning skills in 24.04%. The 

participants developed a sense of motivation and awareness due to their language 

learning skills increased through the application of the Task-Based Leaning worksheets. 

At international level there are some identical investigations which are related with 

dependent variable and the independent variable not, in other cases the opposite. By 

looking for in detail there are two similar investigations which are explained in detail 

below. 

 

THE EFFECTIVENESS OF TASK-BASED INSTRUCTION IN THE 

IMPROVEMENT OF LEARNERS’ SPEAKING SKILLS. This work was developed by 

BARIŞ KASAP. The study was conducted in two groups of lower intermediate students 

in speaking courses at Anadolu University, School of Foreign Languages. One group 

was the experimental group and the other was the controlled group. Task-Based 
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Learning was applied with the experimental group, the results showed that control group 

had improved their oral skill significantly when they were compared with the controlled 

group; even in the test at the beginning of the investigation the experimental group got 

lower scores than the controlled group. In this way BARIŞ KASAP points out Task-

Based Learning is partially effective in improving students´ speaking skill and could be 

viewed as an alternative teaching method that can be integrated with current methods for 

all students and, perhaps, used more extensively with those students who respond to 

TBL most positively. 

 

THE EFFECTIVENESS OF A TASK- BASED INSTRUCTION PROGRAM IN 

DEVELOPING THE ENGLISH LANGUAGE SPEAKING SKILLS OF SECONDARY 

STAGE STUDENT. This work was developed by SHIAMAA ABD EL FATTAH 

TORKY. In the same way this study was developed in two groups one of them was the 

controlled group and the other was the experimental group .The author of this 

investigations revealed some interesting points as: The communicative task used by 

developing the investigation were effective to improve the students’ speaking skill; the 

teaching strategy was also effective; students use more correct structures; students could 

use a greater variety of vocabulary which shows that they had a wider range of 

vocabulary items. Besides as a conclusion the author points out: Task can increase 

students’ motivation and positive attitudes towards learning to speak English as a second 

language. 

 

2.2. THEORETICAL FOUNDATIONS 

 

2.2.1 TASK BASED LANGUAGE LEARNING 

 

Task-Based Language Teaching is defined as an approach in which the use of real 

communication or use of language for communication, and the use of meaningful task in 

target language play and essential role in the process of learning English as a second 

language, so the process of learning by using the language for communication carries 
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more importance in meaning rather than in form. Besides TBLL uses task activities, 

designed for learning language into the classroom and outside of classroom, these tasks 

are called: Target Task and Pedagogical Task, activities into the classroom and activities 

outside of the classroom respectively. The activities developed in TBLL are connected 

to real life situations such as: hotel reservation, ordering food, asking for help in a 

hospital and so for. It is necessary invocate to Willis (1996) who says: ―Classroom time 

may be better spent in other ways: increasing exposure, (which will provide more 

examples of patterns that leaners may recognise), expanding their repertoire of useful 

words and phrases and getting them to use language themselves.‖ (p. 6) 

 

2.2.1.1 TECHNIQUES USED IN TASK-BASED LEARNING METHOD 

 

Nowadays have emerged techniques that let students participate and taking active roles 

in their process of English language learning, to avoid traditional teaching techniques. 

Recent techniques have made the learning an opportunity in which students can increase 

their abilities and improve in good way their performance about English.  

Despite, there are many kind of techniques for applying with Task-Based Learning. 

Brown (2001) points out several techniques. However the most important are: 

a. Role-play: This technique let us bring situations from real life into the classroom, in 

which students are asked to act out with specific roles and functions or freely, and 

students perform as other person in order to improve their oral production. 

b. Information gap: In this technique students are missing information necessary to 

complete a task or solve a problem and they must communicate with their classmates 

to achieve their objective and fill in the gaps.  

c. Games: Generally this technique is based on the principle of information gap 

technique, besides games provide students the opportunity to gather exchange and 

produce information. By doing games students play, fun and cooperate one another 

and acquiring language through natural use. 
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d. Projects: This is a technique that could be applied in extended activities which 

involves working into and outside of classroom. Students have to work cooperatively, 

because it is a relative large scale of activities set up to collet, process and report 

authentic information from the world. It generally must be done in a period of time. 

e. Simulations: These are related with the information gap technique, but it changes the 

shape of the activity. In simulations students are asked to be themselves in an 

imaginary situation. (What do you do if you are millionaire? What do you do if a girl 

kiss you? What do you do if your parents are poor people?) 

f. Discussions: By using this technique students are asked to discuss about a free topic 

or a specific topic, by expressing their ideas, values, thoughts, feelings and emotions. 

It could be done by forming groups or individually. 

 

2.2.1.2 DEFINING TASK 

  

The way that people define a task can depend on what it means by task or in which field 

you are talking about, so as Task-Based Language method is based on communication 

and as an approach to improve students´ English speaking skill the author will focus on 

communicative field, besides he will consider two important points in the definition of a 

task: 

It must be based on communicative task; it must have a linguistic outcome. 

There are many tasks that can be developed without the need of use of communication 

(i.e. painting a fence, writing a letter, taking notes, etc.)  These are clear evidences about 

some kind of tasks are not communicative at all. Before planning a task could be 

important bear in main that task must have communicative and productive aspects. 

 

TBLL is focused on meaning rather than the grammatical form, but it does not mean that 

grammatical form is not important, in this case meaning and grammatical form are 

highly related because the grammatical knowledge gives to language user different ways 

to express meanings. 

 



9 

 

With this background, Nunan (2004) defines a task as: 

―Pedagogical task is a piece of classroom work that involves learners in comprehending, 

manipulating, producing or interacting in the target language while their attention is 

focused on mobilizing their grammatical knowledge in order to express meaning, and in 

which the intention is to convey meaning rather than to manipulate form. The task 

should also have a sense of completeness, being able to stand alone as a communicative 

act in its own right with a beginning, middle and an end.‖ 

 

2.2.1.2.1 CLOSED TASK  

Open tasks are those that are highly structured, have a specific goal and, they usually 

have just one possible outcome and one way to solve them. An example of this ―spot the 

differences‖ 

2.2.1.2.2 OPEN TASK 

Open task are those that are freely structured and have a less specific goal. An example 

of this ―sharing personal experiences‖ 

 

2.2.1.3 TASK TYPES 

 

There are a great variety of task types. However the criteria for selecting the most 

appropriate task types is based on the adaptability, students’ knowledge, students´ likes, 

students´ needs and task types that involve all skills. 

 

Willis (1996) in his book points out six types of tasks: 

a. - Listing 

Listing may seem unimaginative, but in practice, listing task tend to generate a lot of talk 

as learners explain their ideas. 

The process involved is: 

 Brainstorming, in which learners draw on their own knowledge and experience 

either as a class or in pairs/groups. 
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 Fact-finding, in which learners find things out by asking each other or other 

people and referring to books, etc. 

The outcome could be the completed list, or possibly a draft mind map. 

b. - Ordering and sorting  

These tasks involve four main processes: 

 Sequencing items, actions or events in a logical or chronological order. 

 Ranking items according to personal values or specified criteria. 

 Categorizing items in given groups or grouping them under given headings. 

 Classifying items in different ways, where the categories themselves are not 

given. 

c. - Comparing  

Broadly, this task involves comparing information of a similar nature but from different 

sources or version in order to identify common points and/or differences. The process 

involved is: 

 Matching to identify specific points and relate them to each other. 

 Finding similarities and things in common. 

 Findings differences. 

d. Problem solving 

Problem-solving tasks make demands upon  people´s intellectual and reasoning powers, 

and, though challenging, they are engaging and often satisfying to solve. 

The process and time scale and vary enormously depending on the type and complexity 

of the problem. 

e. Sharing personal experiences 

These tasks encourage learners to talk more freely about themselves and share their 

experiences with others. The resulting interaction is closer to casual social conversation 

in that it is not so directly goal oriented as in other tasks. For that very reason, however, 

this open task may be more difficult to get going in the classroom. 

f. Creative tasks 
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These are often called projects and involve pairs or groups of learners in some kind of 

freer creative work they also tend to have more stages than other tasks, and can involve 

combination of task types: listing, ordering and sorting, comparing and problem solving. 

Out-of-class research is sometimes needed. Organizational skills and team-work are 

important in getting the task done. The outcome can often be appreciated by a wide 

audience than the students who produce it. 

 

2.2.1.4 PHASES IN A LESSON WITH TBLL 

By using TBLL in class the teachers not decide what pre-determinate language students’ 

use. The lesson will be developed around the task and the linguistic part is determined 

according the students´ needs and students´ weakness by completing the task. 

 

Willis (1996) suggests three stages for developing a class with TBLL: 

 Pre-task stage 

Present the topic. - In this step teacher introduces and defines the topic in an easy and 

clearly way, besides teacher must emphasize what is the topic focus on. 

Students learn vocabulary. -  Now the teacher recalls and activates useful words and 

phrases, moreover present a few key topic related words and phrases that will be useful 

or support for developing the task. 

 

Give clear instructions. - Once students know the topic and they have practiced 

vocabulary it is very important let them know the instructions under which the task will 

be developed. First at all they need to know what the task involve, what are the 

outcomes of the task, what they have to do, what each person has to do, how many time 

they have and what they will do once they have finished. 

Give a clear model. - Sometimes, despite the instruction given by the teacher students 

need extra information for understanding what they do. In this case simulation about the 

task takes place. It means demonstration should guide to students about what the teacher 

hopes they do and clarify their doubts about it. 



12 

 

 

 During-task stage 

In this stage known as task cycle is when the students put in practice their skills due to 

they are involved in solving the task. 

Learner´s confidence grows when they realise they can do something without the 

teacher´s direct support. The task stage is therefore a vital opportunity for all learners to 

use whatever language they can muster, working simultaneously, in pairs or small 

groups, to achieve the goals of the task. (Willis, 1996, p. 53) 

Students do the task. - Now, students develop the task by their own, using all language 

resources they learnt or know. Teacher just monitors the class. 

Students prepare the report. - At this point the students prepare their report. Generally it 

is a small written or spoken report for the whole class on some aspects of their task. 

Aspects like how they solved the problem, what was the result, what aspects they found, 

and so on. 

Students report the task. - In this stage students present to whole class their report orally 

or reading their written report. 

Teacher highlights some problems. - Teacher spotlights important aspects from students´ 

reports and make them notice about language features. 

 

 Post-task stage 

At the final stage specific features of language are worked out based on the reports of 

them.  

 

Teacher works out on the needs of the students. - After the reports teachers analyses 

what aspects of language must work out putting special emphasis on the mistakes 

committed by them. 

Students improve their use of target language. - After teacher has worked out on 

mistakes, it is time to students practice language trying to avoid the committed mistakes. 
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2.2.2 SPEAKING SKILL 

 

There are several reasons by which speaking skill seems to be the most difficult skill in 

English to teach, reasons as: students feel shy or insecure at the moment of transmitting 

their ideas, feelings, thoughts into and outside of classroom, the lack of communicative 

outcome that some course books have, and some teachers did not pay any emphasis in 

communicative lessons. ―Speaking is at the heart of second language learning, but has 

been somewhat ignored in teaching due to teacher did not use communicative 

approaches‖ (Egan, 1999, pág. 277). These among the principal problems that teachers 

have to face when they try to develop speaking skill in students. Moreover speaking skill 

could be considered as a priority due to learners and teachers often evaluate they success 

or how much they have learned in the spoken language proficiency through this. 

 

Obsolete methods often just have put in practice grammar or just focus on it, they have 

forgotten that interaction in classroom is very important to develop aural skill. 

Nunan (2003) says: 

For many years, teaching speaking involved providing students with the components of 

the language, in hopes that they would eventually put them all together and speak. So, 

students might spend several semesters repeating after the teacher, studying grammar 

rules, reciting dialogues, and learning vocabulary. Unfortunately, actual conversations 

didn’t sound like the textbook dialogues, and if you really met someone like Maria, she 

was seldom going to the library. (p 50) 

 

This paragraph is a clear example of how communicative competence have been 

neglected or developed in wrongly way for many years, and the consequences of taught 

with obsoleted methods. Leading students to be incompetents and frustrated by learning 

English as second language. 
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2.2.2.1. DEFINING SPEAKING 

Speaking is an interactive process of constructing meaning that involves producing 

and receiving and processing information. Brown (cited by Florez, 1999) Furthermore a 

deeply interpretation of this general concept is given by Torky (2006) who says: ―the 

students' ability to express themselves orally, coherently, fluently and appropriately in a 

given meaningful context to serve both transactional and interactional purposed using 

correct pronunciation, grammar and vocabulary and adopting the pragmatic and 

discourse rules of the spoken language‖ (p. 30). 

 

Based on the concepts given by experts. Speaking is the skill that lets human beings 

communicate one another bearing in mind that is a complex process which involves 

produce, exchange and interpret information in order to achieve a purpose.  

Speaking involves three areas of knowledge: 

a. Mechanics: It refers to the use of the right words in the right order and the correct 

pronunciation.  

b. Functions: It refers to know when the message needs to be clarified and when not. 

c. Social and cultural rules and norms: It refers to know how to take in account who 

is speaking to whom, in what circumstances, about what, and the reason. 

 

2.2.2.2 TECNIQUES FOR DEVELOPING SPEAKING SKILL 

In order to help students to develop their communicative efficiency in speaking, teachers 

can use a balanced activities approach that combines language input, structured output, 

and communicative output. 

Language input comes in the form of teacher talk, listening activities, reading passages, 

and the language heard and read outside of class. It gives learners the material they need 

to begin producing language themselves.  
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a. Language input. 

It is related to the different kind of information that students receive. Generally it comes 

from the environment, example when a teacher talks, listening activities, reading 

passages, and the target language they heard and so on. These are useful material that 

students need to produce language by themselves. 

 

Language input may have two variations: 

Content-oriented input. - It is focused on the content that language has.  

Form-oriented input. - It is focused on the competences of the language (linguistic, 

discourse, sociolinguistic and strategic competence) 

 

b. Structured output. 

It means that students have options for responses in a determined situation, but these 

options are specific forms or structures of the language. It is designed to make students 

feel comfortable with the specific language they are producing. 

 

c. Communicative output. 

It means that students are free to use whatever language they want in order to solve a 

problem, complete a task, obtaining information, and so on. 

 

2.2.2.3. STRATEGIES FOR DEVELOPING SPEAKING SKILL 

Referring strategies it is important to know that there are many strategies. However each 

teacher can create, accommodate and vary depending on his/ her criteria, purpose, level 

of students and students´ needs. The most common strategies used in class for 

developing speaking in order to expand the student´s knowledge of language and 

increase their confidence by using it, are listed below: 

According NCLRC (2003, 2004) there are three strategies: 

 

a. Using minimal responses 
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This strategy generally helps shy or lack of confidence students to increase their ability 

to participate in oral interaction. Increasing their ability means giving them a stock of 

minimal responses, so de they can use it in different types of oral interaction. 

Minimal responses are: useful phrases, idiomatic expressions, and predictable phrases 

that speakers use in conversation to indicate agreement, doubts, feelings, and so on. 

This strategy was developed in this way: at the beginning of the class teacher introduces 

some phrases, words, and expressions which are minimal parts of language and let 

students communicate before. Teacher models and explains the use of each one of these. 

During the classes teacher fixes up task and conversations in which students interact and 

use the phrases, words, and expressions taught before, so that students can use in real 

conversations, and in same way students can internalize these phrases for the next time 

they need to use in order to establish a new conversation. 

 

b. Recognizing scripts 

It is related to anticipate what the other is going to say and what they have to say in 

response.  

 

Teachers during the class should create situations similar outside of classroom, such 

situations should contain some functions of the language for example apologies 

greetings, invitations, asking permission, and so on. So that students will know in what 

situation they are, and predict in what way they carry out this situation, and manage this 

oral participation effectively. 

 

This strategy was developed in this way. Teacher generally gives students some 

functions of language, for example: asking for help, ordering food, traveling on a bus, 

visiting a touristic place, and so on. Students must to predict what language they will use 

if they would be situations and must use one of the functions mentioned before.  
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TABLE N° 1: Recognizing scripts 

SITUATION RECOGNIZING SCRIPTS 

Asking for help 

I wonder if you could help me with this? 

I could do with some help, please. 

Could you spare a moment? 

Lend me a hand with this, will you? 

Can I ask a favour? 

Source: Geovanny Daga R.  

Done by: Geovanny Daga R. 

 

c. Using language to talk about language  

By referring to increase self-confidence students, the author is talking about creating 

many communicative activities in which students will gain confidence to talk and being 

exposed to target language.  

 

Being exposed to target language means that students have to use language in whatever 

purpose they have, for example: clarifying doubts from others, making suggestions, 

giving instructions, giving ideas, giving opinions. Using all resources to communicate. 

This strategy is generally accomplished during the class. Encouraging students to use 

language for communicate, no matter the mistakes they commit, the times to do perfect, 

it is not appropriate, and so on. Students just have to use language to communicate, the 

more they use it, the better they will do it. 
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2.3. HYPOTHESES 

The effectiveness of Task-Based Learning method improve the English speaking´ skill 

in 3er año de bachillerato class ―A‖ at Unidad Educativa ―Tomas B. Oleas‖  

 

2.4. VARIABLES 

2.4.1. Independent Variable 

Task-Based Learning method 

 

2.4.2. Dependent Variable  

Speaking skill
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2.5. - Operationalization of Variables.  
 

  

VARIABLES  CONCEPT  CATEGORY  INDICATORS  TECHNIQUES AND 

INSTRUMENT  

  

Task-Based Learning 

method 

 

  
Task-Based Learning 

method it is based in the 

use of real and authentic 

language by the students 

in order to achieve a 

purpose focusing in the 

task outcome rather than 

the meaning. Students are 

asked to do meaningful 

task such: giving 

information, apologizing, 

calling a friend, and so 

for. 

  
Open task  

 

 

 

 

 

 

Closed task 

 

  
Likes  

 

 

Needs  

 

 

Preferences 

 

 

Wants   

  
Interview  

 

Poll 

 

 

Notebooks  

 

Test  

 

 

  

  

 Speaking skill 

 

  
Speaking is an interactive 

process in which human 

beings produce, exchange 

and interpret information 

in order to achieve a 

purpose.  

  
Communication   

  
Fluency  

 

 

Accuracy  

  

  
Observation  

 

 

 

Observation guides 

 
Done by: Geovanny Daga R. 



20 

 

2.6. DEFINITIONS OF BASIC TERMS. 

  

IMPROVEMENT 

It is considered as the act of improve, something that is going wrong to a better state. 

In education it possible consider as the way to get better the performance from 

students that generally go wrong. 

 

TASK 

Pedagogically task is defined as a piece of work in which students are exposed to 

comprehending, manipulating, creating and interacting in target language. 

 

ACTIVITY 

According American Heritage (2015) it is an educational process or procedure 

intended to stimulate learning through actual experience. Despite activity and task 

are related to education there is great difference about each one covers. 

 

SPEAKING 

It is the delivery of language through the mouth. 

 

FLUENCY 

It is the ability that a speaker has to communicate with others spontaneously, clearly 

and easily.   
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CHAPTER III 

 

3. METHODOLOGICAL FRAMEWORK 

 

3.1 RESEARCH DESIGN 

In this study is used the quantitative design due to it is the most appropriate design 

for this study. So that the author applied the Task-Based learning method as an 

alternative method for improving students speaking skill that let him collected data 

thought the observation, which was carried out through the use of open and closed 

task as strategies for letting students improve their speaking skilling in good way 

after using Task-Based learning method. 

 

3.2 TYPE OF RESEARCH 

This study gathers methodological conditions of predictive research, because this 

helps the author to prevent, identify and analyse possible situations, where 

information needs to be clarified. Besides it is field research due to this study is 

executed outside of a laboratory. 

 

3.3 LEVEL OF RESEARCH 

According to the characteristics of this thesis predictive study fits best, because it is 

focused on findings of this thesis, and the author proposed immediate for solving the 

existing problem. 

 

3.4. POPULATION AND SAMPLE 

POPULATION 

The area of study that covers up this work will be Unidad Educativa ―Tomas B. 

Oleas‖ located at Cajabamba parish. The units of observation will be: 28 students 

and one teacher. 

 

SAMPLE 

The population is small, so the formula to determine the sample is not necessary. 
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3.5. TECHNIQUES AND DATA COLLETING INTRUMENTS  

The major focus of this study is to investigate the effectiveness of Task-Based 

Learning Method on the development of learners’ speaking skill. 

 

This study aims to address the following research questions:   

Research Questions  

 What are the students’ perceptions of using Task-Based Learning in English 

classes at Unidad Educativa ―Tomas B. Oleas‖? 

 Does Task-Based Learning method help to improve students´ English speaking 

skill? 

 How much did the students improve their speaking skill since the use of Task-

Based Learning? 

 

This study was conducted with one group of students which belong to 3 er año de 

bachillerato Class ―A‖ at Unidad Educativa ―Tomas B. Oleas‖. Who were applied 

Task-Based Learning Method activities for improving their speaking skill to. They 

had two English classes of two hours per week based on Task-Based Learning 

Method with task-based activities created by the researcher. (See apx. 1). 

 

The quantitative data of this study was gathered through observation guides, which 

taste the students´ speaking level, The parameters were establish according to the 

frequency that students use language for communicate during the English classes and 

according to the establish indicators made in the operationalization of variables. The 

next chart summarizes it. 
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TABLE N° 2: Guide chart under which students were graded. 

SCALE FOR GRADING 

STUDENTS´ 

PERFORMANCE 

GRADED PERFORMANCE 

INDICATORS UNDER 

WHICH STUDENTS 

WERE GRADED 

Always 

Students´ oral performance during 

the applied activities.  

Share their likes with their 

classmates.  

Use language for expressing 

their needs.  

Generally 

Let others know about their 

preferences.  

Express freely their feelings. 

Sometimes Use language spontaneously. 

Never Keep fluently conversation. 

Done by: Geovanny Daga R. 

 

The investigator used observation guides in each class in order to collect all the 

possible data that let him know about the effectiveness of Task-Based Learning 

Method for improving students´ English speaking skill. The study was divided in 

parts, a pre-designed activity took place in two classes. The class one and two were 

designed for observation the students´ performance in English classes, the classes 

three and four, the investigator applied brainstorming activity, the classes five and 

six, the investigator applied fact finding activity, the classes seven and eight, the 

investigator applied sequencing items activity, the classes nine and ten, the 

investigator applied comparing activity, the classes eleven and twelve, the 

investigator applied problem solving activity. The analysis of the data was developed 

for each indicator. Into this indicator is analyzed each applied activity, and in the 

same way, the author analyzed the students´ perceptions about Task-Based Learning 

Method, and the designed activities for improving their speaking skill.  

As six indicators were developed, each of them have an analytical chart, at the end 

the author makes a comparison between two charts about the students’ performance 

before applying Task-Based Learning Method for improving students´ speaking skill 

and after applying it, showing how much useful Task-Based Learning Method is for 

developing English speaking skill. 
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3.6. TECHNIQUES FOR PROCESSING AND INTERPRETATING DATA 

Review the collected information, to develop this analysis the following techniques 

will be used: 

Classification and recording of data by instruments used through analytical 

technique. 

Hypothesis testing, analysis of result and Get conclusions of the research. 
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CHAPTER IV 

 

4. - DATA ANALYSIS  

CHARTS OF ANALYSIS AND INTERPRETATION OF VARIABLES´ 

INDICATORS 

4.1. – SHARE THEIR LIKES WITH THEIR CLASSMATES. 

TABLE N° 3: Share their likes with their classmates. 

Source: Observation guides 

Done by: Geovanny Daga R. 

 

  

Observation 

Day 
Brainstorming 

Fact 

Finding  

Sequencing 

Items  
Comparing 

Problem  

Solving 

Always  1 2 6 8 10 11 

Generally 10 13 15 15 15 14 

Sometimes 22 21 12 10 8 8 

Never  4 4 4 4 4 4 

Graphic N° 1: Share their likes with their classmates. 

 

Source: Table N° 3 

Done by: Geovanny Daga R. 

 

Analysis:  
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Graphic 1 shows how the students’ perception increases as soon as Task-Based 

Learning Method and its activities are applied in English classes. As the graphic 

shows the difference among the students who shared their likes with their classmates 

grow gradually. The most important aspects to consider in this graphic are the 

increases of students who marked ―always‖, and the decrease of students who 

marked ―sometimes‖, besides it is important to point out that ―generally‖ and ―never‖ 

keep the same tendency.  

The implemented activities help students to share their likes with their classmates in 

a good way.  

 

Interpretation: 

The results support in a good way the formulated hypotheses, showing in that way 

that Task-Based Learning Method develop students´ speaking skill.  

Thought the interpretation of these results it is very important point out some factors 

that could affected the normal development of the students and the results of this 

project. Factors such as: students´ grammar ability, students reading ability, and 

students listening ability. Besides, the result of this project is a little similar as the 

others mentioned at the beginning. The length of time that they were applied is 

principal reason by which results vary.  
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4.2. – USE THE LANGUAGE FOR EXPRESSING THEIR NEEDS. 

TABLE N° 4: Use the language for expressing their needs. 

  

Observation 

Day 
Brainstorming Fact Finding  

Sequencing 

Items  
Comparing 

Problem  

Solving 

Always  1 3 5 9 11 11 

Generally 14 12 15 15 15 14 

Sometimes 18 17 12 9 7 8 

Never  4 5 5 4 4 4 
 

Source: Observation guides 

Done by: Geovanny Daga R 

 

Graphic N° 2: Use the language for expressing their needs. 

 

Source: Table N° 5 

Done by: Geovanny Daga R. 

 

Analysis:  

Graphic 2 shows the increase of use of the language for expressing their needs, as 

you know many students are shy, it does not let them use language for communicate 

and their needs could be ignored. The use of Task-Based Learning Method and its 

activities evidence as the last graphic the increase of students who ―always‖ use the 

language for expressing their needs, and the decrease of students who ―sometimes‖ 
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used language for expressing their needs, and finally the tendency between 

―generally‖ and ―never‖ keep. 

Finally, Task-Based Learning Method helps students to use language for expressing 

their needs. 

 

Interpretation: 

The results support in a good way the formulated hypotheses, showing in that way 

that Task-Based Learning Method develop students´ speaking skill.  

Thought the interpretation of these results it is very important point out some factors 

that could affected the normal development of the students and the results of this 

project. Factors such as: students´ grammar ability, students reading ability, and 

students listening ability. Besides, the result of this project is a little similar as the 

others mentioned at the beginning. The length of time that they were applied is 

principal reason by which results vary.  
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4.3. – LET OTHERS KNOW ABOUT THEIR PREFERENCES. 

TABLE N° 5: Let others know about their preferences. 

  
Observation 

Day 
Brainstorming Fact Finding  

Sequencing 

Items  
Comparing 

Problem  

Solving 

Always  1 3 7 8 11 12 

Generally 13 12 14 15 15 13 

Sometimes 19 18 12 10 7 8 

Never  4 4 4 4 4 4 
 

Source: Observation guides 

Done by: Geovanny Daga R. 

 

Graphic N° 3: Let others know about their preferences. 

 

Source: Table N° 6 

Done by: Geovanny Daga R. 

 

Analysis:  

Graphic 3 shows how through the use of Task-Based Language Method students gain 

more confidence to use language, so in that way students let their partners know 

about their preferences, and they give them chance to exchange ideas about their 

preferences and likes. 

The important aspects to analyse in this graphic are the increases of the first indicator 

―always‖ which growth gradually as in the other cases. In the same way students who 
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mark ―sometimes‖ decreases due to the increase of the ―always‖ and ―generally‖ 

indicators.  

The implemented activities help students to let others know about their preferences 

while communication takes place. 

 

Interpretation: 

The results support in a good way the formulated hypotheses, showing in that way 

that Task-Based Learning Method develop students´ speaking skill.  

Thought the interpretation of these results it is very important point out some factors 

that could affected the normal development of the students and the results of this 

project. Factors such as: students´ grammar ability, students reading ability, and 

students listening ability. Besides, the result of this project is a little similar as the 

others mentioned at the beginning. The length of time that they were applied is 

principal reason by which results vary.  

  



32 

 

4.4. – EXPRESS FREELY THEIR FEELINGS. 

TABLE N° 6: Express freely their feelings. 

  
Observation 

Day 
Brainstorming Fact Finding  

Sequencing 

Items  
Comparing 

Problem  

Solving 

Always  2 3 8 9 10 12 

Generally 12 13 12 13 15 13 

Sometimes 19 16 13 11 7 8 

Never  4 5 6 4 4 4 
 

Source: Observation guides 

Done by: Geovanny Daga R. 
 

Graphic N° 4: Express freely their feelings. 

 

Source: Table N° 7 

Done by: Geovanny Daga R. 

 

Analysis:  

Graphic 4 shows how through the use of Task-Based Learning Method students´ 

feelings and emotions are more common in classes. There are not too difference 

among the last graphics in which the indicator pointed out as ―always‖ increases 

considerably, and the indicator pointed out as ―sometimes‖ decreases in the same 

way. Finally, indicators as ―generally‖ and ―never‖ keep the same tendency. 
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The implemented activities help students to express their feelings freely during the 

English classes.  

 

Interpretation: 

The results support in a good way the formulated hypotheses, showing in that way 

that Task-Based Learning Method develop students´ speaking skill.  

Thought the interpretation of these results it is very important point out some factors 

that could affected the normal development of the students and the results of this 

project. Factors such as: students´ grammar ability, students reading ability, and 

students listening ability. Besides, the result of this project is a little similar as the 

others mentioned at the beginning. The length of time that they were applied is 

principal reason by which results vary.  
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4.5. - USE LANGUAGE SPONTANEOUSLY. 

TABLE N° 7: Use language spontaneously. 

  
Observation 

Day 
Brainstorming Fact Finding  

Sequencing 

Items  
Comparing 

Problem  

Solving 

Always  1 2 6 7 9 12 

Generally 11 13 12 16 16 13 

Sometimes 21 18 15 10 7 8 

Never  4 4 4 4 4 4 
 

Source: Observation guides 

Done by: Geovanny Daga R. 
 

Graphic N° 5: Use language spontaneously. 
 

Source: Table N° 8  

Done by: Geovanny Daga R. 
 

Analysis:  

Graphic 5 shows how students increase their speaking skill and the use of language 

spontaneously through the use of Task-Based Language Method. The indicator 

pointed out as ―always‖ shows growth from the first day until the last day, in the 

same way the indicator pointed out as ―sometimes‖ decreases significantly, while the 

indicators ―generally‖ and ―never‖ keep constantly. 
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The implemented activities help students use language spontaneously for 

communicating with other classmates. 

 

Interpretation: 

The results support in a good way the formulated hypotheses, showing in that way 

that Task-Based Learning Method develop students´ speaking skill.  

Thought the interpretation of these results it is very important point out some factors 

that could affected the normal development of the students and the results of this 

project. Factors such as: students´ grammar ability, students reading ability, and 

students listening ability. Besides, the result of this project is a little similar as the 

others mentioned at the beginning. The length of time that they were applied is 

principal reason by which results vary.  
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4.6. – KEEP CONVERSATION FLUENTLY. 

TABLE N° 8: Keep conversation fluently. 

  
Observation 

Day 
Brainstorming Fact Finding  

Sequencing 

Items  
Comparing 

Problem  

Solving 

Always  1 3 5 9 8 12 

Generally 11 11 13 13 16 13 

Sometimes 21 19 14 11 9 8 

Never  4 4 5 4 4 4 
 

Source: Observation guides 

Done by: Geovanny Daga R. 

 

Graphic N° 6: Keep conversation fluently. 

 

Source: Table N° 8 

Done by: Geovanny Daga R. 

 

Analysis:  

Graphic 6 shows how fluently are students at the moment of use language for shared 

their like with others, let others know about their preferences, express freely their 

feeling, use language for expressing their needs. This graphic shows the same 

performance as the others, the indicators pointed out as ―always‖ and ―sometimes‖ 

vary from the first day to the last day, the first one increases and the second one 

1 3 

5 

9 
8 

12 
11 11 

13 13 

16 

13 

21 

19 

14 

11 

9 
8 

4 4 
5 

4 4 4 

0

5

10

15

20

25

Observation Day Brainstorming Fact Finding Sequencing
Items

Comparing Problem  Solving

Always Generally Sometimes Never



37 

 

decreases. The other indicators pointed out as ―generally‖ and ―never‖ keep 

constantly. 

The implemented activities help students use language spontaneously for 

communicating with other classmates. 

 

Interpretation: 

The results support in a good way the formulated hypotheses, showing in that way 

that Task-Based Learning Method develop students´ speaking skill.  

Thought the interpretation of these results it is very important point out some factors 

that could affected the normal development of the students and the results of this 

project. Factors such as: students´ grammar ability, students reading ability, and 

students listening ability. Besides, the result of this project is a little similar as the 

others mentioned at the beginning. The length of time that they were applied is 

principal reason by which results vary.  
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4.7. - HYPOTHESES TEST 

COMPARATIVE GRAPHIC BEFORE APPLYING TASK BASED LEARNING METHOD AND AFTER APPLICATIO

TABLE N° 9: Before applying Task-Based Learning Method 

  Observation Days 

Always  1 

Generally 11 

Sometimes 21 

Never  4 

Source: Observation guides 

Done by: Geovanny Daga R. 

 

Graphic N° 7: Observation days 

TABLE N° 10: After applying Task-Based Learning Method 

  Task-Based Learning Method 

Always  7 

Generally 14 

Sometimes 12 

Never  4 

Source: Observation guides 

Done by: Geovanny Daga R. 

 

Graphic N° 8: Task-Based Learning Method 
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Source: Table N° 9 

Done by: Geovanny Daga R. 

 Source: Table N° 10 

Done by: Geovanny Daga R. 
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Analysis:  

These final two chars show a comparison between the results of the first class and the 

last class when Task-Based Learning Method for improving students´ English speaking 

skill was applied. This is a summary about the helpfulness of the method and activities 

applied to the students of 3 er año de bachillerato Class ―A‖ at Unidad Educativa 

―Tomas B. Oleas‖ in the development of their English speaking skill. 

The indicator always has increased gradually class by class, reaching from 2% until 

19%. Showing the increase of students who always participate orally in classes in the 

different activities. It means at the beginning of the application of this project just one 

student was participating orally in English classes, at the end of the application of this 

project seven students were participating orally in English classes. 

The indicator generally shows a growth from 30% until 38%, in the same way this 

growth was carried out class by class. It seems does not have considerable growth, 

however it is the most important because some students keep their level of oral 

participation and others increases from sometimes to generally. It means, at the 

beginning of this project eleven students generally were participating orally in English 

classes, and at the end of the application of this project fourteen students were 

participating orally in English classes. 

The indicator sometimes shows a decrease from 57% until 32%, in the same way class 

by class. Even it decreases it is positive because this project have reduced the quantity of 

students who sometimes participate orally in English classes. It means at the beginning 

of the application of this project twenty one students were participating orally into the 

indicator sometimes, and at the end of the application of this project twelve students 

were participating orally into the indicator sometimes, the rest of them reached generally 

and always indicator. 

The indicator never keeps a constantly level. It refers to the students who are not 

interested about learning English, so Task-Based Learning Method and activities applied 

for improving their English speaking skill does not work with them. 
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Interpretation: 

The results support in a good way the formulated hypotheses, showing in that way that 

Task-Based Learning Method develop students´ speaking skill.  

Thought the interpretation of these results it is very important point out some factors that 

could affected the normal development of the students and the results of this project. 

Factors such as: students´ grammar ability, students reading ability, and students 

listening ability. Besides, the result of this project is a little similar as the others 

mentioned at the beginning. The length of time that they were applied is principal reason 

by which results vary.  
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CHAPTER V 

 

5.1 – CONCLUSIONS   

 

Based on the results of this study, the following conclusions were stablished: 

 

 This study presents evidence about the good perceptions that students had when 

Task-Based Learning Method where applied, the applied activities can increase 

students´ attitudes learning to speak by taking risks when they have chances to talk 

in English. 

 Task-Based Learning Method shows evidence that helps students to improve their 

English speaking skill quickly and in a good way, when it is applied with 

predesigned activities that bear in mind students´ needs, likes, wants and 

preferences. 

 Task-Based Learning Method has improved students´ English speaking skill in the 

20 % from the first time the author uses it in the class. 
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5.2. - SUGGESTIONS 

 

Based on the results of this study, the following conclusions were established: 

 

 Further time is needed for the implementation of Task-Based Learning 

Method in order to increase the students´ attitude toward Task-Based 

Learning Method and improve their speaking skill. 

 Further research is needed to explore how Task-Based Learning Method can 

be adaptable to take account of individual students’ differences. 

 Task-Based Learning Method could be applied in any class in which teacher 

is interested to increase students speaking skill. 
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CHAPTER VI 

 

6. - ADMINISTRATIVE FRAMEWORK 

 

6.1. HUMAN RESOURCE 

 Student researcher  

 Students of the institution  

 Teacher of the institution 

 

6.2. MATERIAS 

 Surveys 

 Worksheets 

 Didactic Material 

 Ringing  

 Pasted 

 

6.3. TECHNOLOGICAL RESOURCE 

 Audio-visual equipment 

 Devices 

 Computer 

 Internet 

 Digital camera 
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6.4. ESTIMATION OF COSTS  

 

6.4.1. INCOME. 

This work will not get income for the author, however this work will let the author get 

his degree as an English teacher. 

 

6.4.2. EXPENSES 

The author has invested the following materials: 

 

TABLE N°11: Estimation of costs  

DETAIL VALUE 

Internet 70.00 

Projector 20.00 

Binding 15.00 

Transport 100.00 

Printed Materials 50.00 

Photocopies  80.00 

Others  50.00 

TOTAL 415.00 

Source: Geovanny Daga R.  

Done by: Geovanny Daga R. 
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GEOVANNY DAGA 

Mgs. MARÍA VALLEJO, Tutor 

 

INTRODUCTION 

 

Task-Based Learning Method has a great variety of activities 

that offer students get a meaningful learning from real 

exposure, tasks similar to real life into and outside of 

classroom, providing them richer experiences to acquire 

English as second language   

In this handbook activity there is a compilation of the most 

common activities which are typical in an English class. This 

article analyzes the criteria of each one; explain the each step when they are going to be 

applied. Besides, how to integrate with task based learning 

method and with different skills. 

Finally, the author gives some suggestions to the process, 

evaluation and points to bear in mind and a detailed 

process when you are going to apply these activities.  

  

TASK-BASED LEARNING METHOD ACTIVITIES 
Author: Geovanny Daga 

Task-Based Learning Method handbook activities 
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TECHNIQUE: 

1. - LISTING 

It is a creative activity in which students are geared to generate new ideas, in order to 

solve a problem or find a solution. Besides, students tend to generate a lot of talk when 

they explain their ideas. 

Activity: 

a) Brainstorming 

It is a group or individual activity. 

Brainstorming is a tool that uses a relaxed, informal atmosphere combined with lateral 

thinking, in which students make their best effort to find a conclusion for a specified 

problem by gathering information or a list of ideas spontaneously produced by the 

students in the classroom to solve problems. In spite of its importance in the generation 

of new ideas, many students do not have enough training to use it. This activity will 

teach students to brainstorm effectively. No materials are required apart from a pen or 

pencil and sheets of paper. 

Process: 

Pre teaching 

 Elicit from students different ways to generate new ideas. 

 Tell the students that they are going to try an activity called brainstorming to 

generate ideas. 

 Divide the class into two groups. 

 Assign one student in each group to be a leader. Give the group leaders the 

following tips: 

 

First group leader: 

Encourage other students to contribute ideas on how to improve this English class. But, 

you do not want to waste any time. If a student states an idea which seems useless, tell 

the student ―That’s no good‖ or ―Bad idea‖, then move on to another student. 
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Second group leader:  

Encourage the other students to contribute ideas on how to improve this English class. 

Ask one student in the group to write down all ideas. Praise students’ contributions and 

don’t criticize any of the ideas. Make sure all ideas are accepted and written down. 

 

While teaching 

Give students ten minutes to do the brainstorming activity. 

Get feedback from students about the brainstorming. Ask which group produced more 

ideas and which group enjoyed the activity more. 

Group leaders read out their slips of paper. 

Students guess which group is brainstorming the right way. 

Write these rules of successful brainstorming on the board: 

 All ideas are accepted and written down. 

 Generate as many ideas as possible. 

 Unusual, even seemingly irrelevant ideas are welcome 

 You may use other students’ idea and expand on it 

 Criticism is banned at this stage. 

Using these rules students brainstorm other topics. 

When they finish, groups choose their three best ideas and write them up on the board. 

 

Post teaching 

Students write a summary about the topic they brainstormed. 
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Activity: 

b) Fact-finding 

This is an activity in which learners find things out by asking each other or other people 

and referring to books, etc. Fact finding is an activity in which learners are involved to 

the process of collecting data and information by asking each other or other people and 

referring to books, based on techniques which contain sampling of existing documents, 

research, observation, questionnaires, interviews, prototyping and joint requirements 

planning. Generally students look for information and facts, they collect all of these and 

finally they report to the whole class their findings and conclusions.  

PROCESS: 

Pre teaching 

Let students know what fact-finding activity consist on. 

Establish the topic: Students who live out of the city. 

Set the rules under which students must develop their fact-finding activity. 

While teaching 

Ask students work out in the questions they will need to gather the required information. 

Students walk around the class gathering the information they need.  

Students tabulate the information they gathered. 

Students prepare their findings and their conclusions. 

Post teaching 

Students report their findings and conclusions in front of the class 

 

2. - ORDERING AND SORTING 

This is a technique in which students develop their creative skills by letting them 

generate new ideas to complete, accommodate and finish a story or report. 

Activity: 

a) Sequencing items  
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This activity involves the ability to understand and talk about a story as an ordered series 

or events in a logical or chronological order. 

Process 

Pre teaching  

Tell students that they will learn about the beginning, middle, and end of a story. 

Ask students ―what do you think about little John story?‖  

Give them at least two sentences for the beginning, two for the middle and two for the 

final. 

Let them analyse the relationship among the sentences. 

While teaching 

Ask students think about possible sentences that give more details for the story  

Complete the story asking students ―what happened after the beginning of the story‖? 

For a better guide draw a table like this: 

Beginning Middle End 

Little John was born in 

USA. 

He felt lost in the forest. Finally, he came back 

home. 

 

Ask students to continue generating ideas and sentences as many as possible in order to 

build a long and fantastic story. 

Using connection words join the sentences in order to give sense to the story. 

Post teaching  

Each student has to present his/ her story and read aloud in the front of the class. 

Stablish conclusion by which they created the story in that way.  
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b) Ranking 

This is an activity in which students have to sort the items according to personal values 

or specific criteria. 

Process 

Pre teaching  

Tell students they are going rank a list of words 

Stick on the board the list of words that students are going to rank. 

Ask students if the words on the board are familiar for them, if not explain them the 

meaning of the unknown words. 

Explain the students under which criteria they have to classify the words that are on the 

board. 

Make an example about the activity they develop. 

While teaching  

Students classify the words according established criteria. 

Teacher monitor the students´ work and offering help those who need. 

Discuss with students why they are classifying in that way. 

Post teaching  

Students report their work and explain the way they did.  
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3. - COMPARING 

Broadly, this task involves comparing information of a similar nature but from different 

sources or version in order to identify common points and/or differences. The process 

involved is: 

Process 

Pre teaching 

Give students two pictures of famous people. 

Explain them the activity they develop in the class. 

Work out the need vocabulary. 

While teaching  

Students identify specific points and relate them to each other.  

Students have to work to finding similarities and things in common.  

Students have to work to findings differences. 

Post teaching  

Report in front of class their findings.  
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4. - PROBLEM SOLVING  

Problem-solving tasks make demands upon people´s intellectual and reasoning powers, 

and, though challenging, they are engaging and often satisfying to solve. 

The process and time scale and vary enormously depending on the type and complexity 

of the problem. 

Acoording to (Problem-Solving: Math, Episode 2: Discovery Education, 2015). A tipical 

problem solving´s structure is the following: 

Materials, problem-solving: math episode 2 video, drawing paper, crayons, pencils and 

crayons. 

Procedures 

Discuss problems students have had and the ways they solved them. Ask students these 

kinds of questions: 

Have you ever forgotten your lunch? What did you do? 

Have you ever been unable to do your homework because you didn't understand it? 

What did you do? 

Have you ever been in a fight with somebody? How did you work it out? 

Talk about the strategies scientists, engineers, and mathematicians use when solving 

problems. How are their strategies similar to those of the students? A good way to 

introduce the topic of problem solving is to watch Problem-Solving: Math, Episode 2. 

After watching the program, discuss the strategies featured. When does diagramming or 

drawing pictures come in handy? When do students or their parents make lists to help 

them solve problems? How does discussing a problem or situation help solve it? Why is 

it important to think clearly and be organized when solving a problem? 

Brainstorm some school-based problems with the class, such as trash on the playground, 

noise in the hallways, limited handicapped access in some areas, too few bathrooms or 

dirty bathrooms, incorporating healthier foods in the cafeteria, the need for more 

computers). Choosing one, discuss with students how they might go about solving it. 

What are some possible solutions to this problem? How would you test the solutions? 

Who would you talk with to discuss possible solutions? Would a diagram or drawing 
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help you solve this problem? Do you need math to solve this problem? What would you 

say to make people understand your solution? 

Ask volunteers to share some small problems they have encountered and as a class, 

discuss some of the ways to go about solving them. Once you are confident that students 

understand problem-solving techniques and the importance of delivering a clear 

explanation of problems and solutions, tell them that they are going to draw pictures of a 

problem and how they solved it. 

Demonstrate drawing a line down the center of a piece of paper. Draw an example of a 

problem on one side of the paper, such as a forgotten lunch or difficulty building a 

model airplane. On the other side of the divided paper, draw a solution to the problem, 

perhaps asking a friend to share their lunch, or a child drawing a diagram of the model 

airplane. 

Make sure students understand what you are asking them to do. Then distribute the 

drawing paper and allow time to draw pictures. More advanced students can write a 

sentence or two describing their problem and solution. 

Once students have completed their drawings, have volunteers share them with the class. 

Talk about the different problems and solutions. 

Evaluation 

Use the following three-point rubric to evaluate students' work during this lesson. 

Three points:  Students were highly engaged in class discussions; demonstrated a clear 

understanding of different problem-solving strategies; and drew colorful, unique pictures 

that clearly identified a problem and a solution. 

Two points:  Students participated in class discussions; demonstrated a general 

understanding of different problem-solving strategies; and drew somewhat colorful and 

unique pictures that mostly identified a problem and a possible solution. 

One point:  Students participated minimally in class discussions; were unable to 

demonstrate a basic understanding of different problem-solving strategies; and drew 

incomplete or inaccurate pictures that did not clearly identify a problem or drew a 

solution that did not fit the problem. 
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Vocabulary 

Diagram 

Definition: A plan, sketch, drawing, or outline designed to demonstrate or explain how 

something works or to clarify the relationship between the parts of a whole 

Context: Diagrams can be used to plan new structures and to find out how a damaged 

building looked originally. 

Explanation 

Definition: The act or process of defining something or making it understood to others 

Context: A good explanation of a solution can help us understand and solve similar 

problems. 

Problem 

Definition: A question to be considered, solved, or answered 

Context: Making a list is a way of organizing information to solve a problem. 

Strategy 

Definition: To determine the dimensions, quantity, or capacity of something 

Context: Discussing a problem is a good strategy to make sure a science team 

understands what each individual needs to solve the problem. 
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5. - INFORMATION GAP  

It is a useful activity in which one person has information that the other lacks. They must 

use the target language to share that information. For instance, one student has the 

directions to a party and must give them to a classmate. 

Process 

An information gap can be developed from different ways, however teacher has to bear 

in mind the different aptitudes, likes, levels needs of students to develop this activity. 

According to (Teaching English: British Council, 2015) the most common model is 

described below:  

Topic: Sleep 

Aims: 

 To help students talk about sleep and how it affects our lives 

 To develop students’ reading and listening skills 

 To develop students’ communication skills 

 To develop students’ debating skills 

Introduction 

Hour many hours sleep do teenagers need? Do you ever fall asleep on public transport? 

This lesson asks students to read and talk about sleep. It includes a running dictation, a 

quiz, a text with an information gap activity and a debate on whether or not school 

should start later for teens. 

Information gap 

• Divide students into 2 groups (group A and group B) and have them sitting in different 

parts of the room if possible. Hand out the relevant information gap tasks to the groups. 

Give each group help to prepare their questions, as this is quite a challenging task. 

• If students ask about the meaning of should you could explain that should means it’s a 

good idea and shouldn’t means it’s a bad idea. 

• When students have all their questions prepared they can either: 

 - split into A, B pairs to ask and answer questions or 
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- stay in their groups and ask their questions across the class. 

• Students answer questions A, B and C in pairs. Ask 2 or 3 pairs whether they agree 

with the advice or not. 

Information gap answers: 

Suggested questions for student A: 

1 Who needs more sleep than their parents? 

2 Where do teenagers often feel tired? 

3 What do some people say? 

Suggested questions for student B: 

4 What do we need as we get older? 

5 What can be a problem for this age group? 

6 What do experts say that you shouldn’t drink? 

Suggested answers for students A and B: 

A) Teens feel tired at school. Adults sometimes suffer from insomnia. 

B) School should start later for teens. Adults shouldn’t drink tea or coffee in the 

evenings. 

Information gap 

Student a 

Part 1: Student B has the information you need to complete the text. Prepare questions to 

find out the missing information. 

How many hours do you need? 

It’s official. 1) ___________ need more sleep than their parents. According to the 

American organisation, the National Sleep Foundation, people aged between 10 and 17 

need to sleep between 8.5 and 9.25 hours each night. But teenagers often feel tired at 2) 

____________ because they go to bed too late or because they have to get up early in 

the morning. Some people say 3) ____________________________ for teens. 

We need less sleep as we get older. Adults need between 7 and 9 hours a night. Insomnia 

can sometimes be a problem for this age group. Experts say that you shouldn’t drink tea 
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or coffee in the evenings and that you should go to bed at the same time every night, 

even at the weekend, if you have problems going to sleep or staying asleep. 

Write your questions: 

1) Who…………………………………......…………………………………………? 

2) Where…………………………….....…………………………………………….? 

3) What …………………………….....……………………………………………..? 

Part 2: Read the text again and answer the questions together: 

A) What sleep problems are associated with each age group? 

B) What advice is offered for these problems? 

C) Do you agree with this advice? 
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Student b 

Part 1: Student A has the information you need to complete the text. Prepare questions to 

find out the missing information. 

How many hours do you need? 

It’s official. Teens need more sleep than their parents. According to the American 

organisation, the National Sleep Foundation, people aged between 10 and 17 need to 

sleep between 8.5 and 9.25 hours each night. But teenagers often feel tired at school 

because they go to bed too late or because they have to get up early in the morning. 

Some people say that maybe school should start later for teenagers. 

We need less 4) ____________ as we get older. Adults need between 7 and 9 hours a 

night. 5) _____________can sometimes be a problem for this age group. Experts say 

that you shouldn’t drink 6) _______________ in the evenings and that you should go to 

bed at the same time every night, even at the weekend, if you have problems going to 

sleep or staying asleep. 

Write your questions: 

4) What…………………………….....………………………………………………? 

5) What………………………....…………………………………………………….? 

6) What ………………………………………………………………………………? 

Part 2: Read the text again and answer the questions together: 

A) What sleep problems are associated with each age group? 

B) What advice is offered for these problems? 

C) Do you agree with this advice?  
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6. - JIGSAW 

These activities are a bidirectional or multidirectional information gap. Each person in a 

pair or group has some information the other persons need. For example, one student 

could have a timetable for train travel in Canada. Another could have a map of Canada. 

Without showing each other the visual information, they must speak English to plan a 

one-week trip. Many information gap and jigsaw activities can be done with simple 

props, such as coins. First, make sure each student in a class has a penny, a quarter, a 

nickel, and dime (or the coins of your country). Next, hide your coins so the students 

can’t see what you are doing. The students then follow your instructions as you do the 

actions you are describing: ―Place the quarter with the man’s picture facing up. Put the 

penny on the quarter. Put the dime below the quarter but not touching it. Put the nickel 

next to the dime on the right.‖ Finally, reveal the design you have made with your coins 

so the students can see if their patterns match yours. 

PROCESS 

This process is based on what (Jigsaw Activity: eworkshop.on.ca, 2015) points out: 

Curriculum Expectations: 

Students will: 

 Identify the elements of design (colour, line, shape, form, space, texture), and use 

them in ways appropriate for this grade when responding to works of art; 

 Identify the emotional quality of lines (e.g., smooth, flowing, horizontal lines 

create a feeling of peace and harmony; sharp, jagged, vertical lines create a 

feeling of energy and unease); 

 State their preference for a specific work chosen from among several on a similar 

theme, and defend their choice with reference to their own interests and 

experience and to the artist’s use of the various elements of design (e.g., the 

artist’s repeated use of lines, colours, and shapes create patterns that convey a 

sense of harmony and formality). 

Materials/Preparation for Teaching: 
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 Large-scale T-Chart of what effective group work looks like and sounds like 

 Large-scale puzzle pieces to illustrate movement from home to expert and back 

to home group during the jigsaw 

 Table tents with expert group numbers 

 Colour-coded student fact sheets (one per student) 

 Chart paper, markers 

 Research materials and samples of artwork by Canadian artists studied in class 

 One large-scale fact sheet per group 

 Anecdotal record sheet 

Instruction: 

The main focus of this lesson is the 3 steps of the jigsaw strategy. The teacher can also 

record observations about the students’ knowledge as they research their artist. 

Pre Teaching: 

1. Place students in home groupings. 

2. Have students brainstorm with their elbow partner about what good group work looks 

like and sounds like. 

3. Record student responses on a T-Chart. 

While Teaching: 

1. Explain to the students that they are going to participate in a jigsaw activity. They will 

move from home groups to expert groups. Each expert group will research a specific 

Canadian artist, recording their findings on their fact sheets. They will then return to 

their home group and share their information. In the end, each home group will have 

information about all the artists. Manipulate the large magnetic puzzle pieces on the 

board to demonstrate the group movement from home group to expert group and back 

again to home group. 

2. Explain that each home group is identified by a colour, and each expert group by a 

number. 

3. Give each student a fact sheet that matches the colour of his or her home group. 
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4. Have the students look at the puzzle piece on the fact sheet and note the number 

inside it. The number identifies their expert group. 

5. When everyone understands the instructions and the assignment, have the students 

move to their numbered expert groups and fill out their fact sheets, using the research 

material at the expert group table. 

Remind them to use the T-Chart as an anchor chart for reference. 

6. Circulate, making anecdotal observations on group skills and knowledge of content. 

7. Ask students to return to their home groups. 

8. Have each student report to the home group on his or her artist and record the 

information on a large fact chart. 

The completed fact chart will then contain information on all the artists studied by the 

group members. 

Post Teaching: 

1. Have groups share their learning with the class. 2. Have the students discuss their 

group skills and reflect on their learning.  
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6. - ROLE-PLAYS 

These are also excellent activities for speaking in the relatively safe environment of the 

classroom. In a role-play, students are given particular roles in the target language. For 

example, one student plays a tourist telephoning the police to report his wallet stolen. 

The other plays the role of a police officer trying to help the tourist file a report. Role-

plays give learners practice speaking the target language before they must do so in a real 

environment. 

Process 

This process is based on what (PAWS IN JOBLAND: XAP Reach Farther, 2015) points 

out: 

Learning objectives: 

• To be able to communicate effectively with other students; to be able to work as part of 

a team; to become familiar with database exploration. 

Resources needed/preparation: 

• Photocopies of Worksheet 2 

• Writing materials 

Introduction/guidelines for students: 

• Introduce students to Paws in Jobland if they don’t already know about it. The details 

from Getting to Know Paws in Jobland (Worksheet 1) should help you with the 

introduction. 

• Divide the class into groups of about four students each. Allocate a different 

cluster/area of Paws in Jobland to each group. (E.g. Health Science, Information 

Technology) 

• Ask them to spend time with the program looking at their assigned area. They should 

then choose a job from that area. If they have a copy of the worksheet in front of them, 

this will help to shape the knowledge they will need to effectively communicate aspects 

of the job to their classmates. 
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• You could specify a time for each group to look at their job (10 minutes should be 

sufficient) so that there is time for other groups to use the program, as well as time for 

preparation. 

• When everyone has looked at their area and chosen a job, ask each group in turn to role 

play that job for the rest of the class. You may need to explain the term role play. They 

could imagine that they are acting in a play as someone who does that particular job. 

Within each group, one person could act out the job while the others are colleagues, 

clients, etc. 

Alternatively all members of the group could be doing the job. 

• Ask the rest of the class to guess which job they are seeing, and to which area it 

belongs. 

• Compile a list on the chalkboard of the environments and jobs as they are guessed. 

Ideas for further development: 

• To make the role play harder, the students could mime the actions of the person in the 

job so that there are no verbal clues. 

• Each person within the group could have their own job (i.e. four jobs per group) so that 

the other students have to guess all four jobs. 

• Ask groups to allocate jobs to each other without you knowing and see if you can 

guess them. 

• It may be interesting to see which jobs are played by boys and which by girls. This 

could be an opportunity to address gender stereotyping. 

Ideas for making the activity easier: 

• This activity doesn’t have to be done as a guessing game. Each group could announce 

to the others what their job is and perform it to show what the job entails. 

• Instead of role play, this activity could be done with each group drawing a picture on 

the chalkboard or a poster to stick on the wall. The others could guess the job and the 

area to which it belongs.  
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7. - SIMULATIONS 

These are more elaborate than role-plays. In a simulation, props and documents provide 

a somewhat realistic environment for language practice. So for instance, in a language 

lesson about the grocery store, a teacher might bring in ―products‖ for the students to 

buy (a box of crackers, coffee, a jar of jam) and even play money for making their 

purchases. A check-out counter would be set up for the students to practice transactional 

speaking with the cashier. 

Process 

This process is based on what (LIN, 2015) points out: 

Title: to make a bid 

Participants 5: 

Finance Manager 

Factory Manager 

Sales Manager 

Office Manager 

Director 

Situation 

The company is making available RM10, 000 for upgrading only one of the 

departments. There are 4 departments, each under the leadership of a manager (as in the 

above). At the next Board of Directors meeting, each department is allowed to make a 

bid for the sum of money stating the reason the money is needed. The Director will then 

decide the successful bidder. 

Role cards 

Finance manager 

You need a part-time accountant to help clear up work before the next financial year. 

There has been a back log because two of your accountants have gone on long medical 

leave. Convince the Board that the RM 10.000 be used to employ a part-time accountant. 

Factory manager 
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The factory staff is complaining about the appalling condition of the factory canteen. 

You would like the RM10, 000 to renovate the canteen as soon as possible. 

Sales manager 

Your sales department has been receiving many orders and some are coming in from 

overseas. You need a new fax machine to cope with the increase in the sale orders. 

Office manager 

You need a new photocopier as the old one, which has served the company for more 

than 6 years, is always breaking down. 

Director 

After listening to the views given by each manager, you have to decide who to give the 

bid to and state your reasons. Be open for discussion with the managers before you make 

a decision. 

Language functions 

Explaining & Justifying 

Defending & Opposing.  
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