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1 Resumen 

En el proceso activo de enseñanza y aprendizaje, exploramos constantemente nuevas 

técnicas y estrategias de estudio, sobre todo en el contexto de la lengua inglesa. Como lengua 

extranjera, es crucial para el desarrollo de todas las habilidades y sub-habilidades. Esta 

investigación, realizada en la Universidad Nacional de Chimborazo, carrera de Pedagogía 

en Lenguas Nacionales y Extranjeras, se centró específicamente en la aplicación y el proceso 

de las estrategias cognitivas. Estas estrategias juegan un papel clave en la mejora de la 

comprensión lectora, un aspecto vital en el aprendizaje de idiomas. 

El estudio emplea un diseño cuasi-experimental, categorizándolo como una investigación 

de campo aplicada que utiliza un método estadístico cuantitativo y descriptivo. Los 

instrumentos de recogida de datos se centraron en la realización de pruebas. Un pre-test 

reveló que los estudiantes de quinto semestre requerían la implementación de estrategias 

cognitivas en las tareas especificadas después de los talleres de lectura. Se eligieron varias 

estrategias cognitivas y se aplicaron durante un periodo de cinco semanas, tras el cual se 

realizó una prueba posterior para evaluar su eficacia. 

La aplicación práctica de estas estrategias se tradujo en una mejora significativa de la 

capacidad para comprender la lectura y realizar las actividades con mayor eficacia y 

claridad. Los resultados sirvieron de base para elaborar una guía didáctica que proporcionara 

a los profesores las herramientas necesarias para el conocimiento de las estrategias 

cognitivas, lo que hace que la investigación sea de gran aplicación en el campo de la 

pedagogía de la lengua.   

 

Palabras clave: 

Estrategias cognitivas, comprensión lectora, destreza, guía didáctica, proceso de enseñanza-

aprendizaje. 
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Summary 

In the active process of teaching and learning, we are constantly exploring new techniques 

and study strategies, particularly in the context of the English language. As a foreign 

language, it is crucial for the development of all skills and sub-skills. This research, 

conducted at the Universidad Nacional de Chimborazo, National and foreign languages 

pedagogy major, was specifically focused on the application and the process of cognitive 

strategies. These strategies play a key role in improving reading comprehension, a vital 

aspect of language learning. 

The study employs a quasi-experimental design, categorizing it as an applied field 

investigation that utilizes a quantitative and descriptive statistical method. Data collection 

instruments were centered on testing. A pre-test revealed that fifth-semester students 

required the implementation of cognitive strategies in the specified tasks following reading 

workshops. Various cognitive strategies were chosen and implemented over a five-week 

period, after which a post-test was conducted to assess their effectiveness. 

The practical application of these strategies resulted in a significant improvement in the 

ability to comprehend reading and perform the activities with greater effectiveness and 

clarity. The findings served as the basis for developing a didactic guide to provide teachers 

with the necessary cognitive strategy knowledge tools, making the research highly 

applicable in the field of language pedagogy.   

 

Keywords: 

Cognitive strategies, reading comprehension, skill, didactic guide, teaching-learning 

process. 
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Introduction 

The English language has become one of the most important languages around the 

world. Since it is the most widely spoken language globally, it has been implemented as a 

subject in educational systems in different countries. At the same time, new methods such 

as communicative language teaching, approaches like task-based learning, strategies such 

as using authentic materials, and techniques like role-playing have been applied to improve 

the English learning process. Therefore, the Ecuadorian system of education develops 

different cognitive and metacognitive strategies needed for other subjects and reinforces 

content covered in other areas.   

Reading comprehension skills, a cornerstone of the English learning process, are 

honed through practice. This skill, used by students in every lesson or situation, empowers 

them to learn new things. The key to mastering this skill is consistent practice, such as 

exposure to a context where the use of the language is constant. However, it is also important 

to acknowledge that some students may face challenges in improving their reading skills, 

which is where our research comes in. 

Thus, the already mentioned factor has been evidenced at the Fifth Semester Parallel 

"A" of Universidad Nacional de Chimborazo, pedagogy of national and foreign languages 

career, during the academic period 2023-2S; this institution is in the city of Riobamba, 

Chimborazo province.  

The research problem we are addressing is of the utmost importance students need 

assistance to enhance their reading comprehension skills in class. This need is often due to 

factors such as lack of practice, exposure to an adequate context, or even motivation. This 

investigation aims to provide crucial insights into the application of cognitive strategies to 

enhance reading comprehension. These strategies, when effectively employed, create a 
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context where students can understand and interpret different situations, underscoring the 

urgency of this research.  

Chapter I: contains the problem research, which is focused on identifying the most 

effective cognitive strategies for improving reading comprehension. The justification for this 

research and the objectives to be reached at the end of the investigation process are also 

outlined in this chapter. 

Chapter II: This chapter presents the referential framework, which includes the 

research background and theoretical framework. It aims to establish essential theoretical 

foundations, along with key terms and definitions pertinent to the overall theme of this study. 

Chapter III: The methodological framework provides a comprehensive analysis of 

the methods employed, research focus, types of research, research design, as well as details 

on the population and sample. It also outlines the techniques and instruments for data 

collection and methods for data processing. 

Chapter IV: This chapter offers a discussion and analysis of the results obtained 

from the research. 

Chapter V: The final chapter presents a proposed Didactic Guide designed to assist 

teachers, students, and future researchers in effectively utilizing cognitive strategies to 

enhance reading comprehension skills. It also contains practical conclusions, 

recommendations, and bibliographic references, equipping the audience with the necessary 

tools and knowledge. 
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Chapter I 

Generalities 

1.1 Problem Statement 

Over the years, the development of English language skills has gained momentum 

due to the different activities that can be performed to improve each. Applying cognitive 

strategies will help improve reading comprehension at all educational levels. This research 

work will focus on analyzing the application of cognitive strategies to develop reading skills 

due to problems in reading skills, with the primary objective that students can perform 

reading activities with a better approach without more significant difficulty. The research 

will have a qualitative approach. In addition, the type of research will be descriptive. The 

data collection technique with information will be the observation sheet. This sheet allows 

the collection of accurate and essential data for analysis. The impact of this research will 

enable teachers to look for different strategies to develop reading comprehension so that 

students can understand the context of reading and develop and complete other activities 

where a clear and precise message must be obtained from a given text. 

Learning English takes practice and effort, and students worldwide feel it is 

impossible to achieve fluency or proficiency. Students study only to get a grade or for an 

exam, which allows us to perceive the lack of interest in English. In addition, it is essential 

to have some knowledge of English to get a job because it is the main window to the modern 

world. This is especially true in developed countries, where the door is open to hiring 

technically qualified personnel who are fluent in English. 

Currently, English proficiency levels among students in Latin America are below the 

desired standard. While many governments are making commendable efforts to address this, 

the remaining gap is significant. The lack of systematic information further hampers these 
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efforts, limiting the use of evidence-based approaches to improve English language learning 

in educational institutions. 

Despite individual efforts in various educational institutions, a unified strategy to 

regulate students' English proficiency is notably absent in most Latin American countries. 

Such a strategy is not just desirable, but crucial, to ensure a consistent and effective approach 

to improving English language learning. 

According to EF (2023), Ecuador ranked 80th out of 113 countries evaluated. It is 

considered to have a ¨Very Low¨ level of English, with an EF EPI score of 467, equivalent 

to a low level according to the Common European Framework. Ecuador has a lot of work to 

do among Latin American countries, as it ranks eighteenth out of twenty. 

Universidad Nacional de Chimborazo is a higher education university in the city of 

Riobamba, Province of Chimborazo. In this educational center, there are 9000 students and 

600 teachers.  

At this institution, students place a strong emphasis on language learning. In addition 

to our team of English-trained teachers, each student is required to obtain a B1 certification. 

This ensures that the process of teaching and learning the language is integrated with the 

acquisition of all the skills necessary for effective communication. 

Students understand the profound benefits of learning a new language. It's not just 

an additional working tool but a key that can unlock opportunities in any professional field 

and open doors to new experiences in different countries worldwide. 

According to Ministerio de Educación (2012), teachers are knowledgeable about, 

adept at, and capable of applying a range of standards-based teaching strategies and 

techniques aimed at fostering and integrating English skills in listening, speaking, reading, 

and writing. 
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Reading comprehension has a positive influence by encouraging the habit of reading 

daily. This can include books, articles, magazines, and other materials of interest. Discussing 

what people read with others to share ideas and points of view can deepen understanding. It 

is equally important to use the information read in projects, essays, and discussions, as it 

reinforces and applies the knowledge gained. 

Reading a variety of styles of writing is crucial in developing the ability to 

comprehend different types of texts. This practice not only broadens your reading horizons 

but also enhances comprehension skills.  

1.2 Justification 

In today's world, the English language is essential because studying this new 

language opens opportunities in the world of work and at the educational level. In addition, 

we can highlight the management of skills such as reading, speaking, listening, and writing, 

which is linked together. These skills allow us to improve our communication with other 

people. 

Reading ability and its associated sub-skills enable the development of additional 

skills, as they facilitate activities that involve writing, listening, and speaking. This research 

will identify the use and application of cognitive strategies and their impact on reading 

comprehension. 

The main objective of this research is to analyze the application of cognitive 

strategies in reading comprehension, taking into consideration that reading comprehension 

allows the reader to have a clear and precise idea of the text they have read and consequently 

to be able to carry out any activity or workshop in which they can respond accurately to 

questions based on the reading. 

This research will be carried out in response to various issues faced by students 

within the educational context. Many people do not read because they cannot. The reason is 
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that they often read but need help understanding the text, which makes the reading not 

inspiring and does not catch the attention. Homework should be fast but understandable, 

fluid, but with clear, accurate, and error-free ideas.  

The problems that this research will solve are those that arise immediately when 

short questions are asked about the text, many times the reader is asked about the main idea, 

characters, message, and conclusion and wrong answers are obtained, or when a written 

workshop is conducted, the expected solutions are not obtained, this happens because 

strategies are not used when reading, or in several cases, it has been detected that  

This research will help students of Fifth Semester Parallel “A” of Universidad 

Nacional de Chimborazo, pedagogy of national and foreign languages career, during the 

academic period 2023-2S, this population will receive a guide with cognitive strategies to 

improve reading comprehension. This group can work easily in different activities that 

involve reading skills and subskills. 

If this research is not carried out, we may continue to see students who cannot 

understand or comprehend a text, story, or paragraph. This research will impact the students 

so that they can be active beings who are involved in the learning process, surrounded by 

techniques and strategies that help to meet learning objectives.  

This research, which takes a unique approach by investigating the impact of 

cognitive strategies on students in the context of reading comprehension activities, is the 

focus of our study.  

After a month of follow-up, the application of a pre-test and post-test has yielded 

positive and significant results for the students, underscoring the potential impact of this 

research on the field of education. 
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This research was conducted to address a significant issue of lack of development in 

students reading activities and their failure to apply strategies for elaborating activities after 

reading. 

1.3 Objectives 

1.3.1 General Objective 

• To analyze the application process of cognitive strategies and its incidence in reading 

comprehension in students of the fifth semester of pedagogy of national and foreign 

languages from Universidad Nacional de Chimborazo  

1.3.2 Specific Objectives  

• To define what the cognitive strategies are and their application process in reading 

comprehension. 

• To select the appropriate cognitive strategies to be used according to the students and 

environment background. 

• To apply the selected cognitive strategies in the group of study.  

• To evaluate the pre and post results through the comparison.  

• To design a guide of Cognitive strategies to be applied in English lessons to improve 

reading comprehension. 

1.4 Research Problem Formulation 

1.4.1  Research Questions 

• Why cognitive strategies are essential in the English learning process? 

• How should teachers use cognitive strategies in an English class? 

• What is the process of developing reading comprehension activities with cognitive 

strategies during a class? 
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1.5 Delimitation of the Research Problem 

Field: Education 

Area: Reading skill 

1.6 Time Delimitation 

6 months 

1.7 Spatial Delimitation 

Universidad Nacional de Chimborazo, Pedagogy of National and Foreign Languages 

Major. 
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Chapter II 

Theoretical Framework 

2.1 Research Background 

Cognitive strategies have been investigated to look for using and applying different 

of these in teaching teaching-learning process. To this Shira (2001) with the title “The 

effects of cognitive strategy Instruction on Student`s reading comprehension” from The 

University of San Francisco This quasi-experimental study of fifth graders was conducted 

in examining the Relative Effectiveness of three Cognitive Strategy Instructional Therapies 

on Reading Comprehension Performance, as conclusions the researcher present Cognitive 

strategy therapy included in the study is using questions combined with clarifications. 

MANCOVA was employed to examine the dependent variables, which included scores from 

comprehension and vocabulary tests. 

Rodriguez-Sua (2020) investigated cognitive strategies with the title “Cognitive 

Strategies for developing students’ Reading Comprehension Skills Using Short 

Stories” This article emphasizes the significance of utilizing cognitive strategies to enhance 

reading comprehension in a second language. The research was conducted at Capellania 

Public School in Macacajica, Cundinamarca, Colombia. An initial needs analysis indicated 

that participants had a dislike for reading, primarily due to their limited knowledge of 

reading strategies. Consequently, the aim of this study was to assess the impact of five 

cognitive reading strategies (CRS) on the reading comprehension of forty ninth-grade 

students using short stories. The selected cognitive strategies included anticipation, posing 

questions before reading, visualizing while reading, summarizing the story with a graphic 

organizer, and responding to reading comprehension questions after finishing the text. The 

results of this study may provide valuable insights for other English or foreign language 

teachers seeking to improve their students' reading comprehension. 
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In the third research Osuji (2017) with the title: “Cognitive and metacognitive 

strategy use in first and second language reading comprehension” explores the use of 

cognitive and metacognitive tactics in the first RC language performance (study 1), 

competitors have performed RC tasks in Igbo and completed a reading comprehension 

tactics questionnaire (RCS). Competitors provided average usage ratings for 10 out of the 

fourteen reading tactics selected for investigation. The regression analysis revealed that the 

implementation of their reading comprehension tactic accounted for a significant variance 

(28.6%) in students' Igbo reading scores. However, no significant differences were found in 

the reported use of cognitive and metacognitive skills during the reading task among 

competitors. 

Another research Aguirre Arellano & Sanchez Chinchuña (2023) with the title: “The 

Effect of Task-Based Language Teaching to Develop the Reading Comprehension 

Skills of the English Language.”, the objective of this research was to know the 

characteristics of Task-Based Teaching- Learning and its influence on the ability of 

comprehensive reading in the English language. Based on the analyzed literature, it was 

possible to obtain the theoretical components of both variables to establish the pedagogical 

implications and observe the effectiveness, the types of tasks, and which aspect of task-

based Teaching-Learning is the ideal one to apply together with the Reading skill. Therefore, 

the results showed that the use of this strategy not only contributes to improving reading 

comprehension but also enhances the learning experience through activities based on daily 

life situations, previously carrying out a diagnosis of the student's abilities. This process, 

crucial for discerning which type of tasks and which curricular configuration allows us to 

obtain better results in the improvement of reading comprehension, offers a promising future 

for education, inspiring optimism and motivation among educators, researchers, and 

professionals in the field. 



13 

Parra Crizon (2022) with the title: “To analyze the Barrett Taxonomy focus on 

cognitive skills to develop reading comprehension in English language, the case of 

students of Tercer Año de BGU “A” at Juan de Velasco High School in Chimborazo 

Province-Riobamba City in the Academic Period September 2021- February 2022”, 

this study aimed to analyze the importance of Barrett's Taxonomy, focusing on cognitive 

skills in developing reading comprehension in the English language. 

The type of study developed was qualitative research with a descriptive level, and it 

is concluded that Barrett's Taxonomy is a guide of questions to help teachers assess students' 

reading comprehension; in this study, not all categories of Barrett's Taxonomy were applied 

by the teacher in classes; literal comprehension and reorganization are predominant. 

Reading and reading comprehension are not the same. Reading involves the process 

of interpreting a sequence of written symbols to derive meaning, whereas reading 

comprehension can be challenging for students. They must be able to interpret the meaning 

of the words, expression, and sentence. To improve students’ reading comprehension, the 

teacher must use an adequate technique or strategy that helps them develop their critical 

thinking. 

2.2 Legal Framework 

This research project is based on the Constitución de la República del Ecuador (2021) 

national articles, which state that: 

Art. 26: Education is a people's right and an unavoidable and unforgivable obligation 

of the state, serve as the foundation for this educational effort. It is a fundamental 

requirement for a decent life, a top priority for public policy and state investment, and a 

guarantee of equality and social participation. The right and obligation to engage in the 

educational process belongs to individuals, families, and society as a whole.  
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Art. 27: Education will be required, participatory, intercultural, democratic, 

inclusive, diverse, and centered on people, ensuring their holistic development within the 

frameworks of respect for human rights, a sustainable environment, and democracy. The 

Republic of Ecuador 2008 Constitution states that: "It will stimulate the critical sense, 

artistic and physical culture, individual and community initiative, and the development of 

13 different skills and abilities in order to create and work." It is inclusive and diverse, of 

high quality and warmth, and it will promote gender equality, justice, solidarity, and peace.  

The agreement of Ministerio de Educación (2015) expresses the following 

information:  Article 2.- Purpose: To provide BGU students with the opportunity to learn a 

second foreign language as a fundamental second foreign language, as a fundamental tool 

to face the demands of today's society. 

Article 5.- Proposed levels. The exit profile that students of public, public-

commissioned and private educational The exit profile of the students of public, public-

commissioned and private educational institutions that choose to teach French as a second 

foreign language will be French as a second foreign language will be: 

First of BGU: Pre A1 level 

Second of BGU: Level A1 

Third of BGU: Level A2 

The levels proposed here are based on the Common European Framework of 

Reference for Languages. 

2.3 Theoretical Framework 

2.3.1 Cognitive Strategies 

Cognitive strategies are learning strategies that have been shown to work 

successfully for students so that the reader can process the information and the author's 

message effectively; these strategies help the students. Additionally, they are tools people 
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use consciously to improve their ability to process and use information and are fundamental 

in learning, problem-solving, and daily life. 

Cognitive strategies can be described as internal processes employed in various 

activities that necessitate cognitive engagement. This includes cognitive strategies related to 

reading comprehension, learning, recalling information, and thinking or problem-solving. In 

essence, it focuses on how to learn, how to remember, and how to express reflexive ideas. 

(Abdel Ghafoor & Rabaia, 2021) 

Cognitive strategies assist readers in developing a coherent and appropriate 

situational model of the text, thereby directly improving comprehension. These mental tools 

enable readers to grasp the material by participating in activities before, during, or after the 

reading process. In everyday life, when undertaking a specific task, human beings perform 

a series of actions, generally automatic, to achieve previously established objectives. 

Nowadays, these objectives will often be non-standardized; therefore, the individual will 

have to design his strategies and teach others to search for these specific codes. As we have 

been advancing in society, schools are facing this reality and must stop teaching the 

repetition of meaningless tasks. Thus, from the learning-teaching dichotomy, we have 

moved on to the cognition-metacognition dichotomy. This shift highlights the growing 

importance of metacognition in modern education. It informs us about the need to 

understand and control our cognitive processes, which is crucial for effective learning. The 

teacher must travel from didactics of teaching to didactics of guidance or teaching of 

competencies, with metacognition playing a central role in this transition. 

According to Bruggink, Swart, van der Lee, & Segers (2022) cognitive 

comprehension strategies aid the reader in constructing a coherent and accurate situational 

model of the text, thereby directly improving understanding. 
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Cognitive strategies are steps used in learning that enable learners to manipulate 

language material directly, reason, take notes, analyze, summarize, synthesize, and 

reorganize information to develop more robust schemas, practice in natural settings, and 

practice structures and formal sounds. Research in this area shows that these strategies are 

significantly related to L2 proficiency.  

Zakiah (2019) argues that cognitive strategies encompass four categories: practicing, 

receiving and sending messages, analyzing and reasoning, and organizing structures for 

input and output.  

According to the cognitive principle, 'input' refers to any information conveyed 

through environmental stimuli. The cognitive functioning of the human mind is termed the 

'process,' while the outcome is referred to as the 'output.' Prior to reaching a goal, an 

individual formulates a mental map of their environment. This mapping ability involves 

identifying and choosing from various alternative paths available. Educators should 

facilitate learning by using metaphors, analogies, relationships, and visuals as cognitive 

tools. The cognitive principle, with its adaptability, assures us that these tools can be used 

in various teaching scenarios, making it a versatile approach. 

2.3.1.1 Types of Cognitive Strategies 

Predicting 

Predicting is making an estimate of what will happen in the future. It uses available 

information and patterns observed in previous data in a variety of contexts, such as science, 

business, sports, and even everyday life. Forecasting involves using analytical, statistical, or 

model-based methods to make educated guesses about future outcomes. 

When students make predictions about the text they are about to read, they establish 

expectations rooted in their previous knowledge of related subjects. During the reading 

process, students remain actively involved in prediction, allowing them to mentally adjust 
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their forecasts as they acquire new information, which keeps them involved and interested 

in the text. 

Predicting helps us to make sense about the reading, when you read the tittle of the 

text you can predict the genre or the type of text, including the names of the chapters makes 

people create their own expectations about what will read in the next pages.  

The conscious use of prediction can be a useful strategy when dealing with 

challenging texts; however, prediction itself is not merely a strategy but rather a fundamental 

component of how we process text (Nuttall, 2005) 

Mind mapping 

Mind mapping is a powerful tool utilized across various fields, and it has the 

potential to revolutionize language learning and teaching, particularly at the college level 

(Huang, 2016). A mind map is a visual diagram used to organize information, typically 

centered around a single concept, with associated representations of ideas such as images, 

words, and parts of words. Main ideas are directly connected to the central concept, while 

other ideas extend from these primary themes. 

Mind mapping is a practical tool, highly visual and colorful, using keywords, images, 

and symbols to represent information effectively. It helps organize thoughts clearly and 

hierarchically, facilitating the generation of new ideas by visualizing the relationships 

between concepts. It aids in summarizing and remembering information, allowing for the 

analysis of different options in a structured way. It assists in planning projects, assigning 

tasks, and establishing relationships between them. 

Mind maps are a valuable tool for students to organize their thoughts before and after 

reading an informational text. By placing the topic at the center of the mind map, students 

can categorize their thoughts and see how they relate to each other, boosting their confidence 

in their understanding of the material. After reading the text, this mind map can be 
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supplemented with new information, further enhancing their comprehension. Structuring the 

information in the mind map is crucial to ensure transparent relationships between words. 

Summarizing  

Summarizing a text requires the reader to consider its essence and discard irrelevant 

matters. Students can discuss what they think is most important by outlining a text together 

in interaction. 

Receiving feedback from a teacher or peers during the summarization process can 

enhance students' comprehension of the text. Summarizing enables students to retain the 

main ideas of a text, which is beneficial when studying a particular subject. A summary can 

take various forms, including a written text, a diagram with illustrations, a retelling of a 

story, or an oral recall of an expository text. This versatility empowers students to choose 

the best method for their learning style. 

A good summary condenses significant information into fewer words than the 

original text without losing comprehension. It should be clear and understandable so readers 

can quickly grasp the main ideas. Although brief, the summary should maintain the accuracy 

and integrity of the original ideas. It allows readers to learn the essential information in a 

long text quickly. It helps students process and remember critical information from books, 

articles, or lectures. In the professional field, summaries are helpful for brief, precise reports, 

presentations, and communications. 

2.3.1.2  Advantages of Cognitive Strategies to Improve Reading Comprehension 

Cognitive strategies help individuals process, organize, and remember information 

more efficiently, improving their retention of knowledge and skills. These strategies teach 

individuals to approach problems structured and systematically, making it easier to identify 

practical solutions. Cognitive strategies such as summarizing, paraphrasing, or making 
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connections between concepts promote a deeper and more holistic understanding of 

information.  

General cognitive strategies, such as note-taking, rehearsing, elaborating, 

underlining, mapping and linking, and summarizing, have broad utility across content areas 

and mental tasks. 

By learning to use these strategies, individuals become more independent in their 

learning process, relying less on direct instruction and more on their ability to manage 

information. Cognitive strategies also encourage reflection on one's learning process, 

leading to greater awareness of how one learns best and what adjustments can be made to 

improve. 

These strategies enhance the ability to analyze and synthesize, enabling people to 

find new ways of solving problems and generating innovative ideas. Students apply the 

different strategies to read correctly through the various reading levels - decoding, 

comprehension, content analysis, and evaluation. The teacher has to guide the students 

through one or another strategy that best suits the students. In this study, we will define each 

of the above phases, detailing the different teaching actions and the role played by 

interpretive skills at the reading level. Thus, each of the alternatives can lead to a wide 

variety of conclusions, opening up a world of exploration. The teaching profession demands 

maximum effort from those who exercise it to perform their work correctly due to the many 

factors, personal situations, and curricula to be taught that hinder and complicate the 

development of the teaching-learning process (Nwoko et al.,2023). 

2.3.1.3 Characteristics of Cognitive Strategies 

Cognitive strategies have several characteristics that make them effective in the 

learning, problem-solving, and decision-making process. 
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Rather than prioritizing rote memorization, as seen in traditional classroom settings, 

cognitive learning emphasizes the importance of prior knowledge. It encourages individuals 

to think critically about the material and relate it to their existing knowledge, leading to 

deeper and more effective learning over time. 

Meaningful learning occurs when individuals connect new information with prior 

experiences and knowledge. This process involves emotional, motivational, and cognitive 

components, which contribute to enhancing expertise and problem-solving abilities. 

Cognitive learning is particularly effective for achieving mastery in various 

professional fields. It optimizes the utilization of the brain, thoughts, emotions, and 

experiences. Cognitive strategies transform learning activities into immersive experiences 

that build upon past knowledge while applying it to future situations. 

Cognitive strategies help the individual focus attention on the relevant or meaningful 

aspects of the task at hand; they motivate the individual to make connections, process, and 

reorganize information deeply (Chew & Cerbin, 2021). 

2.3.2 Reading Comprehension 

According to Berardo (2006), reading serves three primary purposes: survival, 

learning, and pleasure. Reading for survival involves responding to environmental cues to 

gather information, including interpreting street signs, advertisements, and timetables. This 

type of reading is closely tied to the daily needs of the reader and often requires an immediate 

reaction to a given situation. 

In contrast, reading for learning is typically associated with classroom activities and 

is goal-oriented. However, the process of learning to read extends far beyond the classroom. 

Variations in readers’ abilities can often be attributed to the diverse sociocultural contexts 

in which children are raised and taught to read. Learning and literacy are viewed, in part, as 

cultural and historical endeavors. They are not only developed through social interactions 
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but also reflect how specific cultural groups or discourse communities understand and 

communicate information about the world. 

Reading comprehension is a skill that determines the success of the foreign language 

learning process, as it helps expand vocabulary, facilitates the recognition of grammatical 

structures, makes readers aware of other realities, and, depending on the context of reading, 

may even be about learning science and culture to gain knowledge, it is a dynamic process 

involving making predictions, summarizing main ideas, and questioning one's own ideas 

anticipation and clarification of unclear concepts. This handout will help you understand 

that reading consists of using these reading strategies; these strategies are integrated into a 

sequence. It includes three stages: before, during, and after reading. 

Rodriguez (2021) asserts that reading comprehension encompasses several 

components, including understanding the text, vocabulary knowledge, identifying 

relationships among words and concepts, organizing ideas, recognizing the author's intent, 

evaluating the context, and making informed judgments. 

Acknowledging the varied interests of proficient readers highlights the importance 

of offering diverse materials for reading instruction. Children are more likely to develop a 

love for reading when they encounter materials that reflect their own interests. Such 

resources, suitable for all grade levels, cover a broad array of topics. 

While language acquisition begins at birth, reading comprehension skills are not 

inherent, as they do not emerge automatically through human development. Reading skills 

must be actively taught, as the human brain is not naturally predisposed to reading. 

According to William and Stoller (2020), reading for general comprehension in skilled, 

fluent readers demands swift and automatic word processing, a strong ability to form a 

coherent understanding of key ideas, and effective coordination of multiple processes under 

tight time constraints. 
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Reading comprehension strategies can significantly enhance understanding, 

particularly when taught meaningfully. Much of reading comprehension occurs internally, 

making it challenging to teach both text comprehension and the effective application of 

comprehension strategies. Reading comprehension is one of the most essential aspects of 

knowledge; reading is compelling because it has the following characteristics: it implies an 

active process, and it involves interaction with the text. New ideas and concepts appear, 

leading us to search for meaning. An interaction is generated between what we know and 

the content of the text; that is to say, there is a use and modification of previous schemes. 

Teachers create expectations about the content of the writing; we make predictions that we 

must confirm. Students cannot say there is comprehension if these processes do not occur. 

Different strategies and skills or processes are involved in the reading task. Reading 

comprehension is an active and challenging process based on the interaction of five basic 

processes: prosodic encoding or decoding, lexical recognition or identification, accessing or 

searching for the meaning of known lexies, syntactic and semantic integration, and cognitive 

control and regulation processes. These processes interact at all levels of processing 

involved in comprehension reading, from lower levels of visual, lexical, and syntactic 

analysis to higher levels of semantic analysis and inferential activity beyond the basic and 

automated reading processes, such as word recognition. Deep reading requires the 

implementation of monitoring and regulation processes according to the objectives set for 

such reading, which will determine, to a large extent, the use of one or other strategies. 

Reading comprehension is a complex cognitive process that combines multiple 

skills, such as phonological awareness, decoding, fluency, and vocabulary. It involves an 

intentional interaction between the reader and the author, requiring readers to connect their 

prior knowledge with organized comprehension strategies to interpret the text's meaning. 
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This process encompasses recognizing and decoding words, deeply understanding their 

meanings, and using that understanding to grasp the main idea and summarize the content. 

This skill is universally acknowledged as vital across all professional fields, enabling 

readers to interpret and engage with written or printed information, thereby fostering greater 

interaction with the world. Consequently, reading is often regarded as foundational to all 

language learning, as it equips individuals with essential insights and knowledge. 

2.3.2.1 Teachers' Role in Reading Comprehension 

Astuti and Priyana (2020) argue that reading comprehension lies at the heart of the 

reading process, viewing it as the pinnacle of reading skills and the foundation for all 

reading-related tasks. Consequently, fostering strong comprehension should be a top priority 

for teachers. 

However, many educators still rely on traditional methods, which can lead to 

stagnation in teaching quality and hinder students from fully benefiting from their education. 

Greater emphasis on cognitive approaches could capture students' interest and enhance 

learning effectiveness and skill development. By adopting and applying these methods, 

teachers have the potential to eliminate many challenges and limitations within the 

educational process. 

In this learning process, the work of teachers as teaching guides is crucial in activities 

such as developing vocabulary retention through classroom strategies and cognitive 

learning, so this study will help to manage morphosyntactic processes produced in the 

classroom with students more effectively. In seeking solutions to problems, teachers are 

concerned with cultivating a specific type of motivation in their students: motivation to 

learn. It consists of many elements such as concentration, planning, goals, understanding 

what and how you plan to study, and active search for new information. 

According to Blachowicz (2008) there are six functions in teachers´ role: 
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1. Set goals 

2. Model 

3. Guide practice 

4. Provide independent practice 

5. Assess 

6. Repeat any steps as necessary 

Teachers should aim to balance their understanding of each child’s individual 

development with insights into the social contexts and expectations shaping students' lives. 

By considering the broader picture beyond the individual learner, teachers can make well-

informed choices about classroom activities and support strategies. This approach not only 

enhances the use of instructional time but also clarifies the teacher's role in fostering a well-

rounded learning environment. 

Reading comprehension is an intricate process that draws on multiple foundational 

skills, occurring largely as an internal, invisible activity within the reader’s mind. 

Developing the ability to understand written text is not something children achieve 

independently; it necessitates skilled guidance and support, particularly from their teachers 

in the early stages. 

Teachers, as guides, might choose and consider the texts to be used. These texts can 

be assumed naturally, with a true narrative where cognitive strategies can be applied in a 

specific way. These reading materials can be found in all kinds of sources, such as science 

fiction books, novels, school subject materials, letters, newspaper articles, e-mails, and even 

social media posts. Thus, motivation plays a crucial role in reading, primarily because much 

of our typical reading material consists of content we choose to read, such as books, 

magazines, advertisements, etc. Being motivated means that when we begin reading a text, 
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we do so with a specific purpose; it promotes in the reader the feeling and belief that reading 

is not a passive activity but an engaging and participative process. 

Teachers aiming to enhance their instruction require assessments that are both 

reliable and aligned with their curriculum, allowing them to identify students who are 

progressing and those needing additional support. Many of today’s commonly used 

comprehension assessments emphasize a narrow set of tasks, which can unintentionally 

narrow the reading curriculum to test preparation. Effective comprehension assessments 

should instead capture a broader range of outcomes—knowledge acquisition, practical 

application, and student engagement—to truly support comprehensive reading development. 

2.3.2.2 Students' Role in Reading Comprehension 

It is crucial to understand that students resist active learning driven by traditional 

teaching models, mainly because they do not recognize its usefulness for test scores. 

However, active learning is not just a method but a necessity for enhancing reading 

comprehension. 

Knowledge is necessary but not sufficient to become strategic readers; motivation is 

also required. Students need to be confident that the strategies' goals are personally relevant 

and meaningful to them, that the various strategies are valuable and useful to them, and that 

self-managing their time and energy while applying the strategies will help them achieve the 

goals they are trying to achieve with their reading. 

Afflerbach (2008) emphasizes that being strategic enables readers to assess a 

strategy, track its success, and adjust their goals or methods if needed. A defining 

characteristic of strategic readers is their flexibility and adaptability, allowing them to 

modify their approach as they progress through a text. 

Teachers need to understand that if children want to succeed in our society, they 

must also learn to read multiple sources on the same topic; since young readers today can 
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find so many exciting books and there is a lot of material on the Internet, we need to help 

children develop the habit of reading multiple sources to verify information. 

Students who lack reading comprehension face challenges in their daily lives, from 

understanding the instructions of a device to managing new online updates to acquiring new 

knowledge. It is necessary to develop reading comprehension skills to achieve the objectives 

of the teaching and learning process. That is why the role of the student as an active and 

critical being is essential for educational and professional development. 

Designing tasks that are student-centered, interactive, and relevant to everyday life 

requires establishing clear, purposeful goals—whether it's solving a problem, initiating a 

discussion, or discovering a character's fate. Setting meaningful and functional reading 

objectives gives students a clear direction, fostering deeper engagement and equipping them 

with essential tools to enhance their comprehension skills. This practical approach increases 

their motivation to read and helps them understand the importance, value, and usefulness of 

these skills. 

Snow (2002) suggests that reading comprehension is a dynamic interaction where 

the reader applies cognitive skills (such as attention, memory, critical analysis, inferencing, 

and visualization), motivation (like a purpose for reading and interest in content), knowledge 

(vocabulary, topic knowledge, linguistic and discourse knowledge, and comprehension 

strategies), and personal experiences. This interaction takes place within a specific context, 

involving various purposes, processes, and outcomes. 

Reading requires thoughtful perception and strategy use, as writers imbue texts with 

ideas and emotions they wish to communicate. Comprehension, then, is both translating the 

text and delving into its deeper meaning. However, many students find it challenging to fully 

grasp the intended message due to limited language competence or cognitive limitations. 

According to Iser (2022), understanding a text demands more than word or sentence-level 
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comprehension; it requires grasping the writer's central ideas. In essence, reading 

comprehension is the process of extracting the topic’s essential information and intended 

message from the text, a skill that not all readers master due to these cognitive and linguistic 

challenges. 

2.3.3 The importance of Cognitive Strategies in English Teaching  

(Armijos Uzhoa, Paucar Guayara, & Quintero Barberi, 2023) argue: to be competent 

at the moment of understanding a text, the person must be able to interpret, reason, criticize 

and propose to make judgments from different sources of information based on arguments. 

Reading comprehension enables people to access and understand information in 

various texts, such as books, articles, manuals, and academic papers. It is essential for 

lifelong learning and personal and professional development. Active reading and 

comprehension involve analyzing, evaluating, and synthesizing information. These critical 

skills are necessary for making informed decisions and solving problems in everyday and 

professional contexts. 

Good reading comprehension is closely related to the ability to express oneself 

clearly and honestly. This is essential in academic, professional, and social settings. Reading 

about different perspectives and experiences in literary and non-literary texts helps develop 

empathy and understanding of others, facilitating more effective communication and 

stronger interpersonal relationships. 

Reading comprehension is directly related to academic success in all subjects. 

Students can better absorb and retain information, actively participate in class, and perform 

more effectively on assessments when they understand their reading. 

Reading and comprehending challenging texts contributes to intellectual and 

emotional development by stimulating critical thinking and reflection on complex ideas and 

ethical and social issues. Understanding and analyzing texts is critical in the workplace for 
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tasks such as researching, writing reports, making evidence-based decisions, and 

communicating effectively with colleagues and clients.  

The challenges students face when reading expository texts can compel them to 

adopt more strategic and detailed approaches. For instance, they might activate their prior 

knowledge, utilize morphological and syntactical clues, and make inferences to derive 

meaning from informational texts (Botsas, 2017) 

2.3.3.1 The Impact of Reading Comprehension in English Teaching. 

Reading comprehension is vital in the English classroom as it aids in vocabulary 

acquisition, comprehension skills development, grammar and structure improvement, 

critical thinking promotion, and exam preparation. Incorporating reading activities into the 

English curriculum is essential for students' academic and language success. 

Reading demands personal comprehension and interpretation of a text, which 

requires the activation of high-level cognitive strategies that go beyond the simple 

mechanical deciphering of words or phrases. (Gallego Ortega, Figueroa Sepúlveda, & 

Rodríguez Fuentes, 2019) 

Reading is a natural and contextualized way for English learners to acquire new 

vocabulary. It exposes them to a variety of words and expressions in context, helping them 

understand the associated meanings. This approach is more effective than memorizing lists 

of words. Reading also enhances students' ability to comprehend English texts by 

interpreting implicit meanings, making inferences, and grasping important details. These 

skills are essential not only for understanding written texts, but also for effective 

communication in general. By reading English texts, students become familiar with the 

grammatical structures and conventions of the language. This aids in the internalization of 

grammatical rules and expression patterns more organically than through theoretical 

explanations alone. Reading comprehension encourages critical thinking by asking students 
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to analyze, evaluate, and question the information presented in texts. This not only 

strengthens their understanding of the language, but also develops skills of reflection and 

analysis in general. 

Elementary school children, particularly when reading instruction emphasizes 

meaning-making, initially learn to identify main ideas, skim, and reread as conscious 

actions. With practice, they gradually perform these tasks with greater ease and less 

conscious effort (Afflerbach, Pearson, & Scott G., 2008) 

In most situations and during most interactions with text, the emphasis should be on 

reading with meaningful purposes. Teachers should guide students in selecting strategies 

that help them achieve their comprehension goals while navigating the challenging sections 

of the texts they encounter. While comprehension has been extensively evaluated in 

classrooms, it has not been adequately taught. To improve reading achievement outcomes, 

instructional methods and student practices must evolve; better instructional inputs are 

expected to yield improved results. When students read to learn, they are more likely to 

choose reading as an enjoyable and rewarding activity. Consequently, it is essential for 

students to engage in learning experiences that integrate new information into their cognitive 

frameworks. Inquiry-based learning activities have proven to be effective teaching strategies 

that foster the development of various procedural skills and enhance knowledge acquisition. 

Reading comprehension is a constant challenge, since it demands developing a level 

of interpretation, reflection and deep analysis. When a reader comprehends the text, he is 

engaging in learning that enriches his understanding, enables him to explore the author's 

intended meanings, and provides him with fresh viewpoints or insights regarding specific 

elements of the work (Peña Rañileo & Ponce Godoi, 2020). 
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Chapter III 

Methodology 

3.1 Type of Research 

The quantitative approach, as previously mentioned, encompasses a sequence of 

processes that are evidential and linear. Each phase must follow the preceding one, and 

skipping or bypassing steps is not an option. While the order is strictly defined, certain stages 

can be redefined if necessary. The process begins with a broad idea that is progressively 

refined, leading to the formulation of research objectives and questions. Following this, a 

review of existing literature is conducted, and a theoretical framework is established. 

From the research questions, hypotheses are formulated, and relevant variables are 

identified. A detailed plan is created to test these variables (the design), and measurements 

are taken within a specific context. The resulting data is then analyzed using statistical 

techniques, ultimately leading to conclusions regarding the established hypotheses 

(Hernandez Sampieri, 2014). 

Thus, the quantitative approach is a research methodology that focuses on collecting 

and analyzing numerical data. It aims to establish patterns and make generalizations based 

on representative population samples. 

3.2 Research Design 

The goal of quantitative research is to deliver a reliable and objective understanding 

of phenomena, allowing for statistical analysis that can facilitate predictions and 

generalizations. To enhance students' learning experiences, the intervention centered on 

understanding students' perceptions of this new methodology aimed at improving their 

educational outcomes. The researcher proposed an approach that involved implementing 

cognitive strategies designed to positively influence students' learning processes. 
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3.3 Type and Level of Research 

This research was characterized by quantitative data type, as it focused on collecting 

and analyzing numerical information related to cognitive strategies for reading 

comprehension. 

Based on the above statement and statistical analysis, the researcher better 

understood and verified that cognitive strategies for teaching English as a second language 

could improve reading comprehension skills. 

3.4 Techniques and Instruments for Data Collecting 

Any measurement or data collection tool must fulfill three fundamental criteria: 

validity, reliability, and objectivity. The validity of these instruments is contingent upon 

various forms of evidence. A measurement tool demonstrating substantial evidence of 

content validity, criterion validity, and construct validity more accurately reflected the 

variables it was intended to measure. 

3.4.1 Instruments 

3.4.1.1 Questionnaires 

The questionnaire is a set of questions regarding the variables to be measured, and it 

must be correlated with the problem posed and the hypothesis. 

The questionnaire had closed and open questions that allowed each student to 

develop individually regarding reading comprehension after the reading activity. 

3.4.1.2 Pre and Post Tests. 

The pre-test and post-test are common tools in quantitative research. They measure 

change in a specific variable before and after an intervention or treatment. 

The pre-test was administered to the students without prior socialization of any 

cognitive strategy. 
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The post-test was administered after five weeks when the researcher could socialize 

several cognitive strategies. Thus, the researcher conducted different workshops that 

allowed participants to individually develop the application of mental strategies to improve 

reading comprehension. 

Through conservative analysis of the test results, an important change in the 

dependent variables measured as a result of the intervention was determined. 

3.5 Procedure 

A systematic procedure was followed for one month to implement cognitive 

strategies to improve the development of reading comprehension skills in students, the 

procedure was followed for one month. 

During this time, the students actively engaged in a variety of weekly activities, such 

as reading comprehension exercises, group discussions, and individual tasks, guided by the 

researcher. These activities were designed to foster their involvement and understanding of 

the cognitive strategies in reading comprehension. 

In the first week, without prior socialization of any strategy, the students were 

presented with a previously validated pre-test. This test, which included passages and 

questions designed to assess reading comprehension, was validated in previous research. It 

provided the researcher with a set of data that enabled them to understand the students' 

reading comprehension, the application of cognitive strategies, and their impact. 

In the second week, a workday was held, where the application of the prediction 

strategy was socialized with the students. The following day, with the previous knowledge, 

a reading activity was carried out where the strategy above was to be applied. 

In the third week, we worked on the mapping strategy. The researcher socialized, 

made examples, and applied this strategy in a new reading comprehension activity. After 

this, an individual activity was carried out where the students had to work with mapping. 

In the fourth week, the students deepened and applied the strategy of summarizing 

the reading. They did this by summarizing a given passage and then discussing their 
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summaries in groups. These were the requested activities, considering that previous 

information on the cognitive strategy was shared. 

By the fifth week, the students were ready to showcase their progress. They 

confidently applied the strategies they had learned over the weeks in the reading 

comprehension activities, as demonstrated in the post-test. This final activity was a testament 

to their growth and development, a moment of pride for all involved. 

3.6 Population and Sample 

3.6.1 Population 

The population at the Universidad Nacional de Chimborazo, Pedagogy in National 

and Foreign Languages, has eight levels, each parallel in all careers; there are 357 students 

and 18 teachers with extensive experience who work daily to teach and learn the English 

language. 

3.6.2 Sample 

The sample was from the Universidad Nacional de Chimborazo, Pedagogy in 

National and Foreign Languages, comprised of 27 students in the fifth semester parallel A. 

Due to the number of students, they were used as an experimental and control group, which 

means that only one group of students was used. 
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Chapter IV 

Analysis and Interpretation of Results 

4.1 Analysis and Interpretation of Results 

Once the reading comprehension assessments were administered to the fifth-

semester students in Parallel A of the Pedagogy of National and Foreign Languages program 

at UNACH, both prior to the implementation of cognitive didactic strategies and following 

the implementation of said proposal, descriptive statistics of the results were obtained, 

including minimum, maximum, mode, mean, median, and standard deviation scores. In this 

regard, Table 1 displays the results obtained, categorized according to the initial and final 

assessments: 

Table 1. Descriptive statistics of the reading comprehension assessment. 

Descriptive statistics of the reading comprehension assessment. 

Test Section Out of Minimum Mode Median Mean 
Standard 

deviation Maximum 

Pre-test 

Reading 10 2 8 8 7.48 1.89 10 

Section A 5 2 3 3 3.52 1.01 5 

Section B 5 0 3 5 3.96 1.32 5 

Post-test 

Reading 10 8 10 10 9.41 0.89 10 

Section A 5 3 5 5 4.78 0.58 5 

Section B 5 3 5 5 4.63 0.79 5 

Note: n = 27. Prepared by: Freire, L. (2023) 

According to the information from the previous table, in the initial assessment of 

reading competence, the students in the sample obtained an average score of 7.48 ± 1.89 out 

of 10 points. Meanwhile, in Section A of the test, they averaged 3.52 ± 1.01 out of 5 points, 

and in Section B, they averaged 3.96 ± 1.32. These results indicate that students performed 

better in Section B of the test compared to Section A in the initial assessment. 
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On the other hand, in the final assessment of reading competence, the students in the 

sample obtained an average score of 9.41 ± 0.89 out of 10 points. Meanwhile, in Section A 

of the final test, they averaged 4.78 ± 0.58 out of 5 points, and in Section B, they averaged 

4.63 ± 0.79. These results indicate that, contrary to the initial test situation, students 

performed better in Section A of the test compared to Section B in the final assessment. 

Comparatively between the initial and final assessments, students showed improved 

performance in the final assessment, both in Sections A, B, and in the overall sum of reading 

comprehension, as evidenced by the increase in minimum, average, median, and mode 

scores. Additionally, the fact that the standard deviations of the averages are lower in the 

final assessment implies that students' performance became more uniform by the end of the 

implementation of the didactic proposal of cognitive strategies. 

Next, a boxplot graph of the distribution of scores obtained by the students in the 

sample in the initial and final assessments is presented in order to better appreciate the 

comparison of the situation before and after the implementation of the proposal. 

Figure 1. Boxplot of the distribution of data from the reading comprehension assessment. 

Boxplot of the distribution of data from the reading comprehension assessment. 

 

Note: Comparative scores Prepared by: Freire, L. (2023) 
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According to the information from the boxplot, it is confirmed that the students' 

scores in the initial assessment were lower than those achieved in the final assessment. 

Additionally, it is identified that all students in the final assessment obtained a score higher 

than 7 points, indicating that they all reached an acceptable level of reading comprehension. 

Furthermore, in order to determine if the final scores were significantly better than 

the initial scores, a statistical hypothesis test for two related samples was applied. But first, 

it was determined whether the data followed a normal distribution by using the Shapiro-

Wilk test. In this context, if the p-value is less than 0.05, it indicates that the data does not 

conform to a normal distribution, necessitating the use of a non-parametric test. The 

following table presents the result of the Shapiro-Wilk normality test: 

 

Table 2. Normality test of the data from the initial and final assessments. 

Normality test of the data from the initial and final assessments. 

Test Section Statistical Test V P-value 

Pre-Test 

Reading Shapiro-Wilk 0.8933 0.0094 

Section A Shapiro-Wilk 0.8064 0.00018 

Section B Shapiro-Wilk 0.7258 0.000009 

Post-Test 

Reading Shapiro-Wilk 0.6245 0.0000004 

Section A Shapiro-Wilk 0.4363 0.000000004 

Section B Shapiro-Wilk 0.4759 0.0000000097 

Note: n = 27. Prepared by: Freire, L. (2023) 

According to the results in the previous table, in all cases, the p-value is less than 

0.05. Therefore, the data do not follow a normal distribution, and it is appropriate to apply 

the Wilcoxon hypothesis test. The null and alternative hypotheses are stated as follows: 

Alternative Hypothesis: The application of cognitive strategies improved the reading 

comprehension of fifth-semester students in Parallel A of the Pedagogy of National and 

Foreign Languages program at UNACH. 
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Next, the results of the Wilcoxon test are presented: 

Table 3. Wilcoxon signed-rank test for two related samples. 

Wilcoxon signed-rank test for two related samples. 

Section 
Statistical 

Test 
Contrast Degrees of Freedom V P-Value 

Reading Wilcoxon Post-Test > Pre-Test 26 242.5 0.0000652 

Section A Wilcoxon Post-Test > Pre-Test 26 187 0.0000795 

Section B Wilcoxon Post-Test > Pre-Test 26 41 0.01236 

Note. This table contains the results of pre-test and post-test. Prepared by: Freire, L. (2023) 

According to the results from the previous table, the p-values for the reading 

comprehension assessment and Sections A and B are less than 0.05. This means that there 

are indeed notable differences between the final scores versus the initial scores. Therefore, 

it is confirmed that the implementation of the proposal had a favorable effect on improving 

students' reading comprehension. 

The results from the implementation of cognitive strategies in teaching reading 

comprehension are encouraging from a pedagogical perspective. There is a clear increase in 

students' performance in reading comprehension after applying these strategies. This finding 

supports the effectiveness of incorporating active and participatory methods in the 

classroom, implying that students are not merely passively reading but are cognitively 

engaging with the text. 

The variation in performance between Sections A and B in the initial and final 

assessments suggests that the provided cognitive strategies have helped students develop 

specific skills. For example, the fact that students initially scored better in Section B, which 

involves open-ended questions about prior readings, indicates that they were more familiar 

with applying previous knowledge or personal experiences in text comprehension. However, 

after the intervention, their performance improved in Section A as well, suggesting that they 

have also improved in comprehending more challenging and complex texts. 
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Additionally, the decrease in variability of performance among students after the 

intervention is a positive indicator in terms of educational equity. This suggests that 

cognitive strategies have helped level individual differences in reading comprehension, 

which is beneficial in diverse educational settings where students may have different levels 

of skill or prior experience. 

4.2 Discussion of Results 

The findings of the present study conducted by Guillén and Maldonado (2019) show 

that the application of cognitive strategies such as inference, prior knowledge, connection 

and paraphrasing has a significant positive impact on improving reading comprehension in 

English as a foreign language. These results are consistent with the authors' perspective, who 

mention that the use of these strategies provokes the activation of the student's cognitive 

part, achieving a more logical understanding by facilitating the making of inferences, 

connections, use of prior knowledge and paraphrasing. 

The 4-week intervention with practical activities for each cognitive strategy allowed, 

as Guillén and Maldonado point out, students not only to conceptually know each strategy, 

but also to experience their direct application in English readings. This agrees with their 

perspective that these are intentional and deliberate procedures that students must control 

and regulate. 

The inferential analyses revealed notable differences between the experimental 

group and the control group, corroborating what the authors state about the effectiveness of 

incorporating these active cognitive strategies compared to more traditional and passive 

reading methods. 

A key finding was the reduction in the variability of post-test scores in the 

experimental group, achieving greater homogeneity towards higher levels of reading 
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comprehension. Guillén and Maldonado (2019) highlight this aspect as a positive indicator 

in terms of educational equity. 

Although the research focused on teaching English, the authors suggest that the 

benefits of these cognitive strategies could be extrapolated to other languages and areas, as 

they are transversal cognitive skills that favor processes such as meaning construction and 

critical thinking. 

A key aspect to discuss is the lack of explicit and conscious use of cognitive 

strategies by students when approaching texts in English, as pointed out by Casas Paya 

(2018) in her research. Despite the programmatic and pedagogical guidelines, students 

tended to opt for literal translation instead of employing strategies such as inference, 

connection with prior knowledge, paraphrasing, among others. This highlights the 

importance of teachers implementing explicit pedagogical activities that promote the 

development and conscious use of these cognitive abilities for reading comprehension in 

foreign language teaching. 

Both the present study and Casas Paya's agree that when students lack adequate 

training in cognitive strategies, they tend to resort to more basic and less effective methods 

such as word-for-word translation. As Casas Paya states, "Students do not explicitly and 

consciously employ cognitive strategies in the comprehension of English texts despite the 

programmatic and pedagogical guidelines, opting instead for literal translation" (2018, p. 

381). Therefore, it is essential that instruction in this type of cognitive strategies be a central 

and crosscutting component in foreign language teaching programs at the university level. 

One important point to consider is the distinction between reading strategies used 

before, during, and after reading, as mentioned by Paris et al. (1991). While the study 

focused on strategies such as making predictions, questioning, scanning, and skimming 

during reading, it would be valuable to analyze the potential impact of incorporating pre-
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reading and post-reading strategies in improving reading comprehension. These additional 

strategies could further enhance the development of metacognitive skills and the 

consolidation of learning. 

Another important aspect to emphasize is the need to provide students with effective 

training in the use of reading strategies. As mentioned in the study by Banditvilai, “Students 

do not explicitly and consciously employ cognitive strategies in the comprehension of 

English texts despite the programmatic and pedagogical guidelines, opting instead for literal 

translation” (2020, p. 49). Therefore, it would be advisable to emphasize the need to 

incorporate explicit and systematic pedagogical activities that promote the conscious 

development of these skills in foreign language teaching programs. 

As a future line of research, Guillén and Maldonado suggest replicating these 

strategies in other groups of university students from different majors and levels, as well as 

exploring their application in teaching other languages. Additionally, they recommend 

investigating the individual effectiveness of each strategy. 

In general, the solid statistical analysis and discussion presented by the authors 

validate the application of cognitive strategies such as inference, connection, paraphrasing 

and prior knowledge to significantly improve reading comprehension, contrasting 

adequately with previous studies in the area. 
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Chapter V 

Proposal 

5.1 Title of the Proposal 

Didactic guide of cognitive strategies to be applied in English classes to improve 

reading comprehension. 

5.2 Informative Data 

5.2.1 Target Group 

Population: Fifth-semester teachers and students of the Pedagogy of National and Foreign 

Languages program at the Universidad Nacional de Chimborazo (UNACH). 

5.2.2 Duration of the Proposal 

The implementation of the cognitive strategies will span 4 weeks, with two lessons in the 

three weeks, leaving 1 lesson of greater extension in the last week for a total of 7 lessons, 

each lesson lasts approximately 120 minutes. 

We have set 4 weeks for implementing this proposal, which will help us evaluate whether it 

is working well before investing more resources or proceeding with the next steps. The seven 

lessons have been designed to be clear and straightforward, allowing us to carry them out in 

less time without sacrificing the quality of the content. 

5.2.3 Method of Instruction 

Teaching methodology: 

The proposal will employ an interactive teaching methodology that integrates cognitive 

strategies with traditional pedagogical approaches. This includes direct instruction, 

collaborative learning, and technology integration using the Seesaw platform. 
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5.2.4 Evaluation Method 

Pre-and post-assessments will be conducted to measure the impact of the cognitive strategies 

on reading comprehension. The evaluations will include quizzes, reading reflections, and 

participation in class discussions. Rubrics will be utilized to assess student performance in 

various activities, ensuring that criteria are clearly defined and communicated. 

5.2.5 Resources Needed 

Materials: 

Textbook (Top Notch 2), worksheets, drawing materials, access to Seesaw or another online 

platform, and any relevant digital tools. 

Facilities: Classroom with adequate seating and access to technology (e.g., computers, 

tablets). 

Teacher training: Professional development sessions for teachers on how to effectively 

implement cognitive strategies and utilize the Seesaw platform or another online platform. 

5.3 Introduction 

Reading comprehension is a crucial skill for language learners, especially those 

studying English as a Foreign Language (EFL). In modern pedagogy, cognitive strategies 

equip learners with tools that enable them to process information effectively. 

retain, and apply the information more effectively. The present didactic guide is 

designed for teachers at the fifth-semester level at the Pedagogy of National and Foreign 

Languages program at Universidad Nacional de Chimborazo (UNACH). It focuses on 

applying specific cognitive strategies to enhance students' reading comprehension. 

This guide aims to provide practical teaching materials and structured lesson plans 

that incorporate cognitive strategies into classroom practice. The ultimate goal is to support 

students in improving their reading comprehension, enabling them to better engage with 

texts and apply critical thinking skills. 
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Designed specifically for teachers who play a fundamental role in the education of 

future generations, this teaching guide provides tools and resources to facilitate your daily 

work in the classroom. 

Throughout this guide, you will find practical strategies, creative activities, and 

valuable tips that will help you enrich your teaching practice and foster a dynamic and 

participatory learning environment. Although every teacher has a unique style, you can 

inspire your students in surprising ways by adapting these suggestions to your particular 

context. 

Incorporating the cognitive strategies outlined in this guide can enhance teachers' 

classroom methods, promoting active engagement, collaboration, and practical use of 

English. This guide is expected to serve as a valuable tool for inspiring creativity and active 

involvement in reading comprehension, ultimately supporting students' academic success in 

learning English. All teachers are invited to explore, experiment, and enjoy the teaching-

learning process. Together, we can make education a transformative and meaningful 

experience. 

5.4 Objectives 

5.4.1 General Objectives 

• To provide teachers with a didactic guide that includes effective cognitive strategies 

that can be integrated into the classroom to help improve reading comprehension. 

5.4.2 Specific Objectives 

• Promote the selection and appropriate use of reading materials that meet students' 

needs and encourage their active participation. 

• Compile various strategic reading activities to help EFL students maximize reading 

comprehension. 
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5.5 Justification 

The justification for this proposal is rooted in the critical need to enhance reading 

comprehension skills among fifth-semester students in the Pedagogy of National and 

Foreign Languages program at UNACH. 

Preliminary assessments indicate that students have a low average score of 7.48 ± 

1.89 out of 10 in reading competence. This statistic highlights a significant gap in their 

reading comprehension skills, which are essential for academic success, particularly in a 

language-focused curriculum. 

Research shows that cognitive strategies significantly enhance reading 

comprehension by promoting active engagement with texts. By systematically applying 

strategies such as summarizing, predicting, and visualizing, students can develop the skills 

necessary to interpret, analyze, and retain information effectively. This proposal aims to 

equip students with these vital tools, fostering independent learning and critical thinking. 

The didactic guide serves as a resource for educators, offering structured lesson plans 

that facilitate the implementation of cognitive strategies. This support empowers teachers to 

adopt innovative teaching practices while ensuring that they can effectively address the 

varying needs of their students. As teachers become more adept at using these strategies, the 

overall quality of education within the program is likely to improve. 

The skills acquired through this proposal will extend beyond the classroom, 

equipping students with essential competencies for their future careers in education and 

language instruction. Enhanced reading comprehension is fundamental not only for 

academic success but also for professional development in a globalized world where 

communication and comprehension are key. 
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5.6 Background of the Proposal 

The foundation of this proposal is rooted in the integration of cognitive strategies 

into didactic methodologies aimed at enhancing reading comprehension among EFL 

learners. Cognitive strategies, as defined by O'Malley and Chamot (1990), are deliberate 

actions taken by learners to process, store, and retrieve information more efficiently. These 

strategies are embedded within various didactic methodologies that emphasize student-

centered learning, metacognitive development, and active engagement with the text. 

Cognitive strategies, as outlined by experts like Chamot and O'Malley (1994), offer 

a targeted approach to this issue. These strategies can help students actively engage with 

texts, construct meaning, and process information more effectively. 

In particular, the cognitive strategies of overviewing, predicting, summarizing, 

taking notes, visualizing, reacting to the text, making inferences, and using cognates are 

employed in this guide. Each strategy has been selected based on its relevance to improving 

comprehension and its ability to engage learners. 

5.6.1 Didactic Methodologies Involving Cognitive Strategies 

1. Constructivist Approach. The constructivist approach, largely based on the work 

of Piaget and Vygotsky, underpins the use of cognitive strategies in reading. In this 

approach, learners actively build their understanding and knowledge of the world by 

engaging in experiences and reflecting on them. Cognitive strategies like predicting, 

summarizing, and making inferences align with this approach as they encourage 

students to draw on prior knowledge and engage in problem-solving when 

encountering new texts. Teachers serve as facilitators, guiding students throughout 

the learning journey while fostering independence in their comprehension skills 

(Yang et al., 2022). 
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2. Communicative Language Teaching (CLT). The CLT method focuses on real-

world interaction and the practical use of language, which naturally requires 

comprehension of authentic texts. Cognitive strategies within CLT involve using 

cognates and visualizing concepts to make sense of meaning in reading. This method 

promotes the application of reading materials that are relevant to students' lives, 

encouraging the use of strategies that facilitate better understanding through context, 

collaboration, and interaction (Dos Santos, 2020). 

3. Metacognitive Strategy Instruction. It involves teaching students how to monitor 

and regulate their own learning processes. These strategies work hand-in-hand with 

cognitive strategies, as they help students become aware of when and how to use 

specific cognitive tools. For example, the metacognitive practice of self-monitoring 

during reading can enhance the effectiveness of cognitive strategies like taking notes, 

summarizing, and making inferences. By integrating metacognitive strategy 

instruction, teachers can help students not only use cognitive strategies but also 

evaluate their effectiveness in real-time (Cromley, 2023). 

4. Task-Based Learning (TBL). Task-based learning involves the use of meaningful 

tasks to promote language acquisition, where reading tasks are used as a basis for 

language learning. Within this methodology, cognitive strategies play a crucial role 

in breaking down tasks into manageable parts. For example, in a TBL environment, 

students may employ overviewing and predicting strategies before engaging with a 

text to prepare themselves for the reading task. These strategies help them tackle 

complex texts and tasks by building a framework for comprehension and 

understanding (Nguyen, 2022). 

5. Process-Oriented Reading Instruction. In process-oriented reading instruction, the 

emphasis is on the stages a reader goes through to comprehend a text rather than just 
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the final result. Cognitive strategies are a vital part of this process, where readers first 

preview and predict (overviewing), engage with the text (taking notes and reacting), 

and finally summarize or visualize the material. This methodology supports active 

learning and reflection on the reading process, making cognitive strategies an 

integral part of comprehension development (Kahraman, H. (2019). 

5.6.2 Application in the Classroom 

The cognitive strategies highlighted in this proposal (overviewing, predicting, 

summarizing, taking notes, visualizing, reacting to the text, and making inferences) are 

based on the foundational principles of these didactic methodologies. In the classroom, these 

strategies are integrated into reading activities that promote engagement with the text, 

critical thinking, and language acquisition. By applying these methodologies, teachers 

encourage students to take control of their learning, use strategies flexibly, and engage with 

texts at a deeper level. 

5.6.3 Link Between Cognitive Strategies and Reading Skill 

Cognitive strategies help readers process, understand, and retain information more 

effectively, making them critical to reading comprehension. Reading, as a complex cognitive 

task, requires a range of strategies to decode, interpret, and infer meaning from written 

material. These strategies facilitate not only the mechanical aspects of reading but also the 

critical thinking necessary to analyze and comprehend a text deeply. 

5.6.4 Cognitive Strategies and Reading Comprehension 

1. Active Engagement with Text. Cognitive strategies, such as predicting and making 

inferences, encourage students to actively engage with the text. When students 

predict the content or outcome before and during reading, they are using their prior 

knowledge and clues from the text to form expectations. This helps them focus on 
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key information, which improves comprehension as they confirm or adjust their 

predictions (Duke at al., 2021). 

2. Building Connections. Cognitive strategies help students build connections 

between what they already know and new information presented in the text. 

Strategies like summarizing and taking notes are crucial for reinforcing these 

connections, ensuring that students can retain and organize key points. By 

summarizing, they distill the essential information, which enhances their ability to 

recall and apply it later. 

3. Improving Focus and Retention. Strategies like visualizing and taking notes aid in 

focus and retention. When students visualize the content, they create mental images 

that represent the ideas in the text, making abstract concepts more concrete. Taking 

notes, on the other hand, allows students to record and organize information in a way 

that facilitates better recall, reinforcing the material they read. 

4. Critical Thinking and Analysis. Cognitive strategies such as reacting to the text 

and making inferences enable learners to think critically. Reacting to the text 

encourages students to question and evaluate the material, promoting deeper 

analysis. Making inferences allows students to draw conclusions based on 

information that is implied but not explicitly stated, developing their ability to think 

beyond the surface level of the text. 

5.6.5 Development of Reading Skills Through Cognitive Strategies 

1. Decoding and Word Recognition Cognitive strategies help in the initial stages of 

reading, such as decoding and recognizing words. For example, using cognates 

(similar words in the reader's native language) can help students identify and 

understand new vocabulary. This process facilitates faster word recognition, a 

foundational reading skill necessary for fluent reading (Par, 2020). 
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2. Fluency and Automaticity By applying strategies like summarizing and 

overviewing, students develop fluency and automaticity in reading. Fluency refers to 

the ability to read quickly and accurately, while automaticity allows readers to 

process text with minimal cognitive effort. As students become familiar with 

applying cognitive strategies, they can read more efficiently, reducing cognitive load 

and allowing them to focus on comprehension. 

3. Deep Comprehension and Interpretation Advanced reading skills, such as deep 

comprehension and interpretation, rely heavily on the consistent use of cognitive 

strategies. Visualizing, summarizing, and making inferences help students move 

beyond basic comprehension to analyze and interpret texts on a deeper level. This 

leads to better understanding of complex materials, such as literary works or 

academic texts, where interpretation and critical analysis are essential. 

4. Self-Regulation and Monitoring Cognitive strategies also promote self-regulation 

and monitoring of reading progress. Through strategies like predicting, reacting to 

the text, and summarizing, students learn to assess their own understanding as they 

read. This metacognitive aspect is critical in identifying areas where they may 

struggle and in taking active steps to improve comprehension in real time. 

5.6.6 The Impact of Reading Comprehension in English Teaching 

Reading is a natural and contextualized way for English learners to acquire new 

vocabulary. It exposes them to a variety of words and expressions in context, helping them 

understand the associated meanings. Reading demands personal comprehension and 

interpretation of a text, which requires the activation of high-level cognitive strategies that 

go beyond the simple mechanical deciphering of words or phrases. (Gallego Ortega, 

Figueroa Sepúlveda, & Rodríguez Fuentes, 2019) 
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This approach is more effective than memorizing lists of words. Reading also 

enhances students' ability to comprehend English texts by interpreting implicit meanings, 

making inferences, and grasping important details. These skills are essential not only for 

understanding written texts, but also for effective communication in general. By reading 

English texts, students become familiar with the grammatical structures and conventions of 

the language. This aids in the internalization of grammatical rules and expression patterns 

more organically than through theoretical explanations alone. 

5.7 Methodology of the Proposal 

The methodology for this proposal is based on an action research approach, focusing 

on the implementation and evaluation of cognitive strategies in the English classroom to 

improve reading comprehension. The methodology is divided into several key components, 

each aimed at ensuring the successful integration of the proposed didactic guide and its 

activities. 

5.7.1 Participants 

The participants of this proposal are fifth-semester teachers and students from the 

Pedagogy of National and Foreign Languages program at the Universidad Nacional de 

Chimborazo. 

5.7.2 Teaching Methodology 

The lessons outlined in the didactic guide adopt a cognitive learning approach, which 

emphasizes the active role of students in the learning process. The aim is to help students 

engage with the text not only passively but through strategies that require analysis, 

reflection, and synthesis. This approach encourages the development of critical thinking 

skills, which are essential for improving reading comprehension. 

The lessons will be delivered through direct instruction, followed by interactive 

activities that allow students to apply cognitive strategies to real-world reading tasks. These 
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strategies include overviewing, predicting, summarizing, taking notes, visualizing, making 

inferences, and reacting to the text. Students will be provided with various types of texts, 

including academic articles, narrative passages, and instructional texts, to ensure a diverse 

and comprehensive reading experience. 

5.7.3 Lesson Structure 

The lessons in this proposal follow a structured approach, ensuring that students can 

progressively develop their reading comprehension skills using cognitive strategies. Each of 

seven lessons adheres to a similar format to maintain consistency and maximize learning 

outcomes. The general structure of each lesson is as follows: 

Warm-Up (10-15 minutes): The teacher introduces the strategy that will be practiced 

during the lesson. This includes an explanation of the purpose of the strategy (e.g., 

overviewing, predicting) and its application in reading comprehension. The warm-up aims 

to activate students' prior knowledge and engage them with the topic. 

Main Task (40-60 minutes): The main task involves students applying the cognitive 

strategy to a specific reading text from the textbook. Students first work individually to 

complete the assigned task (e.g., skimming, predicting outcomes). The task may also involve 

a digital component where students use a platform like Seesaw to record their reflections or 

explanations. This activity is designed to encourage independent thinking, active 

participation, and skill application. 

• Book Task: Students engage with the text provided in the textbook, where they 

apply the reading strategy taught in the lesson (e.g., identifying main ideas, 

making predictions). 

• Seesaw Task: Students use Seesaw (or another digital platform) to submit their 

work. This may include recording a video/audio summary, uploading written 

work, and providing peer feedback. 
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• Peer Feedback: Students are encouraged to engage in peer feedback activities by 

commenting on their classmates' submissions, highlighting similarities and 

differences in their understanding or predictions. 

Feedback and Reflection (15 minutes): After completing the task, students 

participate in a discussion to reflect on their learning process. The teacher provides feedback 

on their use of the cognitive strategy, helping them understand how well they applied it and 

how they can improve. 

Evaluation (Final 10-15 minutes): A formative assessment is carried out at the end 

of each lesson, evaluating students on specific criteria related to the cognitive strategy in 

focus. Students' performance is measured through rubrics that assess the clarity of their 

understanding, use of strategy, and engagement with the task. Peer feedback and reflections 

are also part of the evaluation process. 

5.7.4 Data Collection Methods 

The success of the proposal will be assessed through a variety of quantitative and 

qualitative data collection methods. These methods aim to assess not only student 

performance but also the effectiveness of cognitive strategies in enhancing reading 

comprehension skills. 

Pre-and Post-Assessments: Students will complete a pre-assessment at the 

beginning of the proposal to gauge their initial reading comprehension skills. At the end of 

the proposal, a post-assessment will be conducted to measure any improvements in their 

abilities. These assessments will be designed to test skills such as summarizing, making 

predictions, and identifying main ideas. 

Rubric-Based Evaluations: Each lesson will include a specific rubric designed to 

evaluate the students' mastery of the cognitive strategy being taught. The rubrics will assess 

key aspects such as the identification of main ideas, use of evidence, and clarity of 
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explanations. This approach ensures that students are evaluated consistently across different 

lessons and tasks. 

Seesaw Platform Submissions: Throughout the proposal, students will submit work 

on the Seesaw platform, which will be used as a tool for both formative assessment and self-

reflection. Their Seesaw submissions will be evaluated based on criteria such as the quality 

of their summaries, the accuracy of their predictions, and their engagement in peer feedback. 

Peer Feedback: As part of the interactive learning process, students will provide 

feedback to their peers on their Seesaw submissions. This will help them to reflect on their 

own understanding of the text and the cognitive strategies while also learning from others. 

The quality of the feedback will be measured and factored into their overall evaluation. 

Student Reflections: After each lesson, students will be encouraged to reflect on 

their learning process. These reflections, submitted via Seesaw or other digital platforms, 

will provide insights into how students are integrating the cognitive strategies into their 

reading habits. These reflections will also help the teacher adjust future lessons according to 

student needs. 

Teacher Observations: The teacher will observe student participation and 

engagement throughout the lessons, making notes on how well students are applying the 

strategies. These observations will be used to provide individualized feedback and to adjust 

instructional strategies as necessary. 

5.7.5 Tools and Resources 

A variety of tools and resources will be utilized to ensure the successful 

implementation of the proposal. These tools support both the cognitive strategy activities 

and the assessment process. 

Textbooks (Top Notch 2): The primary resource for reading activities will be the 

Top Notch 2 textbook. It contains a wide range of reading materials, including short 
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passages, narratives, and academic texts that align with the cognitive strategies being taught. 

These materials provide diverse contexts for students to practice their skills. 

Seesaw Platform: Seesaw or another digital platform will be the main digital 

platform used for submitting assignments, recording reflections, and engaging in peer 

feedback. This platform allows for multimedia submissions, enabling students to create 

audio and video recordings of their work. The platform also facilitates communication 

between students, making it easy for them to comment on and review each other's work. 

Computers/tablets: Access to digital devices such as computers or tablets will be 

essential for students to complete their Seesaw submissions and participate in interactive 

activities. These devices will also be used for supplementary activities on platforms like 

Kahoot! and Genially. 

Digital Tools (Genially, Kahoot!): In addition to Seesaw, digital tools like Genially 

and Kahoot! will be used for complementary activities. These platforms offer interactive 

and engaging ways for students to review key concepts and practice cognitive strategies in 

a more playful and collaborative environment. 

Printed Materials: While the lessons heavily rely on digital tools, printed materials 

such as reading passages, worksheets, and rubrics will also be provided to support students 

who prefer working offline or need a physical copy of the content. 

Projector/whiteboard: For in-class activities, a projector or whiteboard will be used 

to display reading materials, provide instructions, and facilitate group discussions. These 

resources are crucial for ensuring that all students can follow along and participate in the 

lesson. 

By combining traditional and digital resources, the proposal ensures a dynamic and 

interactive learning environment that supports various learning styles and needs. 
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5.7.6 Timeline 

The proposal will be implemented over four weeks, with each cognitive strategy introduced 

in a weekly lesson. The lessons will be one to two hours in length, depending on the 

complexity of the activity and the amount of time needed for practice and evaluation. 

5.8 Administration of the Proposal 

5.8.1 Proposal Plan 

The guide is organized into six lessons, each focusing on one cognitive strategy. The 

content of each lesson is interactive and practical, encouraging active participation from the 

students. Below is an overview of the proposal plan, which includes the title of the strategy, 

a description of the activity, the didactic resources, and the required number of hours: 

 

Table 4. Proposal plan. 

Proposal plan. 

Cognitive 

strategy 

Activity 

name 
Description Didactic resources 

Class 

hours 

Overviewing 
Text 

skimming 

Students will quickly 

review a text to grasp 

its overall structure 

and main ideas. 

Textbooks (Top Notch 2), 

selected text, markers, 

whiteboard, Seesaw 

platform or another 

digital platform. 

1 hour 

Predicting 

What 

comes 

next? 

Students will make 

predictions about the 

content of a text based 

on its title, subtitles, 

and images. 

Textbooks (Top Notch 2), 

printed materials, 

projector, 

Seesaw platform or 

another digital platform. 

2 

hours 

Summarizing 

 

Short 

paragraph 

recap 

 

After reading, students 

will summarize key 

points from short 

paragraphs to ensure 

understanding. 

Textbooks (Top Notch 2), 

short paragraphs, paper, 

pens, Seesaw platform or 

another digital platform. 

2 

hours 
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Cognitive 

strategy 

Activity 

name 
Description Didactic resources 

Class 

hours 

Taking 

notes 

Active 

note-

taking 

Students will learn 

effective note-taking 

techniques while 

reading longer texts to 

capture essential 

details. 

Textbooks (Top Notch 2), 

long articles, notebooks, 

pens, Seesaw platform or 

another digital platform. 

2 

hours 

Visualizing 
Picture 

the story 

Students will draw or 

visually represent a 

scene or concept from 

the reading to improve 

understanding. 

Textbooks (Top Notch 2), 

text, drawing materials, 

Seesaw platform or 

another digital platform. 

2 

hours 

Making 

inferences 

Reading 

between 

lines 

Students will practice 

inferring meaning 

from implicit 

information in the text. 

Textbooks (Top Notch 2), 

text with implied 

meaning, discussion 

materials, Seesaw 

platform or another 

digital platform. 

2 

hours 

Reacting to 

the text 

Text 

reflections 

Students reflect on 

their emotional 

response to the text 

and share on Seesaw. 

Textbooks (Top Notch 2), 

Seesaw platform for 

video reflections, 

worksheets for written 

reflections, 

computers/tablets for 

Seesaw or another digital 

platform access. 

2 

hours 

Note: Rubric to evaluate cognitive strategies. Prepared by: Freire, L. (2023) 

 

5.8.2 Cognitive Strategies Development 

• Lesson 1: OVERVIEWING 

Topic: Skimming for main ideas 

Activity name: Skimming the text 

Description: 

Overviewing refers to the practice of reading headings, subheadings, and summaries 

to get an overview of the content before reading more deeply. This strategy is especially 

useful in academia, as it helps students organize and structure information effectively. 
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Warm-Up: 

Brief introduction to the purpose and technique of skimming. The teacher explains 

how skimming can help students quickly understand the main ideas of a text without 

focusing on every detail. 

Main Task: 

Book Task: Students are given a short reading passage (from the textbook Top Notch 

2) and asked to skim through it within 10 minutes. They identify keywords, headings, and 

subheadings, and write a list of what they think are the main ideas. 

Figure 2 

 
Note: By Top Notch 2, Third edition (Saslow & Ascher, 2015) 
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Seesaw Task: After skimming the text, students record a short video or audio 

summary on Seesaw, explaining what they understood as the main ideas of the text. They 

also upload a written version of their identified keywords and main points. 

Peer Feedback: Students are encouraged to comment on at least two of their peers’ 

Seesaw submissions, noting similarities or differences in their understanding of the main 

ideas. 

Resources: 

• Reading passages from the textbook. 

• Seesaw platform for recording and sharing summaries. 

• Computers/tablets for accessing Seesaw or another digital platform. 

 

Complementary Activity: 

Seesaw, Genially, Kahoot! 

Evaluation Activity: Students will be evaluated on their ability to correctly identify 

the main ideas of the text through their Seesaw video/audio submissions. 

 

Rubric: 

Criteria 
Excellent (4 

Points) 

Good (3 

Points) 

Needs 

Improvement (2 

Points) 

Insufficient (1 

Point) 

Identificati

on of main 

ideas 

 

Clearly 

identifies all 

main ideas 

accurately. 

Identifies 

most main 

ideas, with 

one or two 

minor errors. 

Identifies some main 

ideas, but with 

notable gaps. 

Fails to 

identify the 

main ideas or 

misunderstand

s them. 

Use of 

Keywords 

Uses a wide 

variety of 

relevant 

keywords 

from the text. 

Uses relevant 

keywords, 

but misses a 

few key 

terms. 

Uses only a few 

relevant keywords. 

Does not use 

relevant 

keywords or 

misses most 

key terms. 
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Criteria 
Excellent (4 

Points) 

Good (3 

Points) 

Needs 

Improvement (2 

Points) 

Insufficient (1 

Point) 

Seesaw 

Submission 

Quality 

Submission is 

clear, well-

organized, and 

thoughtful. 

Submission 

is mostly 

clear but may 

lack full 

organization. 

Submission is 

unclear or 

disorganized. 

Submission is 

incomplete or 

poorly 

executed. 

Peer 

Feedback 

 

Provides 

insightful and 

constructive 

feedback to 

peers. 

Provides 

feedback, 

though it may 

be somewhat 

limited. 

Feedback is minimal 

or not constructive. 

No feedback 

provided or 

feedback is 

inappropriate. 

Note: Rubric for overviewing activities. Prepared by: Freire, L. (2023) 

• Lesson 2: Predicting 

Topic: Predicting outcomes based on context 

Activity Name: What happens next? 

Description: 

Predicting refers to the ability to anticipate the content of a text before reading it 

completely, based on clues such as headings, subheadings, and summaries. This strategy is 

crucial for improving reading comprehension, as it allows students to activate prior 

knowledge and set expectations about what they will learn. 

Warm-Up: The teacher discusses the importance of making predictions while 

reading and how it helps in anticipating the storyline. 

Main Task: 

Book Task: Students read the first two paragraphs of a new chapter. Based on these 

paragraphs, they write a prediction of what they think will happen next in the story. This 

task allows students to apply inference and prediction skills. 
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Figure 3 

 
Note: By Top Notch 2, Third edition (Saslow & Ascher, 2015) 

 

Seesaw Task or another digital platform: Students upload their written predictions 

to Seesaw and record a short explanation of why they made that particular prediction, citing 

evidence from the text. 

Follow-Up: After reading the full chapter, students revisit their predictions on 

Seesaw and comment on how close or far their predictions were from the actual outcomes. 

Resources: 

• Textbook or reading material. 

• Seesaw platform for sharing predictions. 

• Computers/tablets for accessing Seesaw. 

Evaluation Activity: Students will be evaluated on their ability to make reasonable 

predictions and explain their reasoning with evidence from the text. 
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Rubric: 

Criteria 
Excellent (4 

Points) 
Good (3 points) 

Needs 

Improvement (2 

Points) 

Insufficient (1 

Point) 

Accuracy 

of 

Prediction 

Makes a 

prediction 

closely aligned 

with the story’s 

outcome. 

Makes a 

reasonable 

prediction, but 

with minor 

inaccuracies. 

Makes a 

prediction that is 

somewhat related 

but lacks 

accuracy. 

Prediction is 

unrelated or 

lacks evidence 

from the text. 

Use of 

Evidence 

 

Provides strong 

textual 

evidence to 

support 

prediction. 

Provides some 

evidence, though 

it may be 

limited. 

Provides little to 

no evidence to 

support 

prediction. 

No evidence 

provided to 

support 

prediction. 

Seesaw or 

Another 

Digital 

Platform 

Submissio

n Quality 

Submission is 

clear, well-

organized, and 

thoughtful. 

Submission is 

mostly clear but 

may lack full 

organization. 

Submission is 

unclear or 

disorganized. 

Submission is 

incomplete or 

poorly 

executed. 

Reflection 

on 

prediction 

 

Insightfully 

reflects on the 

accuracy of the 

prediction. 

Reflects on 

prediction, but 

with limited 

depth. 

Reflection lacks 

clarity or depth. 

No reflection 

or minimal 

engagement 

with the 

follow-up task. 

Note: Rubric for predicting activities. Prepared by: Freire, L. (2023) 

 

• Lesson 3: Summarizing 

Topic: Summarizing key information 

Activity Name: Summary journals 

Description: 

Summarizing involves the ability to condense the main information of a text using 

the ideas presented in headings, subheadings and summaries. This technique is essential to 

help learners better understand and retain content. 
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Warm-Up: The teacher explains what a summary is and provides examples of strong 

and weak summaries. The focus is on how summaries should include only the most 

important points. 

Main Task: 

Book Task: Students read a short story or article from the textbook. They must write 

a 5-sentence summary that includes the key points without adding unnecessary details. 

Figure 4 
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         Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 

 

Seesaw Task or Another Digital Platform: Students post their summaries on 

Seesaw and use the platform’s commenting feature to give feedback on two other students’ 

summaries. 

Peer Evaluation: Students are encouraged to critique their peers’ summaries based 

on clarity, completeness, and conciseness. 

Resources: 

• Story or article from the textbook. 

• Seesaw platform or another digital platform for summary submissions and peer 

feedback. 

• Computers/tablets for accessing Seesaw or another digital platform. 

Evaluation Activity: Students will be evaluated on their ability to distill a text into 

a concise, clear summary and provide constructive peer feedback. 

 



64 

Rubric: 

Criteria 
Excellent (4 

points) 

Good (3 

points) 

Needs 

Improvement (2 

points) 

Insufficient (1 

point) 

Clarity of 

Summary 

 

Summary is 

clear, concise, 

and includes all 

key points. 

Summary is 

mostly clear 

but may lack 

full 

conciseness. 

Summary includes 

unnecessary details 

or lacks clarity. 

Summary is 

unclear or 

omits 

important 

points. 

Accuracy 

of 

Summary 

All key points 

from the text are 

accurately 

summarized. 

Most key 

points are 

included, but 

some are 

missing. 

Several key points 

are missing or 

inaccurately 

summarized. 

Key points are 

missing, or 

summary does 

not represent 

the text. 

Peer 

Feedback 

 

Provides 

insightful and 

constructive 

feedback to 

peers. 

Provides 

feedback, 

though it may 

be somewhat 

limited. 

Feedback is 

minimal or not 

constructive. 

No feedback 

provided or 

feedback is 

inappropriate. 

Seesaw or 

Digital 

Platform 

Submissio

n Quality 

Submission is 

clear, well-

organized, and 

thoughtful. 

Submission is 

mostly clear 

but may lack 

full 

organization. 

Submission is 

unclear or 

disorganized. 

Submission is 

incomplete or 

poorly 

executed. 

Note: Rubric for summarizing activities. Prepared by: Freire, L. (2023) 

 

• Lesson 4: Taking Notes 

Topic: Effective note-taking 

Activity Name: Collaborative note-taking 

Description: 

Taking notes refers to noting key information while reading, especially in longer and 

more complex texts. This strategy is fundamental in the learning process, as it allows 

students to capture and organize essential details, facilitating comprehension and retention 

of information. 
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Warm-Up: Teacher explains different methods of note-taking (e.g., Cornell notes, 

mind maps) and highlights the importance of note-taking for better understanding and 

retention. 

Main Task: 

Book Task: Students read a chapter from the textbook and take individual notes 

using their preferred method. 

Figure 5 

 
Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 
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Figure 6 

 
Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 

 

Seesaw Task: Students upload their notes to Seesaw or another digital platform and 

work in pairs to compare their notes. They will collaborate to create a shared, more 

comprehensive version of their notes using the Seesaw or another digital platform comment 

and editing features. 

Follow-Up: Students reflect on the collaborative note-taking process and discuss 

how their individual notes improved through collaboration. 

Resources: 

• Textbook chapter. 

• Seesaw or another digital platform for note-sharing and collaboration. 

• Computers/tablets for accessing Seesaw or another digital platform. 

Evaluation Activity: Students are evaluated on the completeness and organization 

of their individual and collaborative notes. 
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Rubric: 

Criteria 
Excellent (4 

Points) 

Good (3 

Points) 

Needs 

Improvement (2 

Points) 

Insufficient 

(1 Point) 

Quality of 

Individual 

Notes 

Notes are 

detailed, well-

organized, and 

include key 

information. 

Notes are 

organized 

but may 

miss some 

details. 

Notes are incomplete 

or poorly organized. 

Notes are 

minimal or do 

not capture 

key 

information. 

Collaborati

ve Effort 

Actively 

participates in 

collaboration 

and improves the 

quality of notes 

significantly. 

Provides 

thoughtful 

insights and 

suggestions to 

the partner's 

notes. 

Participates 

but 

contributes 

fewer new 

insights; the 

collaboratio

n 

moderately 

improves 

the notes. 

Participates 

minimally, with 

limited contribution 

to the quality of the 

collaborative notes. 

No 

meaningful 

participation 

in 

collaboration 

or 

contribution 

to the 

improvement 

of notes. 

Reflection 

Insightful 

reflection on the 

collaborative 

note-taking 

process, 

including 

specific 

examples of 

improvement. 

Reflects on 

the 

collaboratio

n but lacks 

depth or 

specificity 

in examples. 

 

Minimal reflection 

on the process, with 

no specific examples. 

No reflection 

or 

engagement 

with the 

follow-up 

activity. 

Note: Rubric for taking notes activities. Prepared by: Freire, L. (2023) 

 

• Lesson 5: Visualizing 

Topic: Creating mental images while reading 

Activity Name: Drawing the scene 

Description: 
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Visualizing refers to the technique of creating mental images or graphic 

representations of scenes, concepts or information presented in a text. This cognitive strategy 

is especially useful in teaching reading, as it helps students improve their comprehension 

and retention of the material read. 

Warm-Up: The teacher introduces the concept of visualizing by asking students to 

close their eyes while the teacher reads a short descriptive paragraph aloud. Students are 

encouraged to "see" the scene in their minds. 

Main task: 

Book Task: Students read a passage from two short stories where imagery is used. 

They must create a detailed drawing or mind map that represents the scene described in the 

passage. 

Figure 7 

 
Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 
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Figure 8 

 
Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 

 

Seesaw Task: After completing their drawings, students upload a photo of their work 

to Seesaw. In an audio or video submission, they describe why they visualized the scene the 

way they did and how certain words or descriptions influenced their visualization. 

Peer Feedback: Students view and comment on at least two of their peers' 

visualizations, discussing the similarities and differences between their mental images of the 

same passage. 

Resources: 

• Passage with vivid imagery from the textbook (Top Notch 2). 

• Drawing materials (paper, colored pencils). 

• Seesaw or another digital platform for sharing visualizations. 

• Computers/tablets for accessing Seesaw or another digital platform. 
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Evaluation Activity: Students are evaluated on the clarity of their drawings, the 

connection between the text and the visualization, and the quality of their explanation on 

Seesaw or another digital platform. 

Rubric: 

Criteria 
Excellent (4 

Points) 

Good (3 

Points) 

Needs Improvement 

(2 Points) 

Insufficient (1 

Point) 

Clarity 

and Detail 

of 

Drawing 

Drawing is 

detailed, clear, 

and accurately 

represents the 

passage. 

Drawing is 

clear but may 

lack some 

details or 

accuracy. 

Drawing is 

somewhat unclear or 

lacks significant 

details. 

Drawing is 

unclear or does 

not represent 

the passage 

well. 

Connecti

on to Text 

Clearly 

connects 

specific words 

or descriptions 

to elements of 

the drawing. 

Connects the 

drawing to 

the text, but 

lacks full 

depth. 

Some connection to 

the text, but lacks 

explanation. 

Little to no 

connection 

between the 

drawing and 

the text. 

Seesaw or 

Another 

Digital 

Platform 

Explanation 

Thorough and 

insightful 

explanation of 

visualization 

process. 

Explanation 

is clear but 

lacks full 

depth or 

insight. 

Explanation is vague 

or lacks clarity. 

No explanation 

or insufficient 

effort in 

describing the 

process. 

Peer 

Feedback 

Provides 

insightful and 

constructive 

feedback to 

peers. 

Provides 

feedback, 

though it may 

be somewhat 

limited. 

Feedback is minimal 

or not constructive. 

No feedback 

provided or 

feedback is 

inappropriate. 

Note: Rubric for visualizing activities. Prepared by: Freire, L. (2023) 

 

• Lesson 6: Making Inferences 

Topic: Reading between the lines 

Activity Name: Inferring meaning from context 

Description: 
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Making inferences refers to the ability to deduce or interpret meanings that are not 

explicitly expressed in a text. This cognitive strategy is essential for reading comprehension, 

as it allows students to go beyond the words and grasp the underlying meaning, the author's 

intentions, and the connections between ideas. 

Warm-Up: The teacher introduces the concept of inference by providing examples 

of implied meaning in conversation and text. Students are asked to infer the meaning behind 

ambiguous sentences. 

Main Task: 

Book Task: Students read a short story or article where key details are implied rather 

than directly stated. They must infer the underlying meaning of specific passages or 

character motivations. 

Figure 9 
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Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 
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Seesaw Task: Students write down their inferences and record a video explanation 

on Seesaw. They discuss what clues from the text led them to these conclusions and how the 

author used subtlety to convey meaning. 

Group Discussion: Students compare their inferences in small groups, discussing 

where they agreed or differed and how different interpretations can arise from the same text. 

Resources: 

• Text from the textbook with implied meaning or subtleties. 

• Seesaw or another digital platform for recording inferences and explanations. 

• Computers/tablets for accessing Seesaw or another digital platform. 

Evaluation Activity: Students are evaluated on the accuracy of their inferences, the 

depth of their explanations, and their engagement in the group discussion. 

Rubric: 

Criteria 
Excellent (4 

Points) 

Good (3 

Points) 

Needs 

Improvement (2 

Points) 

Insufficient (1 

Point) 

Accuracy 

of 

Inferences 

Inferences are 

accurate and 

well-supported 

by the text. 

Inferences 

are mostly 

accurate with 

minor gaps in 

logic. 

Inferences are 

somewhat inaccurate 

or lack textual 

support. 

Inferences are 

largely 

inaccurate or 

unsupported by 

the text. 

Textual 

Evidence 

Provides 

strong textual 

evidence to 

support 

inferences. 

Provides 

some 

evidence, 

though it may 

be somewhat 

limited. 

Provides little to no 

evidence to support 

inferences. 

No evidence 

provided to 

support 

inferences. 

Seesaw or 

Another 

Digital 

Platform 

Explanati

on 

Thorough and 

insightful 

explanation of 

inference 

process. 

Explanation 

is clear but 

lacks full 

depth or 

insight. 

Explanation is vague 

or lacks clarity. 

No explanation 

or insufficient 

effort in 

describing 

inferences. 
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Criteria 
Excellent (4 

Points) 

Good (3 

Points) 

Needs 

Improvement (2 

Points) 

Insufficient (1 

Point) 

Group 

Participat

ion 

Actively 

participates in 

discussion and 

offers 

insightful 

contributions. 

Participates 

in discussion 

but with 

limited 

contribution. 

Minimal 

participation in group 

discussion. 

No 

participation in 

group 

discussion. 

Note: Rubric for making inferences activities. Prepared by: Freire, L. (2023) 

 

• Lesson 7: Reacting to the Text 

Topic: Personal Reactions and Emotional Engagement with the Text 

Activity Name: Text reflections 

Description: 

Reacting to the Text refers to the ability of students to reflect on their emotional and 

personal responses to the content of a text they have read. This cognitive strategy involves 

not only an intellectual understanding of the material but also an emotional connection to it, 

which can enrich the reading experience and learning. 

Warm-Up: The teacher explains how personal experiences, emotions, and 

perspectives can influence how a reader interacts with and reacts to a text. Students are asked 

to reflect on their own reading habits and how certain stories or passages have made them 

feel in the past. 

Main Task: 

Book Task: Students read a story, article, or passage from a book where a strong 

emotional response is expected (for example, a story dealing with moral dilemmas, human 

relationships, or dramatic events). After reading, students must write a personal reflection 

making connections. They are encouraged to link their emotions to specific events, 

characters, or themes in the text. 
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Figure 10 
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Note: By betrained.in (2020) 
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Note: Prepared by: Freire, L. (2023) 

 

Seesaw Task: After writing their reflections, students record a short video on Seesaw 

or another digital platform explaining their reaction to the text. They can also share a 

personal experience that relates to the theme of the text, if applicable. Peers will watch these 

videos and leave comments, either agreeing, disagreeing, or expanding on the reflections 

shared. 
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Peer Discussion: In groups, students discuss how their reactions varied and why. 

The group conversation focuses on understanding how different perspectives can lead to 

different interpretations and emotional responses. 

Resources: 

Short story or article that elicits emotional or moral reflection (from the textbook or 

supplementary material) 

• Seesaw platform or another digital platform for sharing video reflections. 

• Computers/tablets for accessing Seesaw or another digital platform. 

• Printed worksheets for writing initial reflections. 

Evaluation Activity: Students are evaluated on the depth and sincerity of their 

reflections, their ability to link personal experiences and emotions to the text, and the quality 

of their peer feedback and group discussion. 

Rubric: 

Criteria Excellent (4 

Points) 

Good (3 

Points) 

Needs Improvement 

(2 Points) 

Insufficient (1 

Point) 

Depth of 

Reflection 

Reflection is 

detailed, 

sincere, and 

deeply 

connected to 

the text. 

Reflection is 

sincere and 

mostly 

connected to 

the text. 

Reflection is vague 

or lacks meaningful 

connection to the 

text. 

Reflection is 

minimal or not 

connected to 

the text at all. 

Link to 

Personal 

Experience 

Clearly links 

personal 

experiences 

to themes or 

events in the 

text. 

Makes some 

connections 

between 

personal 

experience and 

the text. 

Limited connection 

between personal 

experience and the 

text. 

No connection 

between 

personal 

experience and 

the text. 

Seesaw or 

Another 

Digital 

Platform 

Video 

Explanation 

Provides an 

insightful and 

well-

expressed 

explanation 

of their 

reaction. 

Explanation is 

clear but lacks 

full depth or 

insight. 

Explanation is 

vague or lacks 

clarity. 

No explanation 

or insufficient 

effort in 

explaining 

reactions. 
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Criteria Excellent (4 

Points) 

Good (3 

Points) 

Needs Improvement 

(2 Points) 

Insufficient (1 

Point) 

Peer 

Feedback 

Thoughtfully 

engages with 

peer 

reflections, 

providing 

insightful 

feedback. 

Provides 

feedback, 

though it may 

be somewhat 

limited. 

Feedback is 

minimal or not 

constructive. 

No feedback 

provided or 

feedback is 

inappropriate. 

Group 

Discussion 

Participation 

Actively 

participates in 

group 

discussion 

and 

contributes 

thoughtful 

insights. 

Participates in 

discussion but 

with limited 

contribution. 

Minimal 

participation in 

group discussion. 

No 

participation in 

group 

discussion. 

Note: Rubric for reacting to the text activities. Prepared by: Freire, L. (2023) 

 

• Viability of the Proposal 

The viability of this proposal, which focuses on the use of cognitive strategies to 

improve reading comprehension, is supported by several factors that ensure its success in 

the classroom environment. Below, I will elaborate on the key elements that make this 

proposal both practical and impactful: 

1. Alignment with Cognitive Theory: The foundation of this proposal is grounded in 

well-established cognitive learning theories, which emphasize the importance of 

active engagement with text for improving reading comprehension. Strategies such 

as summarizing, visualizing, and making inferences align with cognitive processes 

involved in understanding, retaining, and applying information. By incorporating 

these strategies into lesson plans, this guide ensures that students are actively 

processing the material, thus enhancing learning outcomes. 
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2. Scalability and Flexibility: The strategies proposed, such as overviewing, taking 

notes, and reacting to the text, are versatile and adaptable to different types of texts 

and reading levels. This flexibility ensures that the guide can be applied across 

various English proficiency levels, making it suitable for diverse groups of learners. 

Additionally, teachers can adjust the complexity of tasks based on the students' 

background knowledge and specific needs, making this guide scalable across 

different educational contexts. 

3. Technology Integration: By incorporating the Seesaw or another digital platform into 

the lesson plans, the proposal leverages digital tools to enhance student engagement 

and participation. Seesaw or another digital platform facilitates collaborative 

learning through video reflections and peer feedback, fostering both individual 

accountability and group interaction. The platform also provides a way to assess 

student progress in real time, offering teachers instant access to student work and 

peer-to-peer feedback. This integration of technology ensures that the lessons are 

aligned with modern educational practices and can meet the demands of tech-savvy 

learners. 

4. Comprehensive Skill Development: The combination of cognitive strategies selected 

for the proposal ensures a holistic development of reading comprehension skills. 

From predicting and visualizing to reacting and summarizing, the proposal addresses 

multiple facets of reading comprehension: 

• Predicting and Overviewing help students build anticipation and mental frameworks 

before reading. 

• Summarizing enhances their ability to distill key points and retain information. 

• Visualizing strengthens comprehension by helping students create mental images. 
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• Reacting to the Text allows for emotional engagement, which is crucial in deepening 

their understanding and personal connection to the material. 

By covering a wide spectrum of skills, the proposal provides a well-rounded 

approach to reading comprehension, ensuring long-term benefits. 

5. Ease of Implementation: The resources required for implementing this proposal are 

easily accessible and do not involve prohibitive costs or specialized materials. 

Traditional materials such as textbooks, worksheets, drawing materials, and digital 

tools like Seesaw can be readily provided in most classrooms. Moreover, teachers 

can easily integrate these strategies into their existing curriculum without significant 

restructuring, making the proposal practical for immediate implementation. 

6. Assessment and Evaluation: The built-in evaluation system ensures that students’ 

progress is monitored at each step. The use of pre- and post-assessments, along with 

clear rubrics for each activity, provides measurable outcomes. Teachers can track 

students’ improvements in reading comprehension through both quantitative scores 

and qualitative assessments, such as peer feedback and personal reflections. This 

method of continuous evaluation allows for ongoing adjustments to ensure that 

teaching strategies remain effective. 

7. Teacher Support and Professional Development: The didactic guide itself acts as a 

valuable resource for teachers, offering structured, step-by-step guidance on how to 

implement cognitive strategies in the classroom. This reduces the burden on teachers 

to independently develop lesson plans around these strategies. Additionally, the 

proposal promotes teacher development by exposing educators to effective cognitive 

strategies and how to adapt them to their classroom settings, which may improve 

overall teaching quality beyond the scope of the guide. 
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8. Positive Impact on Student Motivation and Autonomy: By engaging students in 

active and reflective learning processes, this proposal promotes greater student 

autonomy. Strategies like reacting to the text and taking notes encourage students to 

take ownership of their learning. In particular, the emotional engagement strategy 

(Reacting to the Text) fosters personal connections with reading material, increasing 

students' intrinsic motivation to read and interact with texts. Furthermore, the use of 

Seesaw allows students to engage with peers, creating a community of learners 

where feedback and collaboration are encouraged. 

9. Potential for Long-Term Improvement: The proposal not only aims to improve 

immediate reading comprehension outcomes but also fosters skills that can be 

applied in future reading endeavors. Cognitive strategies such as making inferences 

and summarizing are transferable to various academic subjects and real-life 

situations, contributing to the students' lifelong learning abilities. The development 

of these core skills also prepares students for higher education and professional 

environments, where critical thinking and effective communication are paramount. 

10. Institutional Support and Sustainability: The Universidad Nacional de Chimborazo 

provides an environment that supports educational innovation and research. The 

proposal is designed to fit within the institutional framework and aligns with 

pedagogical goals to enhance reading comprehension and English proficiency. 

Given that the university already integrates modern didactic methods into its 

curriculum, the adoption of this guide is feasible and sustainable over time. Teachers 

can continue to use this guide in subsequent semesters, with minimal adaptation 

required for new cohorts of students. 
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Conclusions 

• It has been concluded that the selection of cognitive strategies must be personalized 

and adjusted to the individual needs of the students and their environment. 

• The results of the pre-test, taken before starting the research, showed that the students 

initially had a low level of reading comprehension. Once the cognitive strategies 

were applied within the determined time, the post-test results showed that the 

students performed better. 

• The most relevant cognitive strategies for reading comprehension have been 

identified and defined, such as prediction, summarization, elaboration, inference. 

These strategies allow the reader to process, analyze, and organize information 

effectively, improving text comprehension. 

• The design of the activity guide is useful in each class, as it helps develop tasks that 

will help develop and improve reading comprehension. 
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Recommendations 

• Conduct frequent diagnostic assessments to identify areas for improvement in 

students' reading comprehension. They allow the selective way to choose cognitive 

strategies, ensuring that they are adapted to each student's needs. 

• Personalize instruction by diversifying the cognitive strategies, ensuring students 

receive specific support according to their reading comprehension levels and 

learning styles. 

• Given that the post-test results show improvements, it is recommended to continue 

applying the cognitive strategies that have proven effective, such as prediction, 

summarizing, elaboration, and inference, and integrate them more into daily reading 

activities. 

• Implement and maintain the use of designed activity guides, as they have proven 

helpful for organizing and sequencing tasks that promote the development of reading 

comprehension. 
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Appendix 

Appendix A. Reading Test Format 

DATA RECOLECTION INSTRUMENT 

 

Theme: ¨Cognitive strategies and their incidence in reading comprehension¨ 

General objective: To analyze the application of cognitive strategies and their incidence in 

reading comprehension. 

Author: Lcda. Luz María Freire Carrillo 

 

PRE-TEST 

 

Instrument taken from Top Notch 2 Third edition to evaluate the students` reading 

comprehension before applying cognitive strategies. 

 

 
Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 

 



 

 
Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 

 

 B. Answer the next questions. 

1.  For people in North America, what is the difference between a firm handshake 

and a light handshake? 

___________________________________________________________________ 

___________________________________________________________________ 

 

2. How do people get confused when using their fingers to express a quantity or a 

number? 

Please explain. 

___________________________________________________________________ 

___________________________________________________________________ 

 

___________________________________________________________________ 

___________________________________________________________________ 

 

3. How do people in Ecuador recognize the thumbs-up gesture? 

 

___________________________________________________________________

___________________________________________________________________ 

 

Note: Open questions for evaluating pre-test. Prepared by: Freire, L. (2023) 

 

 

 

 

 

 



 

Data Recollection Instrument 

 

 

Theme: ¨Cognitive strategies and their incidence in reading comprehension¨ 

General objective: To analyze the application of cognitive strategies and their incidence in 

reading comprehension. 

Author: Lcda. Luz María Freire Carrillo 

 

POST-TEST 

 

Instrument taken from Top Notch 2 Third edition to evaluate the students` reading 

comprehension after applying cognitive strategies. 

 

 
          Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 

 



 

 
             Note: By Top Notch 2, Third edition. (Saslow & Ascher, 2015) 

 

 B. Answer the next questions. 

1.  For people in North America, what is the difference between a firm handshake 

and a light handshake? 

___________________________________________________________________ 

___________________________________________________________________ 

2. How do people get confused when using their fingers to express a quantity or a 

number? 

Please explain. 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

___________________________________________________________________ 

 

3. How do people in Ecuador recognize the thumbs-up gesture? 

 

___________________________________________________________________ 

 

___________________________________________________________________ 

 

Note: Open questions for evaluating post-test. Prepared by: Freire, L. (2023) 

 

  



 

Appendix B. Pre-test and Post-Test Results 

 

Stude
nts 

Section A 
PreTest 

Section B 
PreTest 

Reading 
PreTest 

Section A 
PostTest 

Section B 
PostTest 

Reading 
PostTest 

1 5 5 10 5 3 8 
2 3 5 8 4 5 9 
3 3 3 6 5 5 10 
4 2 2 4 5 5 10 
5 3 5 8 4 5 9 
6 3 3 6 5 3 8 
7 4 3 7 3 5 8 
8 3 3 6 5 3 8 
9 5 3 8 5 3 8 

10 3 3 6 5 3 8 
11 5 5 10 5 5 10 
12 5 5 10 5 5 10 
13 3 3 6 3 5 8 
14 3 5 8 5 5 10 
15 3 5 8 5 5 10 
16 3 5 8 5 5 10 
17 2 0 2 5 5 10 
18 2 5 7 5 5 10 
19 4 5 9 5 5 10 
20 3 5 8 5 5 10 
21 5 5 10 5 5 10 
22 5 5 10 5 5 10 
23 5 3 8 5 5 10 
24 3 5 8 5 5 10 
25 3 5 8 5 5 10 
26 4 3 7 5 5 10 
27 3 3 6 5 5 10 

Note: Results of pre-tests and post-tests. Prepared by: Freire, L. (2023) 

 

 

  



 

Appendix C. Images of the Post-Test and Post-Test Evaluation 

Figure 11 

 

Figure 12 

 

 

  

 

  



 

Apendix D. Instrument Validation 
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