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RESUMEN 

 

El uso de estrategias pedagógicas es vital para la enseñanza del inglés en las 

unidades educativas, por esta razón, debido a la falta de creatividad para el aprendizaje 

de los estudiantes con necesidades educativas especiales, existe la necesidad de que los 

docentes apliquen estrategias, métodos y herramientas que les permitan trabajar con este 

tipo de estudiantes para satisfacer sus requerimientos.  

En base a esto, el propósito de esta investigación fue observar y analizar el uso de 

estrategias pedagógicas en la enseñanza del inglés a Estudiantes con Necesidades 

Educativas Especiales como discapacidad visual, auditiva, intelectual y TDAH en el 

Noveno Año en la Unidad Educativa "Fernando Daquilema", ubicada en la Ciudad de 

Riobamba. La investigación se desarrolló bajo el enfoque cualitativo. Se utilizó como 

instrumentos la entrevista y la guía de observación, se evidenció en base a la entrevista 

que la docente a pesar de no haber sido debidamente capacitada para la enseñanza de 

estudiantes con NEE, optó por autoformarse y obtener los conocimientos para desarrollar 

su clase de manera efectiva con la aplicación de métodos, estrategias, actividades y 

recursos propuestos por la guía de adaptaciones curriculares a los estudiantes con NEE, 

lo que dio como resultado la comprensión de las instrucciones y desarrollarse plenamente 

en la clase de inglés. Asimismo, a través de la guía de observación, se evidenció que tanto 

la profesora como los alumnos en el aula apoyan y ayudan a los alumnos con discapacidad 

en el proceso de enseñanza y aprendizaje. 

 

Palabras claves: Necesidades Educativas Especiales, estudiantes, enseñanza, 

estratégias pedagógicas, adaptaciones curriculares. 
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CHAPTER I. INTRODUCTION 

 

The teaching of English in countries where it is not the mother tongue has been a 

case of growing debate regarding the globalized use of English in different parts of the 

world, and there are fundamental pillars for the development of society, and taking into 

account its importance as a key element of society, and also its importance as a dynamic 

element in the world, It is therefore important to evaluate the pedagogical strategies that 

are being implemented in an educational institution for the learning of a second language 

from the basis of academic knowledge. In this way, it is necessary to analyze the 

transformations over time in the didactic of teaching a second language, which has 

allowed not only the evolution of educational models in terms of teaching, but also the 

implementation of these models aimed exclusively at the learning, which demands a 

fundamental change in the roles involved and their role in the development of the 

language (Padurean, 2014). 

 

Thus, pedagogical strategies will help to transform the learning and knowledge of 

students with Special Educational Needs (SEN), in order to establish relationships 

between the interest and motivation for learning each one, also so that students with 

Special Educational Needs (SEN) can enrich their knowledge. It is therefore important to 

analyze the different pedagogical strategies that help the English teaching-learning 

process for students with Special Educational Needs (SEN). 

 

The purpose of presenting this research about the application of pedagogical 

strategies for teaching English to students with Special Educational Needs at “Fernando 

Daquilema” Educational Unit is to analyze which are the most relevant factors of 

pedagogical strategies in the teaching of English since it is here where pedagogical 

strategies will allow students to develop their abilities through active didactic processes, 

which would improve the quality of the teaching and learning processes of this language. 

 

1.1 PROBLEM STATEMENT  

Pedagogical strategies are an essential tool to favor the teaching process and 

promote the full participation and learning of students. On the other hand, they are 

considered an alternative to support, facilitate and optimize the daily work of the teacher. 

Also, it is the planning of the teaching and learning process for which the teacher chooses 

the techniques and activities to be used to achieve the proposed objectives and the 

decisions to be made in a conscious and reflective way, and they aim to promote self-

learning, interactive learning, and collaborative learning process (Hilbert Martin, 2017). 

 

According to the Ministry of Education, the pedagogical strategies to address 

special educational needs in regular education, created by the Vice-Presidency of the 

Republic of Ecuador and the Ministry of Education, Learning disorders are evidenced 
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when the person presents "difficulties in one or more of the basic psychological processes 

involved in the understanding or use of language, spoken or written, which may manifest 

themselves in an imperfect ability to listen, speak, think, read, write, spell "(UNESCO, 

2014). 

 

This research will focus on the application of teachers’ strategies in the process of 

teaching and learning English oriented to students with Special Educational Needs In 

Riobamba at “Fernando Daquilema” Educational Unit, the presence of eight students with 

Special Educational needs, which information was provided by Departamento de 

Secretaria Estudiantil  (DECE) are visual, hearing, and intellectual disabilities, and 

ADHD in the Noveno Año was detected through observation, after monitoring it was 

noted that students with Special Educational Needs show a low performance in learning 

English Language. Consequently, their teacher stated that the lack of training on how to 

teach students with different disabilities is a big challenge, then, the teacher has 

investigated the most effective ways to work with these students, Therefore, it has been 

considered to identify different pedagogical strategies and specific resources for the 

students to better understand and analyze the topics discussed in class because it is 

relevant to know how these students manage to obtain or fulfill the objective set by the 

teacher through the resources available to them. 

 

1.2 PROBLEM FORMULATION 

How does the pedagogical strategy improve the development of English teaching 

in students with special educational needs of the Educational Unit "Fernando Daquilema" 

located in the City of Riobamba, Chimborazo province, in the academic period 2022-

2023? 

 

1.3 JUSTIFICATION 

Currently time, pedagogical strategies are the most important in teaching English. 

Thereby, we define that as a didactic strategy, techniques, procedures, and methods to 

enhance the teaching process for students to approach in a wide, deep, and significant 

way the knowledge in the process of acquisition of English as a foreign language. 

However, the same one encompasses those students with special educational needs can 

learn English to get a way of communicating with people in different places. 

 

This study is important because a new approach must be adopted with different 

pedagogical strategies that have to use in the Ecuadorian educational system for the 

teaching and learning process by incorporating critical, inventive, and communication 

abilities. As well as Strategies in learning English are one of the important factors of the 

skills that should be considered not only by students without special educational needs 

but also by teachers and students with disabilities. Furthermore, Students' strategies for 

learning to speak English should be in balance with teachers’ techniques in teaching 

(Navarro & Piñeiro, 2012). 
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Evidently, the rates of people students with special educational needs  around the 

world are worrying, so, it is essential to analyze the teaching practice in the classroom 

with the Disabilities student at Noveno Año de Educación Básica Paralelo “A, B y C” of 

the Unidad Educativa “Fernando Daquilema ”, emphasizing the use of pedagogical 

strategies and curricular adaptation guide proposed by the Ministerio de Educación, the 

interest of this research appears from the need to know if the pedagogical strategy it  

agrees for the students with special educational needs learn and improve English 

 

1.4 OBJECTIVES  

1.4.1 GENERAL OBJECTIVES 

To analyze the use of strategies applied to students with Special Educational 

Needs (SEN) of Noveno Año at "Fernando Daquilema" Educational Unit of Riobamba 

city in the province of Chimborazo during 2022-2023 academic period.   

1.4.2 SPECIFICS OBJECTIVES 

➢ To know the curriculum, resources, methodology and strategies for teaching 

English to students with Special Educational Needs (SEN). 

➢ To identify the results of curricular adaptations applied to students with Special 

Educational Needs (SEN).  

➢ To describe the results of pedagogical strategies used by English teachers in 

teaching students with Special Educational Needs (SEN). 

 

 

 

CHAPTER II. REFERENTIAL / THEORETICAL FRAMEWORK.   

 

2.1     INVESTIGATIVE BACKGROUND 

In relation to the research theme proposed, has been revised thesis topic in the 

library de la Facultad de Ciencias de la Educación, Humanas y Tecnologías de la 

Universidad Nacional de Chimborazo, UNACH, and has found a similar research called: 

English teaching language to children with dyslexia: an analysis based on the curricular 

adaptations guide which Author is Michelle Sofia Flores Rojas. This research work is 

carried out with objective to analyze the usage of curricular adaptations guide in English 

teaching language to child with dyslexia, and consequently to know how the teacher 

works with her dyslexic student, this research is a case study and has a qualitative 

approach. The interview and the observation guide were used as instruments, and 

evidences are based on the interview that even though the teacher has not been properly 

trained on the content about the curricular adaptations guide, she chose to train herself 

and obtain the knowledge to develop her class effectively with the application of methods, 

strategies, activities and sources proposed by the guide of curricular adaptations to the 
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dyslexic student, which resulted that dyslexic student understood  instructions and 

developed effectively in the English class. Therefore, the objective proposed by the 

teacher and the activities planned in this subject were achieved effectively. Likewise, the 

observation guide evidenced that both the teacher and the classmates supported the 

dyslexic student in the teaching learning process of the dyslexic student (Rojas, 2022). 

 

 Another investigation which is related in teaching to Special Educational Needs 

students is Estrategias pedagógicas para la enseñanza del Inglés a estudiantes con 

discapacidad visual en el contexto de la educación inclusiva, which Author is Carlos Parra 

Dussan from Instituto Nacional para Ciegos (INCI). The idea for this research on 

pedagogical strategies for teaching English to student with visual disability, has as its 

primary purpose to support the work of teachers who in this area have in their classrooms 

with blinds students and with irreversible low vision, so that they have sufficient 

pedagogical tools to provide better care for these students. In the process of teaching and 

learning a second language, his purpose is not to formulate a recipe book to be followed 

to the letter for the fulfillment of specific tasks, but rather, than from the strategies that 

we suggest here, others can be generated that could even be much more effective, based 

on the great creative capacity that English teachers can develop from their recursion and 

pedagogical knowledge (Parra, 2020). 

 

2.2 THEORETICAL FOUNDATION  

 

2.2.1 PEDAGOGICAL STRATEGY 

According to (Toala, 2016) the Pedagogical Strategies are a series of procedures 

that the teacher carries out the purpose of facilitating the information and learning of the 

students by means of the implementation of didactic methods that help to improve the 

student`s knowledge in a way that stimulates the creative and dynamic thinking. And also, 

the pedagogical strategies require the identification and characterization of two 

components: the task of teaching and learning situation both focused on creating an 

optimum environment designed to offer children the opportunity to achieve a specific 

operational objective.  

 

In the same way, pedagogical strategies are those actions that the teacher performs 

in order to facilitate the formation and learning of disciplines in the students in order to 

organize or integrate knowledge, taking into account the motivational state of the student. 

Although, this is not the only possible definition of pedagogical strategy, but it is believed 

it is the most adequate to avoid confusion between strategy and methodology. 

 

 On the other hand, (Antanas, 1984) said the pedagogical strategies is a Learning 

Strategy. The author claims that understanding learning techniques, permit the students 

improve their self-knowledge, allow them to take ownership or possession of their own 
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learning by raising awareness of the processes they employ to learn.  This increases 

control over those processes.  

 

2.2.2 PEDAGOGY 

Defining literally, pedagogy is known as the science or art of instructing children. 

Nowadays, especially in academic texts, it is used as a synonym for teaching or education. 

Scholars and philosophers have debated about many pedagogical methods throughout 

history, and many theories and methods have been put forward. The difficulty of adopting 

new technologies into their teaching methods frequently confronts educators as they 

develop their particular pedagogy using a range of research and discussions regarding 

learning theories. For all students to receive a successful education, teachers must be able 

to embrace both the art and science of pedagogy, acting as parents who comprehend the 

needs, aptitudes, and experiences of their students while also being trained in the best 

communication techniques and the presentation of pertinent materials (Shah, 2021). 

 

2.2.3 STRATEGY 

The strategy is, in the strictest sense, a planned, codified process that is directed 

to achieving a definite, stablished goal. The teacher is in charge of carefully selecting and 

designing the methods and techniques that must be improve for use in everyday practice. 

Therefore, a strategy is a planned method that may be used to a series of activities to 

accomplish a goal. Therefore, when there is a purpose to direct the activities toward, it is 

impossible to discuss which tactics are utilized. 

 

On the other hand, the strategy is flexible and may take several forms depending 

on the objectives of where you want to go. The strategy must be founded on a technique. 

The strategy might employ a variety of tactics in its applications to fulfill the goals it sets 

out to seek (Alvaro & Guerra, 2016). 

 

2.2.4 CURRICULAR ADAPTATIONS 

These are modifications made to the elements of the curriculum, such as 

objectives, skills, methodology, resources, activities, time to complete the task, 

evaluation, as well as access conditions, in order to respond to the Special Educational 

Needs SEN of each student. The main responsible for carrying out the curricular 

adaptations is the teacher, who has the support of Departamento de Secretaria Estudiantil 

(DECE) and the area chiefs. The competent authority will be in charge of validating the 

plan and the parents will provide important data with the support of the DECE and will 

have to and must state in writing, in a letter of acceptance, their agreement with the 

curricular adaptation implemented to their child (Julka, 2009). 
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2.2.5 SPECIAL EDUCATIONAL NEEDS (SEN) 

Special Educational Needs refer to children with learning difficulties or 

disabilities that make it difficult for them to learn, that is, they are those people who have 

a special educational need associated to a disability and not associated to disability. 

Special Educational Needs (SEN) are defined when a child or an adult has a disadvantage 

or a greater learning difficulty than the rest of their peers because they require additional 

help to achieve optimal educational development, therefore, a child or a young person 

who has special educational needs or has a learning difficulty or a disability requires to 

have special educational measures adopted to them (Ballantyne , 2015).  

 

2.2.6 HEARING DISABILITY OR DEAF 

Hearing disability is defined as a diminished or defective sense of hearing, for 

instance, the difficulty that some people have to participate in activities of daily life, 

which arises as a result of the interaction between a specific difficulty to perceive through 

hearing the sounds of the environment and, depending on the degree of hearing loss, the 

sounds of spoken language, and the barriers present in the context in which the person 

develops. Hearing impaired children face difficulties in acquiring language. Language is 

a way of conceptualizing the world, understanding and explaining it. A person with 

hearing loss who fails to develop language will have a very difficult time acquiring 

knowledge and understanding the events around him/her (Bodet, 2010). 

 

2.2.7 VISUAL DISABILITY 

Visual disability refers to a vision impairment that, even with correction, 

adversely affects a student`s educational performance. A condition that directly affects 

the perception of images in whole or in part. Sight is a global sense that allows us to 

identify to a distance and the same time objects already known or presented to us for the 

first time. Students with visual impairment should be introduced to the discovery and 

construction of the world through partial sensations, such as smells, tastes, sounds, touch, 

and perhaps segmented images of objects. The support they receive at school and the 

home will have an important influence on this construction, because to the extent that 

they discover their possibilities and capabilities, they will be able to develop a positive 

self-image, which is essential for their school and social integration ( Kopecky, 2020). 

 

2.2.8 INTELLECTUAL DISABILITY 

The term intellectual disability can be used to refer to a significantly reduced 

ability to understand new or complex information. Intellectual disability is a term used 

when a person has certain limitations in mental functioning and in skills such as 

communication, self-care, and social skills. These limitations cause the person learns and 

develops more slowly than a typical someone. People with intellectual disabilities may 

take longer to learn to talking, walk, the learning about self-care skills such as dressing 
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or eating. They are likely to have problems in school. They will need more time.  They 

may not be able to learn more things (Shree & Shukla, 2016). 

 

2.2.9 ATTENTION DEFICIT HYPERACTIVITY DISORDER (ADHD) 

Attention deficit hyperactivity disorder (ADHD) is a neurodevelopmental 

disorder that affecting to school age children. ADHD is characterized by developmentally 

inappropriate levels of inattention, impulsivity and hyperactivity. Individuals with ADHD 

can be very successful in life. However, without identification and proper treatment, 

ADHD may have serious consequences, including school failure, family stress and 

disruption, depression, problems with relationships, substance abuse, delinquency. 

Treatment to ADHD is extremely important to support to these individuals (Visser, 2014). 

 

CHAPTER III. METHOLOGICAL FRAMEWORK 

 

1.1 APPROACH 

The qualitative approach will be used for the development of this research. Indeed, 

according to (Blasco & Perez, 2007)qualitative research focuses on knowing and 

investigating the reality of those involved. For instance, it provides a better understanding 

of the phenomenon and how it affects the people around it. On the other hand, the 

qualitative research sees its participants as a whole, which will be analyzed within their 

environment. All this information is very useful for this research since at the end of it will 

have a better understanding of how the pedagogical strategies act in teaching English to 

students with Special Educational Needs.  

 

3.2 RESEARCH MODALITY 

Field and interpretative research are selected, since field research is that which 

consists of the collection of all data directly from the subjects under investigation, or from 

the reality where the facts occur. In this case, the researcher does not begin with concepts 

that are determined a priori but instead conducts research from experiences in fieldwork 

for instance, with an emergent design which are sampling, data collection, coding, and 

analysis. Likewise, in interpretative research, the researcher has to make sense and to give 

order to his observations. In addition, data collection and interpretation often have to 

occur simultaneously in this type of research. In this research project, the usage of 

different pedagogical strategies to students with Special Educational Needs will be 

observed in the classroom (Quinlan, 2017). 

 

3.3 LEVEL OR TYPE OF RESEARCH  

The research is exploratory because it increases knowledge about a subject that is 

little known or studied. In addition, it allows for defining concepts, prioritizing people's 
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points of view, and focusing on the knowledge that one has of a topic (George, 2021). 

Through this researching project will be explored the usage of different pedagogical 

strategies developed by the English teacher in the process of teaching and learning to 

students with Special Educational Needs (SEN)which will be observed during the classes.  

3.4 STUDY POPULATION 

The population is composed by 8 Students with Special Educational Needs, of 

Noveno Año  in “Fernando Daquilema” Educational Unit, and 1 English teacher. A 

sample is not needed because it will be worked with all population, in this case an English 

teacher and eight SEN students.  

3.5 SAMPLE SIZE 

Because the study population is extremely small, no sample is needed. 

 

3.6 DATA COLLECTION TECHNIQUES AND INSTRUMENTS 

Interview: The interview is a conversation; it is the art of asking questions and 

listening to answers. I t also refers to understanding the life experience of people, their 

ideas, perceptions, and interest.  For this reason, the interview will be used to ask the 

English teacher about several doubts related to Special Educational Needs as well as the 

usage of pedagogical strategies, resources, and curricular adaptation guides, with the 

objective to collect information to develop this research project(Frances 2022). 

Observation: It is a sequential technique that selects, records, observes and 

analyzes the behavior or characteristics of induvial who are part of the phenomenon under 

investigation. As a result. In this researching, the performance of the teacher and student 

should be examined through the usage of an observation guide. In other words, the 

observation would serve mainly to analyze and confirm that all data obtained from the 

teacher’s interview which are applied during the class(Ciesielski, 2018). 

Observation guide: It will be used to describe the way in which the teacher and 

students with Special Educational Needs relate to each other, as well as the classroom 

environment, to know effectiveness of pedagogical strategy applied in class. 

 

3.7 TECHNIQUES OF ANALYSIS AND INTERPRETATION 

Once the techniques and instruments were applied in Noveno Año de Educación 

General Básica at Educational Unit "Fernando Daquilema", en los paralelos  "A, B,y C", 

in the city of Riobamba, Chimborazo province, it proceeded to analyze and describe the 

information assembled in a deep and comprehensively manner upon pedagogical 

strategies used in teaching English to students with special educational needs. 

 

The analysis of information collected was developed the result according to the 

fact and educational reality of students with special educational needs, in this research 

project participated the English teacher of Noveno año de Educación General Básica, and 

the disabilities students who were taken as a basis, they collaborated in this research 

project and in the application of the interview and observation guide. 



20 

 

 

Interview:  

The interview refers to important data gathering technique involving verbal 

communication between the researcher and the subjects, this instrument in one of the 

most used for qualitative research (Mathers et al., 2020). The interview will be used to 

know the knowledge that the teacher has about pedagogical strategies and how she 

develops her English class to students with special educational needs. 

 

Observation guide: 

Observation guide has been considered a tool for collecting data, and also it is 

useful to describe places or people (Kawulich, 2019).The observation guide will be used 

to describe the way in which the teacher and students with special educational needs relate 

to each other, as well as the classroom environment, to know how the teacher used 

pedagogical strategies for teaching English. 

 

CHAPTER IV. RESULTS AND DISCUSSION 

1.2 INTERVIEW 

The interview was done face to face the English Teacher Erika Olmedo, at the 

Unidad Educativa “Fernando Daquilema” in the Noveno año de Educación General 

Básica , paralelos “A , B y C”. She answered 10 questions in the interview whose purpose 

was to know about the teaching process fos Students with disabilities and to complish the 

objective that is to know the effectiveness of the pedagogical strategies applied in the 

classroom to students with Special Educational Needs and fulfill the objective of 

identifying the results of curricular adaptations applied to students with Special 

Educational Needs (SEN). 

 

TEACHER’S INTERVIEW 

 

1. What do you know about student with special educational needs? 

 

Teacher’s answer: Students with special Educational Needs are defined as 

having mental disabilities or maybe other kinds of illnesses that students have. 

Analysis: Special Educational Needs are students with disabilities and learning 

difficulties that interfere with a student's learning process, making it more complex than 

that of most children of the same age(National Institute of Special Needs, 2012). 

 

2. Have you been trained to work with students with special educational 

needs? 

 

Teacher’s answer: I remember that I have no special training, but in high school 

with former teachers, we had to research or look for information about the techniques that 

we can use for each special situation, also, with my friends we had to research that why 
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have an independent education in order to achieve more knowledge about this kind of 

disabilities. 

Analysis: This program recognized that training teachers to work in a changing 

reality requiring them to meet pupils' unique needs in the general school setting must be 

based on practice and on the collaborative work of experts from general and special 

education (Shani, 2016). 

 

3. Do you consider the pedagogical strategies based on curricular adaptations 

are effective with your students? 

 

Teacher’s answer: I think that the strategies based on curricular adaptation it's 

not good for all special cases, the individual person is a kind of entire world, so you have 

to use or you have to look for more techniques, more things because for example if you 

can, if you want to develop a kind of skill, you have to think about the necessities of every 

student and try to change and adapt these kinds of skills or this kind of content or 

methodological strategies for everyone. 

Analysis: The significance of English teachers knowing about their beliefs and 

perceptions of Curricular Adaptations for students with special educational needs is to 

establish the necessity of mastering inclusion concepts and strategies that several teachers 

of this establishment do not know. This knowledge would help teachers to implement 

them in their classes. Thus, teachers need to master inclusion pedagogical tools that allow 

them to identify accommodations that improve the teaching-learning process. Certainly, 

teachers could use the curricular elements to adapt in their curriculum 

planning.(Adewumi et al., 2017) 

 

4. Do you consider that students with special educational needs are included in 

the school environment? 

 

Teacher’s answer: The teachers may try that the students with educational needs 

are included in the activities.  for instance, when they take place in a game although, the 

other students say is difficult to work with them but, the teachers try to involve the student 

with the rest of the students 

Analysis: Our government acknowledges that children with special educational 

needs should be included as far as possible within the general education environment 

commonly 

referred to as inclusive education(Mauricio, s. f.). 

 

5. What kind of activities do you think were most effective for students with 

special educational needs? 

 

Teacher’s answer: It depends on the condition of everyone because for example, 

if you have a student with a mental disability, you have to try to look for a student with 

more knowledge who may be more patient in order to can help the other student. But for 

example, if you have a student with a physical disability you have to look for another kind 
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of help in order for another student can help to move from one place to another, and 

something it depends on the disability that the students have. 

Analysis: The teacher knows about activities to work with all students for 

involving students with special educational .(Education Department, 2010) consider that 

syllabic awareness activities are a great option to work with dyslexic students as they 

allow the student to develop the activities in a more dynamic way. Child with dyslexia 

needs to develop activities that are dynamic so that in this way learning is more 

entertaining and he can develop his skills in an effective way. Teachers may arrange for 

students to participate in activities games, videos, collaborative groups as and 

competitions to enhance their communication with students' disabilities, and also students 

can enhance their knowledge  

 

6. Do you agree to work with students with special educational needs? Yes/No 

Why? 

 

Teacher’s answer: I disagree because it is hard work since it's not easy to try to 

develop the same skills as others, also you have to investigate a lot. You have to have a 

lot of techniques where students can enjoy the activities. 

Analysis: The teacher knows about the different special educational needs, so she 

is aware that working in the classroom presents difficulties in the teaching learning 

process. For this reason, There needs to be discussion and decision-making on the 

knowledge and skills which are considered essential or desirable in teachers working with 

students of all ages with special needs.(latimer, 2019) 

 

7. Have you ever been trained to serve students with disabilities? 

 

Teacher’s answer: I think that I haven't trained but before we must investigate 

for this purpose. For instance, a student with special educational needs, so I think it's very 

important that that the teacher involved with the student try to know a lot of the situation 

with the student or maybe the kind of disability that the students have in order you can 

help and try to go ahead with the student. 

Analysis: The teacher has general knowledge about special educational needs, 

their definition, and characteristics, but she does not have knowledge regarding the form 

of development in terms of education for this reason, she considers that teachers' lack of 

preparation to work with children with special educational needs to be notorious since 

many of them have stated that personalized education is required to work with these 

special cases. Teacher training is scarce in terms of working with children with special 

educational needs, there are documents that define this topic and disorders, but 

personalized attention to these children in the class is not applied. 

 

8. Do you consider the training received was effective? Yes/No/ Why? 
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Teacher’s answer: It was not effective, since the Ministry of Education defined 

what are special educational needs, but it did not train us to work with them, for that 

reason we had to investigate ourselves to be able to work with this kind of student. 

Analysis: The teacher explained about your experience with the training that 

received at the university and she considered that was not appropriate training to work 

with children with special educational needs, so she expresses her disagreement. Niketan, 

(2017) Training is teaching, or developing in oneself or others, any skills and knowledge 

that relate to specific useful competencies. In addition to the basic training required for a 

trade, occupation, or, profession observers of the labor market recognize as of 2008 the 

need to continue training beyond initial qualifications: to maintain, upgrade and update 

skills throughout working life. People within many professions and occupations may refer 

to this sort of training as professional development. 

 

9. Do you think it is convenient for all students to work in groups? 

 

Teacher’s answer:  Yes, Because, in my groups, when I have special educational 

needs, I try to join this student with another student that can help these students to achieve 

maybe a little of a skill or a little of knowledge, maybe because, for example, I have a 

student that he can write. He can write better, but maybe they can copy. They can copy. 

What the other student writes is a good technique that for the student almost copy or write 

down the things that the other students do. 

Analysis: Children with disabilities can access freely the school environment 

since the educational institutions are willing to work with them. (Burke, 2011) Students 

who participate in collaborative learning and educational activities outside the classroom 

and who interact more with faculty members get better grades, are more satisfied with 

their education, and are more likely to remain in college. 

 

10. Do you use the same evaluation rubric for students with disabilities? 

 

Teacher’s answer: No, it's impossible that you have to evaluate with the same 

kind of evaluation from the normal ones, maybe with special educational needs because 

you have to think about the special requirements. 

Analysis: The teacher makes another type of rubric since she is aware that 

students with special educational needs must be evaluated differently from their 

classmates.  Wendling, (2017)Rubric elements for new applicants focus on indications of 

the group’s understanding of the challenges and requirements of serving students with 

disabilities in a charter setting; those for schools seeking to replicate focus on the track 

record already established by the organization. 
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1.3 OBSERVATION GUIDE 

The observation guide was done face to face with students visual, hearing, and intellectual disabilities, and ADHD, at the Unidad 

Educativa “Fernando Daquilema” in the Noveno año de Educación General Básica , paralelos “A, B y C”, in order to observe how Students 

with special educational needs work with activities of the pedagogical strategies usage teachers for teaching English, and to perform the 

objective to observe and describe the results of the pedagogical strategies used by English teachers in teaching students with special 

educational needs (SEN). 

ITEM RESULT OBSERVATION ANALYSIS 

Teacher develops appropriated 

activities according to Special 

Educational Needs students based 

on the pedagogical strategies from 

curricular adaptations. 

Sometimes English Teacher did not used different 

activities for involving to students with 

special educational needs. She worked with 

traditional methods such as Grammar 

translation. For instance, the teacher traduces 

some words, expressions and sentences. 

 

Analysis: The activities that are present in the 

curricular adaptations are the most important for 

improving students' knowledge. Knight, (2018) 

consider that, Curricular Adaptation is an important 

topic that motivated the teacher for developing in her 

classes because inclusive education provides better 

opportunities to students with special needs. 

Good teaching learning 

environment 

Sometimes In the different parallels, the environment of 

the class was not appropriate because the 

students with disabilities are not calm and did 

not pay attention to the teacher, and also, they 

interrupted the attention of the others 

students. 

The environment of the class in which the teaching 

English is developed for the student with special 

educational needs should be favorable.(Chizmar, 

2021) Considers that, Classroom environment 

depends on the actions of students within classrooms 

and the creation of a safe and productive learning 

environment since these are important for many 

schools and can be a challenging dimension of 

teachers’ work. 

The students participate actively.  Sometimes  During the classes, some students raise their 

hands and participate more than others, 

The teacher explains classes in an appropriate 

manner, as a result, the students should participate 
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obviously the students with special 

educational needs were trying to participate. 

For example, when the teacher says, what is 

the meaning of this? Or how to say hacer los 

deberes in English? Furthermore, the teacher 

is in charge of that all students participating 

and, in this way, they felt included in the 

class. 

and interact during the class. Abdullah et al., (2012) 

Consider that, there are two communication 

behaviors, that is verbal and nonverbal. Verbal or 

oral participation refers to behaviors of speaking or 

giving opinions in the classroom. In contrast, 

nonverbal participation is associated with behavioral 

responses during the class, raising their hands, body 

movements, and eye contact 

Technological tools are used by the 

teacher to interact with the students 

with SEN and their classmates. 

Rarely The teacher applies interactive technological 

tools, which facilitates the student's learning, 

since these tools attract his attention and 

learning is more effective. 

The use of technological tools shows that students 

with special educational needs pay more attention in 

English classes. Costley, (2014) Consider that, 

Technology has a positive impact on student learning 

because there are a lot of tools. Furthermore, students 

are more engaged thus, students often retain more 

information. 

Classmates support to SEN 

students in the classroom activities 

and they allow them to participate 

in groups. 

Often While the teacher presents and explains the 

class content, it could notice many effective 

factors in students, for example, the students 

with disabilities do not understand what their 

English teacher says about the topic, and the 

rest of the students help them. For instance, 

the other students explain each part of teacher 

says, and help to write the annotations in the 

notebook. 

According(Garrote et al., 2017) consider that,  

“Classmates support  is an strategy to solve social 

problems and help pupils with SEN”. For this reason, 

students with special educational needs are feel 

supported and helped by their classmates, and they 

will feel motivated to carry out the activities in a 

better way without fear of making mistakes. 

The activities are according to the 

level of intellectual disability. 

Rarely The teacher uses activities that have 

curricular adaptations, but these activities do 

not involve all students, for this reason, the 

The activities are important to use in de classroom 

because help students with intellectual disabilities. 

(Abrahamsson et al., 2016) said that, participate in 



26 

 

teacher creates others activities in which all 

students participate. For example, in this 

case, the teacher uses music and the students 

should sing and dance. This activity is useful 

for students with intellectual disabilities as 

they can record the lyrics of the song. 

activities outside of school is vital when it comes to 

the promotion of the child's development of social 

relationships, essential skills, and competencies, as 

well as mental and physical health and well-being. 

The activities are according to the 

level of visual disability. 

Rarely During the classes, teacher puts in practice 

the activities that have curricular adaptations 

in which all students participate. For 

example, the teacher uses activities such as 

collage, art forms and so on. This activity is 

useful for students with visual disabilities 

because they can enjoy. 

Students with visual disabilities need to carry out 

entertaining activities. (Kummar, 2016)consider 

that, visually impaired students have a special needs 

and fulfill their special needs in regular classes 

teachers should make specific planning and create 

activities or teaching strategies according to their 

learning problem or special needs 

The activities are according to the 

level of hearing disability. 

Rarely The teacher does not use activities that have 

curricular adaptations. She creates other 

activities in which all students participate. 

For example, in this case, the teacher uses 

videos and the students with disabilities will 

repeat a mimic, and she creates work groups 

where the classmates help students with 

disabilities. This activity is useful for 

students with hearing disabilities as they can 

repeat the mimic about the video. 

The use of the activities as a video is most effective 

for students with hearing disabilities. (Khasawneh, 

2023) consider that, In learning for hearing students 

is necessary to adopt the use of video in the 

classroom, the following measures must first be 

taken: an environment that is peaceful must be 

produced by avoiding an atmosphere of stress. This 

may be accomplished by creating an environment 

that is conducive to learning. 

The activities are according to the 

level of ADHD. 

Rarely When teacher explain the class content, the 

student with ADHD does not put attention 

and all the time he disturbs his classmates and 

disrupts the class. That is why the teacher 

while working with this kind of activity, learners are 

more confident and motivated to participate since 

students with ADHD are easy to distract. (August, 

2018) considers that try to help to structure the time 
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create an activity that have not in curricular 

adaptations. For example, in this case, the 

teacher uses games such as “Simon say”, 

“hangman” and so on.  These activities are 

effective for students with ADHD. 

during the class where each student with ADHD can 

participate in activities and clubs that the high school 

performs. 

During the class, the teacher uses 

different activities to involved all 

students. 

Sometimes It was noticed that the teacher uses seldom 

activities where all students interact for 

example, when teacher develops the activity, 

she gives some extra points to the best team. 

Besides, she used phrases such as “Good 

job”, “Very good”, “excellent” and so on. 

The activities should be present in the classroom at 

all times since it helps students' motivation. (Anwar, 

2019) considers that the activity's interaction 

between teachers and students plays a crucial role in 

the motivation of students. Teaching through 

interaction could broaden students’ thinking 

horizons, especially in discussion methods to 

develop reflective journals. Such classes reflect a 

positive impact on student’s achievement and 

motivation and help teachers to control disruptive 

behavior more smartly. 

Interaction between peers Sometimes During the classes there was an interaction 

between all students, because they are 

supportive and empathic with SEN students, 

for instance, when an activity is carried out 

and the student with a disability cannot, his 

classmates tell him not to worry that 

everything is fine and they teach him with his 

teacher how is the correct way to carry out it. 

Tobin, (2012) Consider that the interaction between 

students is one of the most challenging for the 

teacher since during the activity she should use 

cooperative learning carefully because each student 

with disabilities must have your trust group still 

accomplishing her learning outcomes. 
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CHAPTER V. CONCLUSIONS AND RECOMENDATIONS 

5.1CONCLUSIONS 

• It was concluded that the pedagogical strategies are a basis that helps the 

teacher to work effectively with SEN students. Thus. pedagogical strategies are very 

useful methods in the teaching process in English. It is important to mention that the 

preparation and knowledge of the strategies that teachers use are so important since in 

this way the teacher and student can work effectively in the classroom.  

 

• It was identified that the strategies that have been worked to teach students 

with special educational needs have not been as successful as expected, in addition, 

certain activities motivated trainees for a short time, for example. the use of technology, 

so these strategies need to be improved for students' knowledge, that is why, it is 

necessary that the teacher continues to investigate more about this tool, since over time 

there will be modifications in it, with the aim of improving the education for students 

with special educational needs. 

 

• Students do not comfortable when the teacher applies activities that have 

curricular adaptations, because these activities prevent the participation of all students. 

So, the teacher should create diverse activities for the students with special educational 

needs, That is why she maintains his motivation day by day, which is important since in 

this way, everyone does not feel bored. 

 

5.2RECOMENDATIONS 

 

• The activities in the curricular adaptations guide must be created by the 

teacher because she plans their class, and also uses different methods for their classes 

such as stories with pictures and colors, letter recognition, memory and orientation games, 

videos, and so on. In addition, the teacher can use the curricular adaptations guide to base 

in what are the appropriate techniques and methods where the student can understand the 

instructions without difficulty. 

 

• Today, there are several methodologies and educational strategies that help 

students with special educational needs to participate and lose their fear in the classroom. 

These strategies should be improved by teachers so that they can apply these activities 

within the institution. 

 

• It is necessary that the teacher has knowledge about the activities in the 

curricular adaptations guide, so the teacher needs to put into practice a lot of activities for 

the teaching process of children with special educational needs, such as Hearing, visual, 

intellectual disabilities, and ADHD, in this way the required knowledge will be achieved 

because this kind of disabilities is common in our classroom. 
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