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RESUMEN 

La presente investigación titulada “El aprendizaje situado como estrategia para el 

desarrollo de la competencia comunicativa; en estudiantes indígenas” tiene como objetivo 

analizar el uso de la estrategia de aprendizaje situado en el desarrollo de la competencia 

comunicativa en estudiantes indígenas de Tercero de Bachillerato General Unificado de la 

Unidad Educativa del Milenio “27 de Febrero” del cantón Guamote provincia de 

Chimborazo. Se empleó un enfoque cuantitativo con modalidad documental y de campo de 

tipo aplicativo. La población la integraron los 30 alumnos que cursan el Tercero de 

Bachillerato General Unificado, debido a su magnitud no fue necesario el desarrollo del 

cálculo para la muestra. Como técnicas e instrumentos se emplearon el pre y post test, la 

rúbrica y la observación participante. El pretest se basó en el uso de la destreza oral 

lingüística, así como el post test que se evaluó el desarrollo de la competencia comunicativa 

de los alumnos después de la ejecución de estrategia didáctico pedagógicas con base a la 

estrategia de aprendizaje situado. Los resultados reflejaron debilidades en la competencia 

comunicativa de los estudiantes, las cuales, se fortalecieron después de la aplicación de la 

estrategia planteada. En conclusión, el uso del aprendizaje situado favorece a la competencia 

comunicativa de los estudiantes. 

 

Palabras claves: aprendizaje situado, competencia, comunicación, alumnos, Bachillerato, 

indígena.  
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CHAPTER I 

1.1  INTRODUCTION  

 

The teaching and learning process is a transformation of the student's knowledge that 

they acquire by learning in a different way. It is a way of achieving a certain learning 

outcome Gieselman (2000). The situated learning consists of the formation of knowledge 

and skills in a specific context that is applied to real situations of everyday life. It contributes 

to the integral formation of the students. Both the academic and personal spheres are based 

on the demands of society that are transformed into challenges, so that teachers are placed 

in a position that requires improvements and permanent reflection on their pedagogical work 

on an ongoing basis.  

Thus, the situated learning is highly effective since it becomes important by placing 

the student in a real context where the learner sees the need to communicate effectively 

within the context in where practice is being developed. In this way, the learner develops the 

skills (speaking, reading, listening, and writing) over the simple memorization of content. 

The purpose of teaching a foreign language is to communicate naturally. Teaching is 

student-centered because through active interaction they discover their knowledge. Also, 

real-stage communication should be promoted to eliminate cultural differences or 

sociocultural breaches which do not allow them to grow. Additionally, working through 

communicative activities results in learning spontaneously thus, students obtain meaningful, 

critical, and reflective learning during the entire process. 

The study has been divided in four chapters.  

Chapter 1. The study information, an introduction, the frame of reference which includes a 

statement of the problem, general statistics data, and objectives have been written here. 

Chapter 2. The theoretical framework and all the scientific foundations of books, articles, 

repositories, publications, and reports that sustain the variables of the study have been 

written here. 

Chapter 3. In this chapter will be presented the method, type, and design of the research, as 

well as the presentation of variables, instruments, data collection procedures, population, 

and sample. 

Chapter 4. The results will be presented, including the conclusions, recommendations, 

bibliographical references, and annexes. 
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1.2 PROBLEM STATEMENT 

The quality of a meaningful learning in students of Latin America is marked by a 

difficulty of imparting the knowledge with all the standards. According to Freire (2018) he 

examines the challenges faced in the education system, particularly in marginalized 

communities, and emphasizes the importance of meaningful learning that goes beyond more 

memorization and passive reception of knowledge. He argues for a transformative pedagogy 

that promotes critical thinking, dialogue, and active participation, empowering students to 

become agents of their own learning and agents of change in their communities. In another 

hand, Bruno-Jofré & Zaldívar (2012) argues that culture the modern education system fails 

to effectively transmit cultural knowledge and instead perpetuates inequality and 

dependence.  It related with Likewise, during the educational formation, students need to 

acquire the communicative competences through communication, the students generate 

knowledge and significant learning.  

It is determined that in Ecuador there are problems in the educational system. One of 

the difficulties is that Ecuadorian educational institutions do not have enough resources to 

provide support to teachers and students in terms of active training in written and oral 

communication in the educational community. It is referred to speaking skill, directly linked 

to the set of components that should develop the communication and learning aspect of 

English as a foreign language (Sandoval-Carcamo et al., 2022). 

On the other hand, López (1999) emphasizes the importance of recognizing and 

valuing the linguistic and cultural diversity of indigenous students. In this sense, Rural 

Institution has been determined that there are problems in the communication of indigenous 

students basically in rural educational institutions that is bilingual, since students do not 

communicate. Fluently neither actively in English nor generate anxiety about interacting in 

group activities in class. Thus, it is necessary to work both teachers and students to improve 

their communicative competencies by implementing the situated learning strategy (Iza Pila, 

2015). 

Teaching and Learning methodologies have evolved, various of them have been 

developed to understand and evaluate study processes and immersions, as well as a variety 

of teaching strategies, methods, and techniques. One of them is situated learning which is a 

learning of knowledge and skills in a specific context that is applied to real everyday 

situations so that every activity is situated (Sánchez, 2009).  

According to Díaz Barriga (2003), learning is characterized by the relationship with 

reality, learning promotes participation in the formation of the student. The learner's context 

is taken up again, it allows the development of meaningful tasks, and the learner is enhanced 

in active interaction. On the other hand, learners' communication plays a crucial role in 

dispelling participants' fears, providing context to what is being observed, making the 

classroom more practical, and facilitating natural learning. Learning should be achieved 

through active participation, allowing students to gain firsthand experiences. Furthermore, 

it should take place within the classroom setting and be designed around a shared objective, 

ensuring that the activity is accessible to all and fostering the recognition of learning as 

meaningful. Ultimately, situated learning is understood as a collaborative process rather than 
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an individual one, where the involvement of multiple contributors influences the outcomes. 

In this process, the teacher acts as a mediator between the students. 

Thus, problems such as communication of indigenous students of Tercero de 

Bachillerato General Unificado at Unidad Educativa del Milenio “27 de Febrero” have been 

noted. One of the possible causes can be the use of traditional teaching methodologies 

because monotonous methods and strategies are applied. A little interest in knowing the new 

language by the student. The lack of active practice within the classroom, and the strict 

adherence of teachers to government guidelines, hinder effective learning. When students 

are not provided with opportunities for direct engagement, their ability to apply and 

internalize knowledge is limited. Additionally, when teachers solely focus on fulfilling the 

functions dictated by the government, they may neglect to tailor instruction to meet the 

individual needs of students. 

Faced with the learning problem, this study aims to know how the application of the 

Situated Learning strategy in the teaching and learning of students develops communicative 

competence. Therefore, the study adopts characteristics of the quantitative approach which 

will allow building knowledge about the application of this strategy. Based on the 

connections that learners exert within interaction and communication. To begin this project, 

the level of communication of the students was diagnosed. Then, the strategy of Situated 

Learning was applied, supporting the experimental method, the same one that was allow 

knowing the results. Finally, the progress of students to manage linguistic, sociolinguistic, 

and strategic communication competences was evaluated. 

 

1.3 PROBLEM FORMULATION 

How does situated learning, as a strategy develop communicative competence in indigenous 

students of Tercero de Bachillerato General Unificado at Unidad Educativa del Milenio “27 

de Febrero” del Cantón Guamote de la Provincia de Chimborazo? 

 

1.4  JUSTIFICATION 

 According to Herrington et al. (2014), situated learning contributes to the broader 

understanding of education systems and policies. It provides evidence-based knowledge on 

the effectiveness of situated learning approaches in promoting meaningful and authentic 

learning experiences. For example, the relationship between learning and the social 

situations. 

On the other hand, Braer (2019) examined that situated learning benefits educational 

institutions and communities. It helps educators and administrators recognize the value of 

creating learning environments that reflect real-world contexts and promote active 

engagement. By implementing situated learning institutions can foster student-centered 

learning experiences, encourage collaboration, and enhance students' problem-solving and 

critical thinking skills. Situated learning approaches provide opportunities for learners to 

actively participate, engage in authentic tasks, and develop practical skills that can be applied 

beyond the classroom.  
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That is why this research helps learners understand the relevance of their education 

and fosters a deeper sense of motivation and engagement in their learning journeys. For 

instance, the individual does not learn through lectures that convey a fixed amount of abstract 

knowledge that will be assimilated and applied in other contexts, but “learning by doing.” 

This is a learning strategy that involves the person in a practical situation, where they will 

assimilate the concepts in relation to the action that takes place; in fact, they play a 

fundamental role in this type of learning improvisation, real interaction cases and new 

processes. 

 Situated learning to improve communication competence is an innovative topic, 

since there is not a variety of previous research in other educational institutions with 

indigenous students, and it is also different, and it is consistent with the time and reality of 

these students.  

  Therefore, this research is the result of a reflection about the implementation 

of situated learning strategy, which can benefit to students and teachers, as well as the 

educational institution through of constant renewal, adaptation, and cooperation, and that 

must be carried out with the reinforcement of their autonomy, and quality in the classroom 

activities.  

Consequently, the research constitutes a shared experience between teachers and 

students within a context of their own life with its cultural traits, that is, the manifestations 

of daily life in the various environments in which students develop, as a basis of expression 

for the development and strengthening of communication skills. This gives a framework of 

realism, relevance and direct participation to students, teachers and part of the community 

involved in the proposal. When wanting to develop communication skills within their own 

life environment, there is a greater motivation towards the acquisition of knowledge and a 

communicative reinforcement that is based on their own life experience. 

In relation to the beneficiaries of this proposal are directly the students of the Tercero 

de Bachillerato General Unificado de la Unidad Educativa del Milenio “27 de febrero”, since 

they are the ones who want to be trained in greater communication skills as a fundamental 

basis for personal and professional growth in all areas of their existence. Indirectly, there is 

a benefit for teachers and the community in general, in the sense of becoming common 

threads within their own context of life to favor the achievement of the objectives proposed 

within the investigation. This constitutes in itself an enriching and revealing experience of 

the practical advantages of the proposal. 

That´s why, when talking about situated learning, the need and the very possibility 

of teaching from one's own life context, known by those involved in the process, are 

highlighted which leads to generating a certain additional dose of confidence since a feeling 

of affinity and security is created from the base of the student's life context. In this regard, 

and in relation to communication skills, these help to maintain adequate communication 

characterized by efficiency and precision. It is important to understand that communication 

is not restricted to the simple emission of a message out of context, since there are factors of 

a diverse nature interests, emotions that directly influence the way in which the received 

messages are understood. 
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Hence, the benefit consists among other things in contributing to the development of 

communication skills in a more conscious and functional way, understanding that the word 

is an expression of a plurality of concrete and abstract factors of reality that are combined as 

a context of life of the individual and are also constituted as a reference for the elaboration 

of their messages and for the way in which they interpret the information received, that is, 

there must be a conscious, mature and functional communicative competence that 

establishes a better relationship between the individual and the environment in the one that 

unfolds. Hence, communication skills as productive tools of a specific cultural environment 

are very necessary as a training and information factor that contributes to the achievement 

of the life objectives of the individual and the community, without generating 

misunderstandings due to adequate communication deficiencies. 

Finally, the importance of reaching the objective proposed by the research is based 

on the fact that, if communication skills are adequately developed through situated learning, 

this will have a positive impact on students in all aspects of their personal and professional 

lives. The study itself constitutes an important point of support and training for the 

development of such skills. 

 

1.5 OBJECTIVES 

 

1.5.1. GENERAL OBJECTIVE 

 

To analyze the usage of the situated learning strategy to develop communicative 

competence in indigenous students of Tercero of Bachillerato General Unificado at Unidad 

Educativa del Milenio “27 de Febrero” del Cantón Guamote de la Provincia de Chimborazo. 

 

1.5.2. SPECIFIC OBJECTIVES 

 

 To know the communicative competence at Tercero de Bachillerato General 

Unificado at Unidad Educativa del Milenio “27 de Febrero” 

 To apply situated learning strategy to develop communicative competence at Tercero 

of Bachillerato General Unificado at Unidad Educativa del Milenio “27 de Febrero”. 

 To evaluate the communicative competence at Tercero de Bachillerato General 

Unificado at Unidad Educativa del Milenio “27 de Febrero” after the application of 

the situated learning strategy. 
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CHAPTER II. 

2. THEORETICAL FRAMEWORK 

2.1 INVESTIGATIVE BACKGROUND 

At Universidad Nacional de Chimborazo repository there is similar research to the 

present investigation, which is considered for building the theoretical bases of this study. It 

is “Description of the development of speaking skill in a large class with students in Noveno 

año de Educación General Básica class “B” at Unidad Educativa “Riobamba”, city of 

Riobamba, Chimborazo province, during the academic year 2016 – 2017” by Siza (2018) 

who affirms that in the teaching-learning process the strategy teacher used to arrange the 

class is proper almost all the time, since, the use of them develops more opportunities for the 

teacher to monitor, support, and reinforce learners and make it possible to be in contact with 

most of them. 

Wang (2020) investigated called “The Role of Classroom-Situated Game-Based 

Language Learning in Promoting Students' Communicative Competence”, he studied the 

effect of situated game-based language learning on students' English communicative 

competence from three aspects, interaction, fluency, and content, in a Japanese university. 

The findings in the investigation were that situated game learning improve students’ 

communicative competence. 

 

2.2 THEORETICAL FOUNDATION 

2.2.1 THE INFLUENCE OF THE SOCIAL CONTEXT 

 

The social context constitutes the environment in which the educational event occurs 

and takes place, which has a powerful influence and impact on development. Education 

always takes place in the bosom of social life, relating in this context all the individuals that 

intervene in the educational process, outside of which interpersonal relationships would be 

impossible. Every society originates and transmits education, but each person encourages it 

to improve learning. The school institution can facilitate this approach through different 

interventions: organizing programs and tasks around the improvement of the community, 

establishing different levels of cooperation, coordinating the educational efforts of the 

community, facilitating the channels of participation. The linkage of schools with their 

environment is a crucial factor for educational quality and innovation (Loe, 2009). 

 

2.2.2 INTERCULTURALITY 

 

Ecuador is a multilingual and multicultural country, compressing indigenous, black 

and mestizo population. Interculturality is the possibility of dialogue between diverse 

cultures through the recognition of diversity. In this way, each group of people has the value 

of communicating and interacting through their beliefs, customs, and learning characteristics 

so that conductive learning is built by respecting the confrontation between cultures, this 

respect maintains tolerance (Viaña, 2010). 
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2.2.3 SOCIAL CONSTRUCTIVIST THEORY  

 

Constructivism is a common position for different research, psychological and 

educational trends. Among it is the theory of Lev Vigotsky, constructivism believes that 

learning is inherently active. A person learns new things and incorporates them into his/her 

previous experience and his/her own psychological structure. Each new piece of information 

is assimilated and stored in mind. Therefore, previous knowledge and experience in the 

individual can be said that learning is neither passive nor objective, on the contrary, it is a 

subjective process that each person constantly modifies according to his/her own experience 

situation. Within this theory, when human beings encounter the culture to which they belong, 

they appropriate the signs that are of social origin in order to internalize them later (Kiraly, 

2014). 

 

2.2.4 VIGOTSKIAN PRINCIPLES IN THE CLASSROOM  

 

Learning and development are social and collaborative activities that cannot be 

"taught" to anyone. It is up to the students to construct their own understanding in their own 

minds. The teacher must take into consideration that learning takes place in meaningful 

contexts, preferably the context in which the knowledge is to be applied. This sociocultural 

metaphor implies a break with traditional teaching, stating that learning is not a process of 

transmission-reception (Chaves, 2011). 

 

2.2.5 EVOLUTION OF THE TERM COMMUNICATIVE COMPETENCE 

 

The concept of communicative competence evolved from Noam Chomsky's criticism 

of Skinner's perception of language learning, where he proposed a process based only on the 

stimulus-response relationship, without taking into consideration the vital importance of the 

creative process. Thus, Chomsky proposed linguistic competence as the ability to interpret 

and act. In 1990, he assumed three competencies as language competence, strategic 

competence, and mechanism, and assumed the importance of the use of appropriate 

language. Thus, over the years it has been studied by authors from various areas of science 

who emphasize the need to learn from the elements of communication. In 2009 the 

communicative competence was configured in the Common European Framework of 

Reference for Languages by three competences (linguistic, sociolinguistic, and pragmatic) 

strengthening each of them by knowledge, skills, and abilities. Currently, foreign language 

teaching has been increasing, so that the interest in the achievements of effective 

communication, as well as developing skills through study and practice, has been fostered 

(Aguirre, 2005).  
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2.2.6 IMPORTANCE OF THE DEVELOPMENT OF COMMUNICATION SKILLS 

 

Human beings are in constant relationship each other, communication is the way to 

achieve this interrelation, so this process involves two or more objects of communication, 

speakers, and listeners, who by sending and receiving messages, interact to achieve a joint 

significance. This process is achieved more easily and dynamically through oral skill. 

Communication is exchange, interrelation, and dialogue within social life people, produce 

information with the relationship of the needs to communicate since communication cannot 

exist without words. On the other hand, it is important to consider educational 

communication within the teaching and learning process, since through the interaction 

between teacher and student, learning negotiations are generated, thus meaningful learning 

is generated (Román et al., 2016). 

 

2.2.7 COMPONENTS OF THE COMMUNICATIVE COMPETENCE 

 

Communicative competence refers to the innate and universal cognitive ability of 

any human to produce and understand an unlimited number of sentences. (Savignon, 2017). 

Alvarez (2015) mentioned that Dell Hymes, an anthropological linguist, introduces the 

notion of communication competence in the continuity of Chomsky's linguistic competence. 

For Hymes (1992) communicative competence is not conceived as simple knowledge but 

rather as a disposition to act, to engage in communicative performance. This notion brings 

the idea that to communicate, it is not enough to know the language, the linguistic system, it 

is also necessary to know how to use it according to the social context. 

According to Díaz & Viñas, (2004) there are four components of communicative 

competence: 

 Linguistic competence: using and explaining the language correctly. 

 Sociolinguistic competence: These skills would include information on the way 

of life, social behavior, philosophical, artistic, and political currents, traditions, 

among others, which is to say, elements concerning fundamental ethnological 

and sociological knowledge on the culture and the target language company. 

 Discursive competence: These are the skills concerning the proficiency in the 

rules of speech, the different types of text, and speech acts. It is about “cultural 

and educational practices varying from one country to another,” which seems 

important to us when it comes to correspondents from distinct cultures. 

 Strategic competence: use verbal and non-verbal communication strategies to 

improve the effectiveness of communication. 

 

2.2.8 SITUATED LEARNING 

 

Situated learning from the construction of knowledge is a strategy conceived as a 

practice in experience, insofar as learning means entering a given reality, in which the social 

context predominates for the learning that occurs, by allowing students to use what they have 

learned in various relevant real-life situations, favoring the contextualization of learning, and 
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allowing it to become meaningful (Benavides, et al., 2009).  Situated learning are part of 

educational environments that consider the concerns of students, the logic of their questions. 

The knowledge built and the skills developed in such a context are very meaningful and it is 

not about abstract learning, but learning-in-action and learning-from-action. 

According to Dawley (2014) situated learning differs from school learning, because 

the former takes place in context, around open exchanges on concrete common problems. It 

is related to the short- and long-term goals of individuals, their reasons for acting and their 

feelings associated with them. Thus, the situated learning approach assumes that the social 

construction of reality lays its foundations in cognition and in the practical action found in 

everyday life; in turn, it highlights the importance of spaces or environments, verbal 

expression focused on interaction with others and recognizes the value of generating learning 

in informal teaching situations (Lamas, 2015). 

 

2.2.9 CHARACTERISTICS OF SITUATED LEARNING    

 

Penagos (2007) proposes the following characteristics: Learning is a situated social 

experience that is enriched by others' experiences, shared resources, and common social 

practices; in which language plays a basic role as a mediating tool. Situated learning is based 

on the concept that knowledge is contextual and situated, and influenced by the activity 

context, and culture in which it is used. Although exact replication is often impossible, close 

replication to a real-world context enhances learning; in this sense, in the classroom and in 

the community of learners, the learning environment must be redesigned so that actors can 

participate productively in authentic shared cognitive experiences. 

Perez et al. (2015) mentioned that situated learning is characterized by the following 

elements: learning in authentic context, authentic activities, access to expert skills and 

process modelling, multiple roles and perspectives, collaborative knowledge building, 

reflection favoring abstraction, support in the form of coaching, scaffolding, and fading; 

integration of learning assessment into learning activities. 

 

2.2.10 ROLE OF THE TEACHER AND THE STUDENT IN SITUATED LEARNING 

 

The role of the teacher and the student in situated learning, the teacher conceives 

teaching as the transmission of information that they intend to reach the students to develop 

learning skills and strengthen their abilities based on constructivist and situational 

conceptions. On the other hand, student learning arises from the involvement of specific and 

real situations from the sociocultural context, in other words, the student is the builder of 

their own learning through interaction with other people that allow them to create adaptation 

strategies, and regulation of the same, in such a way that a dynamic, reflexive and self-

regulated knowledge is generated in the student, which reveals it in a particular situation or 

context (Romero, 2021). 

Bereiter (2021) said that situated learning emphasizes that a good learning 

environment is one that allows the learner to enter a community of experts who guide and 

advise him. The teacher as a dispenser of knowledge hardly exists anymore. On the other 
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hand, the acquisition of a skill must take place in the situation where it will be used. Thus, 

the skills acquired by learners in a learning situation encompass not only the knowledge and 

how acquired, but also the steps taken to produce and mobilize this knowledge in interaction 

with the material and socio-cultural aspects of the situation. That is to say, the learning must 

take place in a context so that the learner can give it meaning. 

Bereiter (2021) also tells us that information and communication technologies offer 

exceptional possibilities of introducing into the classroom learning situated through the 

learning community or the community of practice. In these communities, students learn from 

each other and build knowledge together by coming together with those who have the same 

interests and concerns and do not require physical regrouping of its members, distant from 

each other. 

Situated learning, in many moments, takes place in collaboration with teammates. 

People who share the same project and, therefore, participate in the illusion of the same goal 

(Gee, 2012). The end goal describes the direction of this team, however, to arrive at the 

desired scenario, it is important to follow the process, overcome obstacles and solve 

problems that arise along the way. 

 

2.2.11 SITUATED LEARNING AND ENGLISH LANGUAGE LEARNING  

 

Learning English through situational actions can put into practice what students have 

learned in the classroom by reproducing it in other environments. In this way, learners can 

develop a cultural and global identity that allows them to live in a society in which they 

interact with people of different nationalities and cultures. As stated by Paramo (2010), it 

aims on students learning to express themselves through meaningful expression, rather than 

teaching them to create sentences with potentially correct grammatical structure, it means 

grammar is important in the language. The focus is on students communicating by means of 

useful sentences for creating long structures which should be taught according to age of the 

students, and so situated learning becomes important here because by placing the student in 

a specific context, he/she needs to communicate in an adequate way with the context in 

which he/she is developing his/her practice. 
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CHAPTER III 

3. METHODOLOGY 

 

3.1. APPROACH 

 

The quantitative research approach is a systematic and empirical method of gathering 

and analyzing numerical data to examine relationships, patterns, and trends within a 

population or sample. In this sense, the quantitative approach was used in this research 

because it is intended to apply situated learning as the object of study in order to know how 

this strategy helps to develop students' communicative competence. (Coy, 2019). 

 

3.2. RESEARCH MODALITY 

This research had both documentary and field modalities, first, it was documentary 

research due to its foundation, obtained from digital and physical sources of scientific 

journals, articles, theses, publications, as well as books that serve as support for the 

elaboration of the theoretical foundation. The field research was one that consists of 

collecting everything directly from the investigated subjects, or of the reality where the facts 

take place primary data. According to Bezanson & McNamara (2019), point out that in field 

research the researcher observes and interacts directly with the participants and the context, 

which allows him/her to collect detailed and authentic data. 

3.3. LEVEL OR TYPE OF INVESTIGATION 

Applicative research was used, which refers to systematic investigations aimed at 

providing innovative real-world solutions or addressing specific challenges to issues 

affecting an individual, group, or society (Bergmann et al., 2021). To carry out the research, 

the main problem was identified, then the information was collected through a literature 

review, as well as the activities to be applied. Finally, from the application of situated 

learning as the object of study, real data were obtained. 

 

3.4. RESEARCH POPULATION 

 The population is the set of a studied phenomenon that describes the case or 

demographic characteristics of those participating in the study including a set of units of 

analysis that make up that phenomenon and that must be quantified for a given statistical 

purpose (Stratton, 2021). This research was conducted at Unidad Educativa del Milenio "27 

de Febrero" located in parroquia Palmira of Canton Guamote, Provincia de Chimborazo. It 

was worked with 30 students who are coursing Tercero de Bachillerato General Unificado. 
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3.5. SAMPLE SIZE 

In this research, it was not necessary to apply a sampling technique because the 

population is relatively small, there is no need to take a sample, so it will be census-based 

and does not rely on probability methods for the choice of the sample. 

 

3.6. DATA COLLECTION TECHNIQUES AND INSTRUMENTS 

3.6.1 PRE AND POST TEST  

Pretesting involves taking tests before to-be-learned information is studied, whereas 

post testing involves taking tests after information is studied (Pan, 2021). Firstly, for pretest 

it was based on use of language oral skill. Secondly, the posttest allowed to evaluate the 

development of the students later to the application of didactic-pedagogical strategies based 

on the strategy of situated learning. 

 

3.6.2. PARTICIPANT OBSERVATION 

For Lofland et al. (2022), observation is a basic method to acquire information about 

the world around us where through active participation, researchers can directly observe and 

experience the dynamics, interactions, and behaviors within groups and settings. In this 

sense, participation in the classroom allowed data to be collected through a checklist which 

raised some indicators that were verified during the development of the application activities 

of situated learning-focused communicative competence. 

 

3.6.3. RUBRIC 

 

According to Lima et al. (2019) defined a rubric as a structured evaluation tool that 

helps researchers assess and measure the quality and effectiveness of various aspects of their 

research work. It provides a clear framework for evaluating the criteria or dimensions that 

are relevant to the research project, allowing for consistent and fair evaluation of research 

components such as methodology, data analysis, presentation of findings, and overall 

research quality. A well-designed rubric can enhance the rigor and objectivity of research 

assessment, enabling researchers to receive constructive feedback and improve their work. 

In this regard, the activities which were evaluated and applied were daily routines, future 

plans, likes, and dislikes based on the reality of indigenous students and society. Finally, 

these activities were evaluated based on a rubric that had as indicators grammar, vocabulary, 

pronunciation, and active interaction during the class. 
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CHAPTER IV 

 

4. RESULTS AND DISCUSSIONS 

4.1. PRE-TEST RESULTS  

The pretest used in the present research is a test of Cambridge KET. The test includes 

2 parts that are used for this investigation. In part 1 the examiner asked students some 

questions. These questions were about daily life, free-time activities, likes and dislikes, past 

experiences, and future plans, on the other hand, in part 2 students talked each other in pairs. 

The examiner gave a task with five pictures on; it was related to one topic. Students were 

asked to discuss the activities. The objective of this test was to know the communicative 

competence at Tercero de Bachillerato General Unificado at Unidad Educativa del Milenio 

“27 de Febrero.” It was important to evaluate the communicative competence of students so 

that, the assessment rubric included criteria that helped to evaluate the level of students. 

Grammar and vocabulary, pronunciation and interactive communication were the criteria 

that evaluated students. The rubric had three grades to evaluate students, these grades are 4-

6, 7-8, and 9-10. 

 

Table 1  

Pre-test Rubric Results 

Grade 
N° 

Students 

(Grammar and vocabulary) 

 
Pronunciation 

Interactive 

Communication 

4-6 26 

Shows only limited control of 

a few grammatical forms. 

Uses a vocabulary of isolated 

words and phrases.  

It has very limited control 

of phonological features 

and is often unintelligible  

It has considerable 

difficulty maintaining 

simple exchange. Requires 

additional prompting and 

support. 

7-8 4 

Shows sufficient control of 

simple grammar forms. Uses 

appropriate vocabulary to talk 

about everyday situations. 

It is mostly intelligible, 

despite limited control of 

phonological features. 

Maintain simple exchange, 

despite some difficulty. 

Requires prompting and 

support 

9-10 0 

Shows a good degree of 

control of simple grammatical 

forms. Use a range of 

appropriate vocabulary when 

talking about everyday 

situations 

It is mostly intelligible 

and has some control of 

phonological features at 

both utterances and word 

levels. 

Maintains simple 

exchanges. Requires very 

little prompting and 

support. 

Adapted from assessing speaking rubric for KET, Cambridge.  
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Table 2  

Pretest results grade 4-6 

Criteria Frequency Percentage 

Grammar and Vocabulary 8 33% 

Pronunciation 7 21% 

Interactive communication 11 46% 

Total of Students 26 100% 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at Unidad Educativa del Milenio 

“27 de Febrero” 

 

Graphic 1  

Pretest results grade 4-6 

 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 

 

ANALYSIS AND INTERPRETATION 

According to the data in table and graph 1, most of the students obtained a grade 

among 4-6, with a total of 26 students. The evaluation criteria in this range were three: 

grammar and vocabulary, pronunciation, and interactive communication. 33% of students 

(8) had regular performance in grammar and vocabulary. These students showed only limited 

control of a few grammatical forms and they used a vocabulary of isolated words and 

phrases. Meanwhile 21% of students which represents 7 learners showed a pronunciation 

33%

21%

46%

GRADE 4-6

Grammar and Vocabulary Pronunciation Interatice Communication
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mostly intelligible and had some control of phonological features at both utterances and word 

levels. Finally, 11 students maintained simple exchanges and required very little prompting  

and support. 

Table 3  

Pretest Results grade 7-8 

 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at Unidad Educativa del Milenio 

“27 de Febrero” 

 

Graphic 2  

Pretest Results grade 7-8 

 

Author: Pacto M, 2023 
Source: Indigenous students of Tercero de Bachillerato General Unificado at Unidad Educativa del Milenio 

“27 de Febrero” 

 

ANALYSIS AND INTERPRETATION 

 According to the findings in table and graphic, it can be said that 4 students obtained 

a grade among 7-8. Two students which represents 50% performed better in grammar and 

vocabulary criterion showing sufficient control of simple grammar forms, they used 

appropriate vocabulary to talk about everyday situations. On the other hand, 2 students 

50%

0%

50%

Grade 7-8

Grammar and Vocabulary Pronunciation Interactive Communication

Criteria Frequency Percentage 

Grammar and Vocabulary 2 50% 

Pronunciation 0 0% 

Interactive communication 2 50% 

Total of Students 4 100% 
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maintained simple exchange, despite some difficulty, and required prompting and support, 

this 50% of students controlled better interactive communication.  

Table 3 PRE-TEST RESULTS 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at Unidad Educativa del Milenio 

“27 de Febrero” 

 

Graphic 3  

PRE-TEST RESULTS 

 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at Unidad Educativa del Milenio 

“27 de Febrero” 

 

ANALYSIS AND INTERPRETATION 

According to the table and graphic 1, grammar and vocabulary, pronunciation and 

interactive communication were evaluated and based on it, the results have shown that 26 of 

students who represent 87% of the class obtained a grade among 4-6, and meanwhile, 4 

students have got a grade among 7-8 this corresponds to 13% of the class. On the other hand, 

nobody in the class have obtained a grade of 9-10. These results corresponding to pretest 

analysis. 

Conforming to the pretest findings, indigenous students of Tercero de Bachillerato 

General Unificado at Unidad Educativa del Milenio “27 de Febrero” showed only limited 

control of grammatical forms, used a vocabulary of isolated words and phrases. They had 

87%

13%0%

PRE TEST RESULTS

Grade 4-6 Grade 7-8 Grade 9-10

Grade Frequency Percentage 

4-6 26 87% 

7-8 4 13% 

9-10 0 0% 

Total 30 100% 
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limited control of phonological features and is often unintelligible. Finally, they had 

difficulty maintaining simple exchange, and requires additional prompting and support. 

Penagos (2007), considers that application of situated learning strategy is an alternative to 

improve students’ skills. Once obtained the pretest results, situated learning will be applied 

to improve the communicative competence in indigenous students through the usage of 

grammar and vocabulary, pronunciation, and interactive communication activities. 

 

CHECK LIST ASSESSMENT 

Participation of students in class activities related to communicative competences 

through situated learning. 

Objective: To know the communicative competence at Tercero de Bachillerato General 

Unificado at Unidad Educativa del Milenio “27 de Febrero”.  

This Check List Assessment was applied to students as pretest to know the 

management and the knowledge of communicative competence and to know what is the 

frequency that they demonstrated linguistic competence, sociolinguistic competence, 

discursive competence and strategic competence. For example: we obtained the result that 3 

students usually speak short and long sentences in communication. It is referred to linguistic 

competence. 

 

Indicators Usually Often Sometimes Rarely 

Linguistic competence 

Learners speak short and long sentences in 

communication. 
3 6 7 14 

Learners speak clearly and understand the 

language. 
1 7 9 13 

Sociolinguistic competence 

Learners generate active communication 

through a real context. 
3 8 9 10 

Students express their opinions freely. 
4 9 9 8 

Learners use meaningful examples when 

communicate. 
2 7 9 12 

Students participate in class actively. 
6 6 8 10 

Discursive Competence 

 Learners ask questions orderly and 

structurally  
2 5 13 10 

The messages are meaningful  1 4 11 14 

Strategic competence 

Students communicate through body 

language  
5 7 9 9 
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Learners demonstrate confidence to 

provide information. 3 5 8 14 

 

Table 4  

Linguistic Competence 

Indicators Usually Often Sometimes  Rarely  

Learners speak short and long sentences in 

communication. 
3 6 7 14 

Learners speak clearly and understand the 

language. 
1 7 9 13 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 

 

Graphic 4  

Linguistic Competence 

 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 

 

ANALISYS AND INTERPRETATION 

Table and graph number 4 explain the “Linguistic competence” indicator, this 

indicator has sub-indicators in which the researcher observed the progress of the students 

when the situated learning strategy was applied. The first sub-indicator shows that 3 students 
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usually spoke short and long sentences in communication, 6 students often did it, 7 

sometimes, and 14 rarely speak short and long sentences in communication. On the other 

hand, according to data in the second sub-indicator, 1 student usually spoke clearly and 

understand the language, 7 students often did it, 9 learners sometimes, and 13 students 

rarely spoke clearly and understand the language. 

 

Table 5  

Sociolinguistic Competence 

Indicators Usually Often Sometimes  Rarely  

Learners generate active communication 

through a real context. 
3 8 9 10 

Students express their opinions freely. 4 9 9 8 

Learners use meaningful examples when 

communicate. 
2 7 9 12 

Students participate in class actively. 6 6 8 10 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 

 

Graphic 5  

Sociolinguistic Competence 

 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 
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ANALISYS AND INTERPRETATION 

According to data in table and graphic 5, “Sociolinguistic Competence” has 4 

indicators which were used to evaluate the skills related to this communicative competence 

that helped researcher to analysis the progress of students in this specific competence. 

During the different activities developed 3 students “usually” generated active 

communication through a real context, additionally 9 students often developed and showed 

comprehension in a real-world context, meanwhile 9 learners “sometimes” developed this 

indicator, finally, 10 students “rarely” generated active communication through a real 

context. 

The data obtained in the second indicator “Students express their opinions freely” 

shows that 4 students “usually” participated in class and expressed their opinion, meanwhile 

9 students “often” try to answer questions freely, on the other hand, 9 learners “sometimes” 

made their best to participate, and just 8 students “rarely” express their opinion freely. 

The next indicator indicates if learners use meaningful examples when communicate. 

The results for this indicator were that 2 students “usually” used meaningful examples in 

activities, 7 students “often” gave examples to communicate during the class, also 9 learners 

“sometimes” tried to use examples to explain their opinions, and 12 students rarely used 

meaningful examples to communicate.  

Finally, the last indicator data is “Students participate in class actively.” Just 6 

students usually participate in class freely, meanwhile 6 students “often” try to participate 

in the activities, 8 students “sometimes” tried to participate with the help of the teacher, and 

10 students” rarely” participate. 

 

Table 6  

Discursive Competence 

Indicators Usually Often Sometimes  Rarely  

 Learners ask questions orderly and 

structurally  
2 5 13 10 

The messages are meaningful  1 4 11 14 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 
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Graphic 6  

Discursive Competence 

 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 

 

ANALISYS AND INTERPRETATION 

According to the data obtained in table 7 and graph 6, it is identified that in the first 

indicator "Learners ask questions orderly and structurally" the students expressed 

themselves in diverse ways; 2 students "usually" do; while 5 students "often"; 13 students 

“sometimes, and 10 students” rarely. 

On the other hand, the data of the second indicator show that 1 student "usually" 

carried out the activity while 4 "often", 11 students "sometimes" and finally 14 students 

"rarely", these data indicate a progressive advance in discursive competence. 

 

Table 7  

Strategic Competence 

Indicators Usually Often Sometimes  Rarely  

Students communicate through body 

language  

5 7 9 9 

Learners demonstrate confidence to 

provide information. 

3 5 8 14 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 
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Graphic 7  

Strategic Competence 

 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at Unidad Educativa del Milenio 

“27 de Febrero” 

 

ANALISYS AND INTERPRETATION 

The last communicative competence is strategic components with their respective 

indicators. After analyzing in detail, the participation and progress of the students during the 

application of the situated learning strategies, the following results have been analyzed in 

table 8 and graph 7. The indicator "students communicate through body language", 5 

students "usually" who used gestures or movements to communicate; 7 students “often” did; 

9 students “sometimes” and 9 students “rarely”. It should be noted that the students 

demonstrated a limited knowledge to express themselves in the target language. 

The second indicator related to confidence to provide information showed the 

following results: 3 students “usually” demonstrated confidence to provide information; 5 

students “often” did it; 8 students “sometimes”, and finally; 14 students “rarely”. 

 

4.2. POST-TEST RESULTS 

The posttest used in this research is a test of the Cambridge KET, which includes 2 

sections that are used for the study. In the first, the researcher developed questions to 

students. They alluded to the daily life as, for example, what they do in their free time, their 

tastes and dislikes, their experiences, and desires for the future. The evaluator gave each 

student an activity based on 5 images linked to a particular subject. He then asked the pupils 

to comment on each one. The purpose of this evaluation was to identify the advancement 

and improvement of the communicative competence in the students who were studying the 
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Third of the Unified General Baccalaureate in the Educational Unit of the Milene "February 

27". Due to the importance of examining this competence, the rubric integrated three criteria 

of value: grammar and vocabulary, pronunciation, and interactive communication, which 

were already analyzed in the pretest, but without the intervention of the examiner and its 

optimization strategy. In addition, the heading included the same grades as the previous one.: 

4-6, 7-8 y 9-10. 

 

Table 8  

Post-test Rubric Results 

Grade 
N° 

Students 

(Grammar and 

vocabulary) 

 

Pronunciation 
Interactive 

Communication 

4-6 0 

Shows only limited control 

of a few grammatical forms. 

Uses a vocabulary of 

isolated words and phrases.  

It has very limited control 

of phonological features 

and is often unintelligible  

It has considerable 

difficulty maintaining 

simple exchange. Requires 

additional prompting and 

support. 

7-8 8 

Shows sufficient control of 

simple grammar forms. 

Uses appropriate vocabulary 

to talk about everyday 

situations. 

It is mostly intelligible, 

despite limited control of 

phonological features. 

Maintain simple exchange, 

despite some difficulty. 

Requires prompting and 

support 

9-10 22 

Shows a good degree of 

control of simple 

grammatical forms. Use a 

range of appropriate 

vocabulary when talking 

about everyday situations 

It is mostly intelligible and 

has some control of 

phonological features at 

both utterances and word 

levels. 

Maintains simple 

exchanges. Requires very 

little prompting and 

support. 

Adapted from assessing speaking rubric for KET, Cambridge. 

 

Table 9  

Post test results 

Criteria Frequency Percentage 

Grammar and Vocabulary 0 0% 

Pronunciation 8 27% 

Interactive communication 22 73% 

Total 30 100% 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 
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Graphic 8  

Post test results 

 

Author: Pacto M, 2023 

Source: Indigenous students of Tercero de Bachillerato General Unificado at    Unidad Educativa del Milenio 

“27 de Febrero” 

 

ANALYSIS AND INTERPRETATION 

According to the data in the table and Figure 8, the majority of the students scored 

between 9 and 10, with a total of 30. The evaluation criteria in this range were three: 

grammar and vocabulary, pronunciation, and interactive communication. 75% of the 

students (22) had a favourable performance in interactive communication. For their part, 

27% of the students, that is, 8 students, showed a widely intelligible pronunciation, however, 

none of them, 0%, achieved a low qualification in any of the criteria. This was favorable 

because it reflected the effectiveness of the applied strategy. 

Post test Check list results 

 

Table 10  

Linguistic Competence 

Indicators Usually Often Sometimes  Rarely  

Students pronounce short and 

long sentences in 

communication 

20 5 4 1 

Students speak clearly and 

understand the language 

22 6 1 1 
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Author: Pacto M, 2023 

Source: Indigenous students of the third year of the Unified General High School in “Unidad Educativa del 

Milenio 27 de Febrero”- 

 

Graphic 9  

Linguistic Competence 

 

Author: Pacto M, 2023 

Source: Indigenous students of the third year of the Unified General High School in “Unidad Educativa del 

Milenio 27 de Febrero”- 

 

ANALYSIS AND INTERPRETATION  

According to the data presented in table and graph 8, it is identified that in the first 

indicator "Students pronounced short and long sentences in communication", 20 students 

pronounced them normally, 5 students did it often, 4 sometimes and 1 rarely.  In the case of 

the second indicator "Students speak clearly and understand the language", the data revealed 

that 22 students do it normally, 6 often, 1 sometimes and 1 student do it rarely. 

It is evident the progress of the students in the development of this competence, 

which, according to Mantilla (2022), plays a crucial role in the development of people 

because it encloses the knowledge, understanding and expression of the language, even 

denotes the ability where it is used to meet various demands and desires. However, 

Zhamungui (2020) argues that, thanks to this competence, learners have the possibility of 

expressing themselves in both skills writing and oral expression, so its grammatical 

correctness is a substantial fact that leads the subject to a quick adaptation to the context and 

to his interlocutors. 
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Table 11  

Sociolinguistic Competence 

Indicators Usually Often Sometimes  Rarely  

Students generate active 

communication through a real 

context. 

19 7 3 1 

Students freely express their 

opinions 

25 3 1 1 

Students use examples to 

communicate 

18 6 4 2 

Students actively participate in 

class 

26 2 1 1 

Author: Pacto M, 2023 

Source: Indigenous students of the third year of the Unified General High School in “Unidad Educativa del 

Milenio 27 de Febrero”- 

 

Graphic 10  

Sociolinguistic competence 

 

Author: Pacto M, 2023 

Source: Indigenous students of the third year of the Unified General High School in “Unidad Educativa del 

Milenio 27 de Febrero”- 

 

ANALYSIS AND INTERPRETATION  

According to table and graph 9, the data achieved in the first indicator "Students 

generate active communication through a real context" the data showed that 19 students 

usually generate it, 7 often, 3 sometimes and 1 rarely. In the case of the second indicator 
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"Students freely express their opinions", 25 students usually do it, 3 often, 1 sometimes and 

1 rarely. On the other hand, the data for the third indicator "Students use meaningful 

examples when communicating", the results reflect that 18 students usually use them, 6 

often, 4 sometimes and 2 rarely. Finally, the data for the indicator "Students actively 

participate in class" show that 26 students usually participate in this way, 2 often, 1 

sometimes and 1 rarely. 

The progress of sociolinguistic competence in students it is fundamental since, as 

Criollo et al., (2020) point out, it conceives the construction and preservation of the identity 

of individuals belonging to various cultures that exist in a given territory, which, through 

language, it develops the interrelation between the subject and society based on the context 

in which the communicative encounter takes place. However, in a globalized world, 

Martínez and Iglesias (2018)) indicate that this relationship often affects both the production 

and understanding of messages due to the range of dialects that are handled in each culture, 

so they suggest that educational institutions should train students in the skills and abilities 

necessary for them to know how to use the language appropriately according to the 

circumstances in which it is used. 

 

Table 12  

Discursive competence 

Indicators Usually Often Sometimes  Rarely  

Students formulate questions 

in an orderly and structural 

manner 

22 4 2 1 

Messages are meaningful 24 3 2 1 

Author: Pacto M, 2023 

Source: Indigenous students of the third year of the Unified General High School in “Unidad Educativa del 

Milenio 27 de Febrero”- 
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Graphic 11  

Discursive competence 

 

Author: Pacto M, 2023 

Source: Indigenous students of the third year of the Unified General High School in “Unidad Educativa del 

Milenio 27 de Febrero”- 

 

ANALYSIS AND INTERPRETATION  

The information in table and graph 10 show that in the first indicator "Students 

formulate questions in an orderly and structural way" 22 students do it normally, 4 often, 2 

sometimes and 1 rarely, while in the second indicator "Messages are meaningful" in 24 

students normally are meaningful, in 3 often, in 2 sometimes and in 1 rarely. 

The progress of the students under study is favorable given that they have cultivated 

skills and abilities that will allow them to overcome the challenges of the phenomenon of 

globalization, which according to Hoyos (2020) the accelerated advances of today's society, 

requires critical people, capable of understanding the world and communicating about it 

clearly and accurately, able to function in any social scenario and prepared to socialize with 

others without harming them based on a behavior founded on values. However, for Almanza 

et al., (2019) this work is presented as a commitment not only of the student but also of the 

teacher, the institution and all the elements that integrate the educational system since, 

discursive competence requires a comprehensive training that needs the mobilization of 

circumstantial, intellectual, material and personal inputs to face the problems according to 

the context in which they arise, where the knowledge and management of linguistics, 

pragmatics, paralinguistics, kinesics, semantics and sociolinguistics are essential. 
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Table 13  

Strategic competence 

Indicators Usually Often Sometimes  Rarely  

Learner communicates 

through body language 

23 3 2 2 

Learner demonstrates 

confidence in providing 

information 

26 2 1 1 

Author: Pacto M, 2023 

Source: Indigenous students of the third year of the Unified General High School in “Unidad Educativa del 

Milenio 27 de Febrero”- 

 

Graphic 12  

Strategic competence 

 

Author: Pacto M, 2023 

Source: Indigenous students of the third year of the Unified General High School in “Unidad Educativa del 

Milenio 27 de Febrero”- 

 

ANALYSIS AND INTERPRETATION  

The data in table and graph 11 indicate that in the first indicator "Students 

communicate through body language" 23 students usually do, 3 often, 2 sometimes and 2 

rarely, while in second indicator "Student demonstrates confidence to provide information" 

26 students usually demonstrate it, 2 often, 1 sometimes and 1 rarely. 

The learners' progress in the field of strategic competence is important given that, according 

to Muschietti (2019), it assists the improvement of the learners' linguistic and 

communicative competence in their learning process (especially when learning another 

language) by developing and employing their skills when performing a particular task, in 
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this case, in their communicative encounters with the other(s). Despite its value, García et 

al., (2020) point out that the time and effort needed to explicitly promote this competence in 

the classroom is not usually invested, as it should be based on an awareness of how, when 

and where the learner can assimilate and use it. 

 

4.3. DISCUSSION  

In the field of pedagogy, situated learning in favor of communicative competence is 

presented as a trend, which is a real and determined context as classroom that aims to solve 

those inconveniences through the use of everyday facts, whose basis is the sociocultural 

scenario as a key point in the assimilation of skills and abilities in conjunction with a 

cooperative work that is characterized by presenting learning as a social experience  

(Cevallos, 2019). 

Situated learning is used in the present research because, as Pachón (2018)  points 

out, this type of learning within the communicative competence alludes to a 

multidimensional intervention, in other words, it is a cultural learning because it is an 

experience that takes as resources of thinking, effectiveness and student´s dynamism which 

is the result of actions, culture and its context. 

However, Cacheiro et al., (2020) mentions that to be successful, substantial aspects 

should be taken into account such as the strategic, pedagogical and curricular goals of the 

institution in which it will be adopted in favor of the students' communicative competencies, 

which comprise an important resource within the academy, since it provides standards and 

control actions to motivate students and subsequently evaluate them. In this regard, this 

strategy showed reliable results in the communicative competence of learners where the 

researcher provided real activities which happen every day of the student's life. 

In this regard, Durán et al., (2022) argue that all competencies are not created, but 

rather developed, since each person possesses them, at a certain level, from the moment they 

are born. Therefore, competencies require stimulation to strengthen them gradually 

throughout life, which will allow students to successfully face the challenges that arise in 

their interaction within a society that is constantly advancing and requires individuals with 

knowledge and essential skills, one of which is communication. The students were 

stimulated to improve their communicative competence through situated learning, and they 

demonstrated an improvement through the usage grammar, vocabulary, pronunciation and 

active interaction. 
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CHAPTER V 

 

5. CONCLUSIONS AND RECOMMENDATIONS 

 

5.1. CONCLUSIONS 

 

When analyzing the use of the situated learning strategy in the development of 

communicative for indigenous students in the third year of the“Unidad Educativa del 

Milenio 27 de Febrero” in Guamote canton, Chimborazo Province, it was found that an 

important part of the students had a regular performance in grammar and vocabulary, and 

they did not achieve good level in the area of interactive communication and pronunciation.  

The communicative competence of the students under study showed weakness in 

these skills since they presented difficulties in exchanging messages, their phonological 

features were unintelligible, and they had limited grammatical forms and a precarious and 

isolated vocabulary. The diagnosis of communicative competence indicated the need of 

applying the situated learning strategy as an improvement option.  

When evaluating the communicative competence of the indigenous students in the 

third year of the “Unidad Educativa del Milenio 27 de Febrero” in Guamote canton, 

Chimborazo Province after the strategy was applied, there was a notable progress in this 

competence since students achieved important advances such as the use of clear sentences, 

communication. Based on the context, the use of meaningful examples, dynamic interaction, 

better structure in the formulation of concerns, messages with value, the use of body 

language and they showed confidence when sharing information with others. 

 

5.2 RECOMMENDATIONS 

Based on the conclusions drawn from the analysis of the use of the situated learning 

strategy in the development of communicative skills for indigenous students in the third year 

of the “Unidad Educativa del Milenio 27 de Febrero” in Guamote Canton, Chimborazo 

Province, I would recommend the following: 

Teachers should plan activities aimed at correcting deficiencies in reading and 

writing, since this is surely the biggest limitation in the development and strengthening of 

communication skills; It is also recommended to carry out activities on topics related to the 

development of actions that allow strengthening the communicative competence of students 

in order to improve grammar, vocabulary, pronunciation and active interaction related to real 

life activities and routine. from their sociocultural facts. Finally, it is necessary to integrate 

social skills inside and outside the classroom. 

Also, it is recommended to prioritize activities that promote communication and the 

exchange of messages. Provide opportunities for learners to engage in conversations and 

discussions that allow for the practice of language skills in a hands-on and interactive way. 

In addition, it is necessary to incorporate various multimedia resources, such as videos, 
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audiobooks and music, that are relevant to the culture of the students. These resources can 

expose learners to authentic language use, cultural nuances, and diverse contexts, making 

the learning experience more engaging and meaningful. 

It is necessary to provide opportunities for dynamic interaction where students can 

create a class environment that encourages active participation and co-responsible 

collaboration. Incorporate pair or group work, role-plays, debates and discussions to 

encourage dynamic interaction and promote language practice. Also, provide constructive 

feedback to learners on their use of the language, including grammatical accuracy, non-

verbal communication, and overall effectiveness. Encourage students to reflect on their 

performance and set goals for improvement with the support of situated learning to develop 

communicative competence by implementing these recommendations, the students can 

further enhance their communicative competence, develop stronger interactive 

communication skills, improve their pronunciation, and expand their vocabulary, ultimately 

leading to more effective language proficiency. 
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ANNEXES 

Lesson plan  

Lesson Title Hobbies  

Lesson Objective Students will be able to communicate actively.  

By the end of this lesson, students will be able to  

 Talk about things they like, love, and hate doing. 

 Talk about their hobbies. 

 Develop discursive competence through usages of 

questions, and messages in an ordered and meaningful way. 

Materials Needed 1. Board, markers 

2. Flashcards, slides 

3. Reading (handout) 

4. Hand out (Find someone who) 

Student Information 

Number of Students 30 

Student Age/Grade 16 years old 

Student Language 

Proficiency Level 

Intermediate Low 

Warm up 

(5min) 

Teacher asks students to brainstorm and share ideas about what 

they like doing in their free time, teacher gives an example: “I like 

dancing,” teacher writes students’ answer in the board. 

Activity 1 Teacher introduces vocabulary about activities people usually 

enjoy or hate doing. 

Teacher writes some examples at the board.  

Students work in groups and discuss about their hobbies. 

Students watch a video about the use of like, love, and hate. 

https://youtu.be/uS0UfFPPTy8 

Activity 2  Students read a text about hobbies and complete the handout with 

the text information. 

Students compare their answers in pair, then teacher check the 

answers with the whole class. 

https://youtu.be/uS0UfFPPTy8
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Activity 3 

Icebreaker 

Teacher asks students to think something that they like, love, and 

hate doing, then students have to act out the activity and the 

classmates have to guess the activity. 

Activity 4 Students write in their notebooks 5 sentences about their hobbies 

and 2 sentences about the things they hate doing. 

Activity 5 Students walk around the class and use the handout “find someone 

who” to asks their classmates about the things they like, love, and 

hate doing. 

Assessment Using the vocabulary and grammar students work in pairs and 

discuss together about their hobbies. 

Teacher uses a check list to determine the improvement to manage 

communicative competences by learners through situated learning 

strategy. 

Done By: Manuel Pacto 

 

ACTIVITY 1 

 

 

 



 

  

 

 

53 

 

 

ACTIVITY 2 

 
Taken from: liveworsheets. 

 

ACTIVITY 3 

 

Do you like, love, hate ……………….? 

 

Name: ______________________  Level: _____________________ 

 

Walk around the class and ask students about the activities they like, love and 

hate doing. For example: 

 

 Do you like watching TV? 

 Do you love playing on the computer? 

 Do you hate going fishing? 
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Hobbies Name Like Love Hate 

Watch tv     

Read a book     

Listen to music     

Write an-email     

Ride a bike     

Go fishing     

Play on the computer     

Done By: Manuel Pacto 
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RUBRIC 

Grade 
(Grammar and vocabulary) 

 
Pronunciation 

Interactive 

Communication 

4-6 

Shows only limited control of a 

few grammatical forms. Uses a 

vocabulary of isolated words and 

phrases.  

It has very limited control 

of phonological features 

and is often unintelligible  

It has considerable 

difficulty maintaining 

simple exchange. 

Requires additional 

prompting and support. 

7-8 

Shows sufficient control of 

simple grammar forms. Uses 

appropriate vocabulary to talk 

about everyday situations. 

It is mostly intelligible, 

despite limited control of 

phonological features. 

Maintain simple 

exchange, despite some 

difficulty. Requires 

prompting and support 

9-10 

Shows a good degree of control 

of simple grammatical forms. 

Use a range of appropriate 

vocabulary when talking about 

everyday situations 

It is mostly intelligible 

and has some control of 

phonological features at 

both utterances and word 

levels. 

Maintains simple 

exchanges. Requires 

very little prompting 

and support. 
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CHECK LIST 

 

Indicators Usually Often Sometimes Rarely 

Linguistic competence 

Learners speak short and long sentences in 

communication. 
    

Learners speak clearly and understand the 

language. 
    

Sociolinguistic competence 

Learners generate active communication 

through a real context. 
    

Students express their opinions freely.     

Learners use meaningful examples when 

communicate. 
    

Students participate in class actively.     

Discursive Competence 

 Learners ask questions orderly and 

structurally  
    

The messages are meaningful      

Strategic competence 

Students communicate through body 

language  
    

Learners demonstrate confidence to 

provide information. 
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